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Strong Collaborative Relationships  
for Strong Community Schools

Julia Daniel 
University of Colorado Boulder

August 2017

At Quitman Community School in Newark, NJ, parents, teachers, school staff and partners 
all work together to ensure that students succeed. Recognizing the importance of consis-
tency and trusting relationships, teachers and community school staff have spent years 
working to make the school a welcoming place for families and community members. Fam-
ilies are encouraged to take advantage of resources for them and their children, like the 
full-service health clinic. The school also offers opportunities for parents to build their 
capacity in order to participate as leaders at the school, helping to shape everyday activ-
ities as well as the school culture. This creates a positive school environment and demon-
strates how collaborative leadership can be built among multiple stakeholders for school 
and community success.1 But what does research tell us about the role of strong community 
relationships in building community schools?

Executive Summary
Community schools have gained attention as mechanisms to bring about equitable access 
to high-quality educational resources, extended learning time and opportunities, integrated 
student supports, and collaborative engaging relationships with parents and communities. 
In order to effectively create conditions that provide equitable access to such resources, 
community school leaders need to employ specific strategies and collaborative practices for 
the implementation of such strategies can support their efficacy. This brief examines re-
search on educational leadership and the importance—for school climate, student learning  
and relations—of strong collaborative relationships between community partners, teachers 
and school leaders.

In particular, collaborative relationships among teachers, parents and other school stake-
holders can lead to several positive outcomes. They help improve the organization of the 
school, improve student learning, and increase the commitment from and trust between 
the different people working at a school and the surrounding community. In a community 
school, collaboration between stakeholders can support the successful implementation of 
integrated student supports, expanded learning time, and meaningful family and communi-
ty engagement. Creating successful collaborative leadership in schools requires the follow-
ing long-established but crucial strategies:
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•	 Create Time for collaboration so that stakeholders can assess issues, set common 
goals, make plans, reflect and build on practice, and deepen relationships. 

•	 Prioritize Process so that people can engage honestly and constructively in prob-
lem solving and creating shared ownership of the process by creating designated 
spaces for open dialogue, collective reflection and improved practices. 

•	 Create Structures and Roles so that there are meaningful ways for stakeholders 
to sustain participation and develop leadership, including regular meetings and 
supportive but challenging leadership. 

•	 Commit to Collective Leadership Development that builds the capacity of com-
munity members and other stakeholders to engage in meaningful ways helps im-
prove conditions for learning and growth both inside and outside of the school.

There is a basic common sense to each of these four recommendations, yet they are not 
sufficiently prioritized or pursued. This memorandum calls attention to the foundational 
research for leadership based on collaborative relationships and explains its particular 
importance for community schools.

Introduction
Systemic divestment in low-income communities has perpetuated inequitable access to 
important resources for students like high-quality curriculum, qualified teachers, and 
community wealth.2 Moreover, out-of-school factors driven by income inequality, such 
as family income level or food insecurity and housing instability, account for about 60% 
of the variance in student achievement.3  While community schools are not a panacea to 
address deep and historical inequities, they are gaining attention as a strategy  to create 
equitable education systems. They do this by providing access to resources and supports 
to address out of school factors that get in the way of learning, increasing the educational 
resources at schools, and transforming the school into a community hub of which parents 
and community members have a level of ownership.4

Implementing an equity-oriented community school approach, however, takes more then 
intention. Community school leaders must employ specific strategies to accomplish such 
ambitious goals. The research on educational leadership has identified strong collabora-
tive relationships between community partners, teachers and school leaders as important 
to improving the quality of the school climate, student learning and relations with the 
community.5

This paper considers the research on collaboration between families, communities and 
schools with attention to how community schools in particular are well-positioned to take 
advantage of strategies that draw on the knowledge and skills of multiple stakeholders.6 
Creating collaborative processes and roles requires specific attention and commitment. I 
conclude with recommendations for what community school and district leaders can do to 
foster collaborative leadership among people from the school, families and communities.
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What is Collaborative Leadership?
Collaborative Leadership is a form of shared decision-making in which a school leader, 
such as a principal, creates a structure for sharing decisions and responsibilities with key 
stakeholders, establishing a vision and implementing a process for working towards that 
vision.7 It moves schools away from models that emphasize strong leadership from one 
person, to have leadership flow through various stakeholders as they work together to im-
prove practices, solve problems and pursue common goals.8 Such an approach works best 
when spaces for frequent and open communication between players allow the necessary 
time for trusting relationships to be developed.9 

In a collaborative approach, school leaders also understand that each stakeholder can 
bring a unique set of expertise to the collective work when power and responsibility are 
shared. They should therefore help create time before and after school or on weekends 
for collaborations to take place. This is especially important in low-income communities 
where parents often have long and varied work hours. Of course, because time is a re-
source, states and school districts have a key role to play, ensuring that the necessary time 
is made available.

