Positionality Statement	Alanna Mayberry	4/2/2025
My lived experience as a woman, a neurodivergent scholar (autistic and ADHD), a queer person, an older non-traditional student, a mother, and a cancer survivor informs my approach to Critically Informed Dialogic Pedagogy—and that matters. These identities have shaped the way I engage with academic spaces: sometimes through struggle, sometimes through resilience, and often both at once. At the same time, I recognize that the privileges I do hold—such as being White, fluent in English, and aligned in some ways with normative academic culture—have at times shielded me from scrutiny or masked the depth of hardship I’ve experienced. These moments have taught me to question my own comfort, to recognize that I may not always see others’ pain or barriers, and to offer trust, support, and compassion without suspicion or reservation. This is central to my commitment to equitable education: ensuring that every student is afforded not just inclusion, but the conditions necessary to thrive.
My experiences have taught me that cultivating equitable education in the classroom is a continuous commitment to challenging bias—both within systems and within myself—and to validating the complex lives students lead. My choice to return to school later in life, while parenting and navigating health challenges, has taught me the importance of flexibility, presence, and a radically empathetic pedagogy. All of my lived experiences have shown me that living through critically informed initiatives and dialogic practices is an evolving process—one that involves self-interrogation, critical listening, mutual respect, and the centering of student voices.
For me, Critically Informed Dialogic Pedagogy means that lived experience and positionality are essential tools in shaping a learning environment where growth is not defined by conformity, but by connection and shared roots. I view the classroom as a space to co-construct knowledge through dialogue, reflection, and disruption of inherited norms. My perspective has been deeply informed by my own experiences of being underestimated, misunderstood, and excluded—as well as those moments when I, knowingly or unknowingly, benefited from a structure that made it easier for me than it was for someone else. That awareness pushes me to build classrooms that prioritize equity through both structural action and interpersonal care. Dialogic Pedagogy is one way I work to deconstruct hierarchies, foster belonging, and create a space where all students can see themselves as capable, valued learners.
In essence, as a scholar, mother, and neurodivergent educator, I understand that academia can be both a site of growth and exclusion. My lived experience has taught me that access to higher education must go beyond admission—it must include open access to the individualized resources, mentorship, and support each student needs to succeed. It must create opportunities for students to become lifelong learners, not just degree earners. In order to contribute to the expansion of equitable education, I speak from my positionality as a site of critical care, resistance, and hope. I have learned to offer what I was denied—compassion, patience, and a belief in potential without needing proof—and that is a powerful place from which to teach. As a critically informed instructor, I will continue to challenge systems that gatekeep knowledge and work alongside my students to imagine and build classroom cultures that affirm, uplift, sustain, and ultimately empower.
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