This paper uses the term collaborative leadership, which shares characteristics with other 
leadership models referenced in the paper that distribute leadership and engagement of 
various stakeholders in similar manners.10 Schools with deep and broad distribution of 
leadership are able to best sustain reform efforts11 and build the school’s capacity,12 of-
ten benefitting student achievement. 13 Longitudinal, large-scale mixed-methods studies 
demonstrate that higher achieving schools grant leadership influence to all school mem-
bers and other stakeholders to a greater degree than lower-achieving schools, with the 
most significant differences seen when leadership is exercised by school teams, parents 
and students.14 

Leadership is often conceptualized by a single heroic leader who retains almost exclusive 
control of an organization or a school.  However, such rigidly hierarchical forms of lead-
ership are not sustainable and often do not succeed at their goals, due to challenges such 
as exceedingly high expectations for one person, burnout, or low levels of teamwork and 
learning among people positioned below such a leader.15 In contrast, as formal school 
leaders such as principals share control and influence with other players, their own influ-
ence isn’t diminished and may actually increase.16 This is because influence in schools isn’t 
a zero-sum game. As stakeholders share leadership, work settings and teacher motivation 
improve, working relationships are stronger, and commitment to shared goals increases.17

Collaboration is important to building the collective strength of those involved in the 
school so that they can improve the schools themselves and student outcomes. Successful 
school reform is associated with three elements. First, in successful reforms stakehold-
ers are trusted, respected and encouraged. School leadership is distributed among these 
stakeholders such that they collaborate in decision-making through a supportive and fa-
cilitative structure.  Second, in successful reforms, a professional community values dif-
ferences, focuses on the enhancement of learning for all students, de-privatizes practice, 
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collaborates, and promotes critical reflective dialogue.  Third, these reforms have a strong 
capacity for learning identified in an ongoing, optimistic, caring, nurturing professional de-
velopment program.18 

A Logical Connection: Community Schools and Collaboration
Community schools seek to involve the community in the functioning of the school, based on 
the idea that the school and community can support each other and that such forms of par-
ticipation improve democratic processes and educational experiences. Community schools 
in the U.S. originated in early 20th century models that saw schools as “social centers” 
that could support communties.19 Later, drawing on the ideas of John Dewey, proponents 
sought to have schools play a role in addressing social inequities and poverty created by 
the Great Depression through democratic, community-oriented approaches to schooling.20 
Black Americans struggled and built schools under segregation that were important social 
hubs for the community and based on strong community participation, shared experiences, 
and mitigation of economic hardships and violence from white supremacists.21 Community 
schools draw on these historical precedents, grounded in the idea that the resources and 
knowledge of the community are essential to supporting student learning and community 
improvement.22

Community schools today can learn a lot from such movements, and collaborations beyond 
the school—extending to community stakeholders—is a fundamental component of commu-
nity schools.23 Reformers can help create the supportive conditions that support meaningful 
parent and community engagement, which is critical for fostering trusting relationships to 
support student learning.24 They can do this by welcoming families into the school, having 
mechanisms to develop families’ leadership, and creating collaborative processes that in-
clude teachers and community partners in decisions and planning.25 

The very design of a community school is collaborative by nature, since the goal is to inte-
grate school and community resources to meet the needs of students.  This level of resource 
integration requires structure, leadership and support. A manager can effectively integrate 
different components of the model by supporting collaboration between stakeholders.26 The 
Community School Director (CSD) helps coordinate different aspects of the model and often 
develops the internal and external processes and relationships that help connect students, 
families and communities to school resources. Principals, in turn ensure that partner agen-
cies, CSDs and other stakeholders play integral roles in school vision, planning, coordina-
tion and managing.27 This helps to create cohesion and integration of the instructional core 
with the other services and supports provided to students and strengthen relationships be-
tween key stakeholders at the school.28  Whereas the CSD develops the internal and external 
processes and relationships, principals can ensure that stakeholders play roles in school 
vision, planning, coordination and managing. 29

 A collaborative culture with clearly defined responsibilities builds the capacity for school 
and community resources to be better leveraged and aligned to meet student needs.30 Ideal-
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ly collaboration means that students and families are able to address issues that get in the 
way of learning, and educators are better able to incorporate knowledge of the community 
into the curriculum.31  Families have different strengths and face different challenges such 
as language barriers and negative histories of interacting with school staff.32 Because com-
munity schools can involve families and community members in the schools, they can more 
effectively determine which specific services, supports and capacity-development needs will 
support their engagement in the schools and in their children’s education.33  Sustained co-
ordination and collaborative leadership support community schools in improving student 
outcomes while building trusting relationships between communities and schools. 

Defining the Roles of Stakeholders in  
Collaborative Relationships

This section outlines how five different types of stakeholders—principals, teachers, CSDs, 
parents and external organizations—can contribute to collaboration at the school level. For 
the most part, the research presented below broadly demonstrates the benefits of collabo-
ration with and by these stakeholders. As applied specifically to community school reforms, 
however, the lessons from this research are particularly powerful and relevant. 

Principals

Principals play a crucial role in transforming schools.34 Principals who are committed to 
equity and social justice can promote inclusive cultures and practices in schools and build 
positive relationships outside of the school.35 They effectively share leadership in reform ef-
forts when they view their teaching colleagues as professional equals and consistently work 
to include others in creating change36 using an “inclusive-facilitative orientation”37 through 
which teachers and others influence decisions and have shared ownership of the school. 

Distribution of leadership that includes teachers, parents and district staff supports student 
achievement without diminishing school leaders’ own influence.38 Collective leadership in-
directly influences student achievement through its influence on teacher motivation and 
work setting.39 As school leadership establishes trusting and collaborative climates, stake-
holders are able to take on initiatives with supportive, ongoing, relevant professional de-
velopment, improving the conditions and motivation for teachers. This, in turn, is related 
to students’ positive impressions of teachers’ instruction, interactions with students and 
the challenges and expectations they place on their students. Positive student impressions 
of these factors promote students’ academic self-concept, participation and engagement, 
influencing achievement..40 When principals and teachers share leadership, and leadership 
practices are targeted at improving instruction, teachers’ working relationships are stronger 
and student achievement can be higher.41 Principals influence learning by setting a tone or 
culture that supports professional learning and by taking explicit steps to support teachers’ 
personal growth through actions like direct observations and conversations in individual 
classrooms and in team meetings. 42 
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Principals help sustain the mission of the school, drive programs that improve instruction, 
and support collaboration by creating structures and professional development for stake-
holders. The principal can also support Community School Directors (CSDs) in their work 
as coordinators of different aspects of the model.  Regular contact, shared decision-making, 
and coordinating tasks between principals and community school directors result in a more 
engaged community and improved school capacity.43 For example, CSDs from one commu-
nity school initiative shared that supportive leadership from the principal helped create 
vision and orientation towards a common goal, which made a tremendous difference in 
their ability to coordinate services.44 Principals who successfully implement the community 
school strategy share leadership, creating a social hub for teachers, parents, administrators 
and community partners that allowed for frequent and open communication and time to 
build capacity for collaboration.45 

Community School Directors

Community School Directors, also called community school managers and coordinators, 
play an essential role in creating community partnerships at schools.46 They connect families 
with teachers, resources and services and connect the students and teachers with communi-
ty resources and opportunities.47 CSDs work to align the efforts of partners with curricular 
goals, engaging community members and parents into the school and coordinating the de-
livery of services.48 The capacity of a school to partner with community services impacts the 
effectiveness of supplemental resources in supporting student learning.49 

CSDs, along with families and principals, play an integral role in promoting a school vision 
and in planning, coordination and management of the school goals.50 As described in the 
section on principals above, strong relationships between principals and CSDs are critical to 
successful reforms. The relationships grow over time, with regular communication on topics 
ranging from resource use and allocation to troubleshooting challenges that arise.51 Accord-
ing to a study by Fehrer and Leos-Urbel,

Community school managers at all five sample sites had developed strong rela-
tionships with the school principal and played a role in school leadership and 
planning. Both community school managers and principals reported that regular 
communication and a strong relationship allows the community school manager 
to ensure that the systems, relationships, and supports he or she is overseeing 
are aligned to school and student goals. At most sites, community school manag-
ers met regularly with the principal, often checking in multiple times throughout 
the day.52 

Regular contact with principals allows CSDs to align their work with the school and student 
goals53 and gives teachers more time to develop and engage students in academic content.54 
Shared leadership, especially between principals and CSDs, is crucial to successful imple-
mentation of the model.55
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Teachers

Especially for low-income students, lasting relationships with teachers can influence how 
welcome they feel in an environment and how much effort they put into their schoolwork.56 
Unfortunately working conditions, teacher turnover and teachers’ experience of shared lead-
ership with principals tend to be worse in high-poverty schools than in low poverty schools.57 

The retention of great teachers is particularly important for low-income students. Teachers 
are more likely to stay at a school if they see themselves as part of a collaborative team, feel 
supported by school leadership, have influence over their work environments, and trust 
their principal as an instructional leader.58 For schools working to improve teaching and 
learning, Allensworth points out that:

More critical than identifying those few especially effective or ineffective teach-
ers is to develop collaborative relationships among teachers, school leaders, and 
families so that schools are not reliant on a few good teachers… Schools that 
struggle with low achievement, especially those serving the most impoverished 
communities, face extraordinary challenges in developing strong organizations 
that can maintain a strong teaching staff. But building those organizational sup-
ports is what is needed to provide a high-quality instructional environment for 
all students and improve equity in educational outcomes.59 

Teacher leadership in schools can help create a learning community in which teachers and 
others learn together.  

As teachers raise issues and work on solutions together, they build trust and improve prac-
tice,60 and they can translate school improvement principles into classroom practices, draw-
ing critically upon various resources and expertise.61 This happens as practices that promote 
shared leadership help to improve trust and teachers’ expectations of the effectiveness of 
the teachers in their school.62 For example, professional learning communities, in which 
teachers collaboratively study, observe each other and reflect on practices, can support such 
improvements.63 Importantly, teacher involvement in school decision-making is clearly 
correlated with positive student outcomes.64 Thus, teacher learning improves instructional 
practice and helps the school reach its reform goals.65 

Families and Community Members

Family-community-school partnerships that  support schools can be an important factor 
for student and school success.66  When teachers involve parents in children’s learning, they 
tend to see powerful effects on student learning.67 In the schools they studied, Bryk et al 
(2010) found that the ones with robust ties between school actors, parents and the local 
community benefitted greatly from these relationships. 

[A] coherent school community program for improving student learning re-
quires managing a diverse array of academic and social support services and 
sustaining the relationship with multiple institutions that provide them…. When 
school-community ties are strong, the development and maintenance of effec-
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tive plans are easier to accomplish.68

These ties helped them to create a more supportive overall environment for student learn-
ing. Recognizing the existing capacities and knowledge of families, schools can build these 
community members’ capacity to engage as school leaders through creating a healthy 
school culture. In particular, parent and community engagement should be the norm, and 
the school should support the development of new skills and knowledge in families and 
school staff.69 This can increase trust and successful engagement.70 Trust in turn strength-
ens the social base in the school community so that reform initiatives can grow over time 
and significantly improve a school’s capacity to educate all its children.71

Efforts to engage underserved families and communities must address inequities that 
present particular challenges. When traditional models of family engagement such as Par-
ent-Teacher Associations lack cultural relevance or parents don’t feel welcomed and re-
spected by school personnel, they can limit family and community engagement.72 While 
parents across all race and class backgrounds care deeply about their children’s educa-
tion,73 low-income parents and parents of color are often not provided opportunities to 
participate in meaningful ways.74 

Engagement that connects the culture and values of the community with the school can help 
to improve conditions and relationships within the school as well as between the school and 
the community.75 Strong community school models create ways for parents and community 
members to share power and decision-making with school staff and principals on a range of 
topics, including school budgets or curricular choices.76 Community participation is critical 
in setting the agenda and programming of a school.77 For example, in Chicago’s Community 
School Initiative, many schools include representatives from their partner agencies on the 
school improvement planning teams.78 Because community schools emphasize collabora-
tive school cultures and meaningful parent engagement, they are well-positioned to im-
prove on existing processes to transform schools into a resource hub for communities that 
builds the strengths of both the communities and the schools.

External Organizations

Schools also benefit from creating meaningful partnerships with external groups, partic-
ularly non-profit organizations or government agencies.79 Such partnerships can increase 
access to services for students and families and help address some out-of-school barriers 
to learning such as inadequate access to healthcare or housing.80 Such partnerships extend 
beyond providing services. They can include defining problems, developing solutions and 
implementing plans. The result can be forms of engagement that bring local knowledge 
into the school and increase the power of the surrounding community.81 For example, com-
munity organizing led by those who are impacted by policies, such as low-income parents 
and youth, can push for and win changes in school and district practices, and result in in-
creased resources and shifted power dynamics that support increased collaboration.82
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Collaboration Matters to School Reform and Learning
Collaborative leadership can impact growth in student learning as it increases the school’s 
capacity for academic improvement.83 While the research discussed above focuses on the 
importance of collaborative leadership in implementing and sustaining community schools, 
it can also increase academic outcomes.84 Below is a brief review of the research on how col-
laboration helps to improve conditions for, and outcomes of, teaching and learning.

Collaboration Supports School Improvement Efforts

A collaborative approach to whole school reform can improve both school climate and in-
struction.85 Collaborative leadership is an essential support needed to significantly improve 
schools’ capacity to reform. In this process, school leaders must nurture the leadership of 
others, based on a shared vision.86 Leaders must also create the space, time and support for 
developing the capacity of school and community stakeholders to be able to engage in col-
laborative processes.87 

Impact on Teaching and Learning

Collaborative leadership in schools is positively associated with improved conditions in 
schools , which impact student behavior and learning.88 The capacity of a school is its ability 
to support teaching and learning, enable the professional learning of the staff, meaningfully 
engage parents and community members in school governance, and implement strategic 
actions to continually improve the school.89 Schools that are supportive, characterized by 
shared decision-making and a shared sense of purpose, tend to demonstrate important ele-
ments that advance student achievement. These elements include cooperative relationships, 
higher levels of interaction and increased teacher motivation, efficacy and accountability.90 
When teachers in a school work collectively to improve instruction, and when school lead-
ership is inclusive and focused on instruction, the school tends to show the largest improve-
ments in student learning over time.91 

Doing it Well

Collaborative decision-making is more than just involving everyone in decision-making pro-
cesses. It must be implemented in a way that is responsive to the school context and in which 
stakeholders are united around clear vision, tight processes and democratic accountability 
to the community, lest it create confusion and disorganization.92 Collaborative leadership 
happens when school leaders are able to build on the foundations of wisdom, willingness to 
learn, and expertise of teachers and others.93 
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Recommendations: Strategies for Creating  
Collaborative Relationships

Building collective leadership in schools is a promising strategy for creating successful com-
munity schools. Based on existing research, the following practices would help community 
schools effectively practice collaborative leadership in schools:

•	 Create Time: Making time for collaboration to assess issues, set common goals and 
make plans is important.94 It is also important to allow time for collaborations to 
grow and create spaces and times for participants to build this practice and deepen 
relationships.95 Teachers benefit from having time to plan, examine student work, 
collaborate and reflect on practice.96

•	 Prioritize Process: Open dialogues that create shared ownership between stake-
holders does not happen by chance; it is developed within designated spaces in 
which people engage honestly and constructively in problem solving.97 A well-de-
fined process can create rich learning communities in which stakeholders engage 
in collective reflection and improve practices.  Effective processes allow everyone 
to stay attentive to issues of formal and informal power.98

•	 Create Structures and Roles: Formal relationships and collaborative structures 
create meaningful ways for stakeholders to sustain participation and grow leader-
ship.99 Stakeholders should have regular meetings, as frequently as every week to 
discuss their work and build their collective capacity.100 Leadership that provides 
both support and pressure can contribute to changing attitudes, beliefs and prac-
tices for effective reform.101 

•	 Commit to Collective Leadership Development: Learning communities in schools 
that support and challenge teachers help them improve practice.102 Building the ca-
pacity of community members to engage in meaningful ways helps improve condi-
tions for learning and growth both inside and outside of the school.103 Sharing data 
and research can create a neutral, collaborative space for all stakeholders to learn 
together, while at the same time measuring progress holding each other account-
able for their work.104 

These four recommendations speak to long-established wisdom emerging from research and 
from practice. They are also often ignored; they are not sufficiently prioritized or pursued. 
Yet for a community school reform, these strategies—and a commitment to collaborative 
leadership—can easily be the difference between success and failure. 



http://nepc.colorado.edu/publication/leadership 13 of 25

Notes and References

1	 Warren, M.R., Hong, S., Rubin, C.H., & Uy, P.S. (2009). Beyond the Bake Sale: A Community-Based Relational 
Approach to Parent Engagement in Schools. Teachers College Record, 111(9), 2209–2254. Retrieved 
September 12, 2014, from http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://
gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_
id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jtit;

	 Dryfoos, J. (2005). Full-service community schools: a strategy--not a program. New Directions for Youth 
Development, 107, 7–14, table of contents. http://doi.org/10.1002/yd.124 

2	 Rothstein, R. (2004). Class and schools: Using social, economic, and educational reform to close the Black-
White Achievement Gap. Washington, D.C. and New York, N.Y.: Economic Policy Institute and Teachers 
College Press; 

	 Darling-Hammond, L. (2013). Inequality and School Resources, in P.L. Carter & K.G. Welner, (Eds.) Closing 
the Opportunity Gap: What America Must Do to Give Every Child an Even Chance. P. 77–97. New York, NY: 
Oxford University Press; 

	 Ladson-Billings, G. (2006). From the Achievement Gap to the Education Debt : Understanding Achievement 
in U.S. Schools. Educational Researcher, 35(7), 3–12. Retrieved January 27, 2015, from  
http://edr.sagepub.com/content/35/7/3.short; 

	 Rothstein, R., & Wilder, T. (2005, October 24). The many dimensions of racial inequality. Paper presented at 
the Social Costs of Inadequate Education Symposium, Teachers College, Columbia University, New York.

3	 Berliner, D.C. (2013, December). Effects of Inequality and Poverty vs. Teachers and Schooling on America’s 
Youth, Teachers College Record, 115, 1–26.

4	 Blank, M., Melaville, A., & Shah, B. (2003). Making the difference: Research and practice in Community 
Schools. The Coalition for Community Schools. Retrieved November 12, 2016, from  
http://eric.ed.gov/ERICWebPortal/recordDetail?accno=ED499103

5	 Bryk, A.S., Sebring, PB., Allensworth, E., Easton, J. Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press.

	 Hargreaves, A., & Fink, D. (2012). Sustainable leadership (Vol. 6). Hoboken, NJ: John Wiley & Sons;

	 Rubin, H. (2002) Collaborative Leadership: Developing Effective Partnerships in Communities and Schools. 
Thousand Oaks, CA: Corwin Press.

6	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Richardson, J.W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan;

	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21. http://doi.org/10.1080/09243453.2015.1030432

7	 Rubin, H. (2002) Collaborative Leadership: Developing Effective Partnerships in Communities and Schools. 
Thousand Oaks, CA: Corwin Press.

8	 Hargreaves, A., & Fink, D. (2012). Sustainable leadership (Vol. 6). Hoboken, NJ: John Wiley & Sons;

http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://doi.org/10.1002/yd.124 
http://edr.sagepub.com/content/35/7/3.short
http://eric.ed.gov/ERICWebPortal/recordDetail?accno=ED499103
http://doi.org/10.3390/educsci6030026
http://doi.org/10.1080/09243453.2015.1030432


http://nepc.colorado.edu/publication/leadership 14 of 25

9	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452 

10	 One example of another form of leadership is cross-boundary leadership, which creates cultures of shared 
influence and collective responsibility. Another model is Collective leadership, in which different stakeholders 
share responsibility. For more see Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study 
leadership reform. Journal of Educational Administration, 49(4), 354–377.  
http://doi.org/10.1108/09578231111146452

	 Finally, distributed leadership recognizes the expertise of all stakeholders and distributes power and tasks 
between organizational roles, such that the collective effort is greater than the sum of individual actions. For 
more on this model, see Bennett, N., Wise, C., Woods, P., & Harvey, J. (2003). Distributed Leadership : A 
Review of Literature Distributed Leadership. The Open University, 58.

11	 Copland, M.A. (2003). Leadership of Inquiry: Building and Sustaining Capacity for School Improvement. 
Educational Evaluation and Policy Analysis, 25(4), 375–395. http://doi.org/10.3102/01623737025004375

 	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452

12	 Bennett, N., Wise, C., Woods, P., & Harvey, J. (2003). Distributed Leadership: A Review of Literature 
Distributed Leadership. The Open University, 58.

	 Hallinger, P., & Heck, R.H. (2010). Collaborative leadership and school improvement : understanding 
the impact on school capacity and student learning. School Leadership & Management: Formerly School 
Organisation, 30(2), 95–110. http://doi.org/10.1080/13632431003663214

	 Lambert, L. (2006). Lasting leadership: A study of high leadership capacity schools. The Educational Forum, 
70(3), 238–254. http://doi.org/10.1080/00131720608984900

	 Spillane, J.P., Diamond, J.B. (Eds.), (2007). Distributed Leadership in Practice. New York, NY: Teachers 
College Press.

13	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live; 

	 Hargreaves, A., & Fink, D. (2012). Sustainable leadership (Vol. 6). Hoboken, NJ: John Wiley & Sons;

	 Leithwood, K., & Mascall, B. (2008). Collective Leadership Effects on Student Achievement. Educational 
Administration Quarterly, 44(4), 529–561. http://doi.org/10.1177/0013161X08321221

14	 Leithwood, K., & Mascall, B. (2008). Collective Leadership Effects on Student Achievement. Educational 
Administration Quarterly, 44(4), 529–561. http://doi.org/10.1177/0013161X08321221; 

	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live

15	 Hargreaves, A., & Fink, D. (2012). Sustainable leadership (Vol. 6). Hoboken, NJ: John Wiley & Sons.

 	 See Chapter 3 for a more in-depth discussion of the difference between models that emphasize a lone leader 
versus collaborative/distributed models.

16	 Leithwood, K., & Mascall, B. (2008). Collective Leadership Effects on Student Achievement. Educational 
Administration Quarterly, 44(4), 529–561. http://doi.org/10.1177/0013161X08321221

http://doi.org/10.1108/09578231111146452 
http://doi.org/10.1108/09578231111146452
http://doi.org/10.3102/01623737025004375
http://doi.org/10.1108/09578231111146452
http://doi.org/10.1080/13632431003663214
http://doi.org/10.1080/00131720608984900
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://doi.org/10.1177/0013161X08321221
http://doi.org/10.1177/0013161X08321221
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://doi.org/10.1177/0013161X08321221


http://nepc.colorado.edu/publication/leadership 15 of 25

	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live

17	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live

18	 Mulford, W., Silins, H., & Leithwood, K. (2004). Educational Leadership for Organisational Learning 
and Improved Student Outcomes. Studies in Educational Leadership 3. New York, NY: Kluwer Academic 
Publishers. http://doi.org/10.1017/CBO9781107415324.004

19	 Rogers, J.S. (1998). Community schools: Lessons from the past and present. Unpublished manuscript;

	 Kirp, D.L. (2011). Kids first: Five big ideas for transforming children’s lives and America’s future. New York, 
NY: Public Affairs.

20	 Rogers, J.S. (1998). Community schools: Lessons from the past and present. Unpublished manuscript;

	 Benson, L., Harkavy, I.R., & Puckett, J.L. (2007). Dewey’s dream: Universities and democracies in an age 
of education reform: Civil society, public schools, and democratic citizenship. Philadelphia, PA: Temple 
University Press;

	 Richardson, J. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan;

	 Warren, M. (2005). Communities and Schools: A New View of Urban Education Reform. Harvard 
Educational Review, 75(2), 133–174. Retrieved May 15, 2014, from  
http://her.hepg.org/index/M718151032167438.pdf;

21	 Rogers, J.S. (1998). Community schools: Lessons from the past and present. Unpublished manuscript.

22	 Richardson, J. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan.

23	 Blank, M. (2005, Fall). Building the Community School Movement: Vision, Organization, and Leadership. 
New Directions for Youth Development, 107, 99–104. http://doi.org/10.1002/yd.134;

	 Dryfoos, J. (2005). Full-service community schools: a strategy--not a program. New Directions for Youth 
Development, 107, 7–14, table of contents. http://doi.org/10.1002/yd.124;

	 Rao, S. (2013, May). Tackling Wicked Problems through Organizational Hybridity: The Example of 
Community Schools. Dissertation for PhD at Robert F. Wagner Graduate School of Public Service.

24	 Bryk, A.S., Sebring, PB., Allensworth, E., Easton, J.Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press.

25	 Blank, M.J., Jacobson, R., & Melaville, A. (2012). Achieving Results through Community School Partnerships: 
How District and Community Leaders Are Building Effective, Sustainable Relationships. Washington, D.C.: 
Center for American Progress. 

	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Richardson, J.W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan;

http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://doi.org/10.1017/CBO9781107415324.004
http://her.hepg.org/index/M718151032167438.pdf
http://doi.org/10.1002/yd.134
http://doi.org/10.1002/yd.124
http://doi.org/10.3390/educsci6030026


http://nepc.colorado.edu/publication/leadership 16 of 25

	 Sanders, M.G., & Lewis, K.C. (2005). Building Bridges Toward Excellence: Community Involvement in High 
Schools. The High School Journal, 88(3), 1–9. http://doi.org/10.1353/hsj.2005.0005;

	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21. http://doi.org/10.1080/09243453.2015.1030432;

	 Castrechini, S., & London, R. (2012, February). Positive student outcomes in community schools, 48. 
Retrieved February 6, 2015, from http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614;

 	 Mapp, K.L. (2002). Having Their Say: Parents describe how and why they are involved in their children’s 
education. Annual Meeting of the American Educational Research Association, 1–18;

	 Sanders, M.G. (2001). The role of “Community” in comprehensive school, family, and community partnership 
programs. The Elementary School Journal, 102(1), 19. http://doi.org/10.1086/499691;

 	 UCLA, Center for Mental Health in Schools (2011). Understanding Community Schools as Collaboratives for 
System Building to Address Barriers and Promote Well-Being. Retrieved June 5, 2015, from  
http://smhp.psych.ucla.edu/pdfdocs/communitycollab.pdf;

	 Warren, M.R., Hong, S., Rubin, C.H., & Uy, P.S. (2009). Beyond the Bake Sale: A Community-Based Relational 
Approach to Parent Engagement in Schools. Teachers College Record, 111(9), 2209–2254. Retrieved 
September 12, 2014, from http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://
gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_
id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jtitl

26	 Blank, M. (2005). Building the Community School Movement: Vision, Organization, and Leadership. New 
Directions for Youth Development, 107(Fall), 99–104. http://doi.org/10.1002/yd.134;

 	 Blank, M., Melaville, A., & Shah, B. (2003). Making the difference: Research and practice in Community 
Schools. The Coalition for Community Schools. Retrieved November 12, 2016, from  
http://eric.ed.gov/ERICWebPortal/recordDetail?accno=ED499103;

	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26; http://doi.org/10.3390/educsci6030026;

	 Warren, M. (2005). Communities and Schools: A New View of Urban Education Reform. Harvard 
Educational Review, 75(2), 133–174. Retrieved May 15, 2014, from  
http://her.hepg.org/index/M718151032167438.pdf;

	 Potapchuk, W.R. (2013). The Role of Community Schools In Place-Based Initiatives Collaborating for Student 
Success, (June); Blank, M., Jacobson, R., & Melaville, A. (2012). Achieving Results Through Community 
School Partnerships, (January), 1–36;

	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Hill, C.R. (2016). Putting the Community in Community Schools. (Unpublished Doctoral Dissertation) San 
Francisco State University, San Francisco, CA.

27	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026

28	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Warren, M. (2005). Communities and Schools: A New View of Urban Education Reform. Harvard 
Educational Review, 75(2), 133–174. Retrieved May 15, 2014, from  

http://doi.org/10.1353/hsj.2005.0005
http://doi.org/10.1080/09243453.2015.1030432
http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614
http://doi.org/10.1086/499691
http://smhp.psych.ucla.edu/pdfdocs/communitycollab.pdf
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://doi.org/10.1002/yd.134
http://eric.ed.gov/ERICWebPortal/recordDetail?accno=ED499103
http://doi.org/10.3390/educsci6030026
http://her.hepg.org/index/M718151032167438.pdf
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026


http://nepc.colorado.edu/publication/leadership 17 of 25

http://her.hepg.org/index/M718151032167438.pdf;

	 Richardson, J.W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan;

	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21. http://doi.org/10.1080/09243453.2015.1030432

29	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Richardson, J.W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan;

	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21;

	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452

30	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026

31	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Warren, M. (2005). Communities and Schools: A New View of Urban Education Reform. Harvard 
Educational Review, 75(2), 133–174. Retrieved May 15, 2014, from  
http://her.hepg.org/index/M718151032167438.pdf;

	 Richardson, J. ;W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York City: Palgrave Macmillan;

	 Castrechini, S., & London, R.A. (2012, February). Positive student outcomes in community schools, 48. 
Retrieved February 6, 2015, from http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614;

	 Tagle, R. (2005). Full-service community schools: Cause and outcome of public engagement. New Directions 
for Youth Development, (107), 45–54.

32	 Mapp, K.L. (2002). Having Their Say: Parents describe how and why they are involved in their children’s 
education. Annual Meeting of the American Educational Research Association, 1–18;

	 Henderson, A.T., & Mapp, K.L. (2002). A new wave of evidence: The impact of school, family, and 
community connections on student achievement, 1–239. Retrieved February 9, 2014, from  
http://www.sedl.org/connections/

33	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21.

34	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452;

	 Copland, M.A. (2003). Leadership of Inquiry: Building and Sustaining Capacity for School Improvement. 
Educational Evaluation and Policy Analysis, 25(4), 375–395. http://doi.org/10.3102/01623737025004375;

	 Richardson, J.W. (2009). The full-service community school movement: Lessons from the James Adams 

http://her.hepg.org/index/M718151032167438.pdf
http://doi.org/10.1080/09243453.2015.1030432
http://doi.org/10.3390/educsci6030026
http://doi.org/10.1108/09578231111146452
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026
http://her.hepg.org/index/M718151032167438.pdf
http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614
http://www.sedl.org/connections/
http://doi.org/10.1108/09578231111146452
http://doi.org/10.3102/01623737025004375


http://nepc.colorado.edu/publication/leadership 18 of 25

Community School. New York, NY: Palgrave Macmillan;

	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21. http://doi.org/10.1080/09243453.2015.1030432;

	 Riehl, C.J. (2000). The Principal’s Role in Creating Inclusive Schools for Diverse Students: A Review of 
Normative, Empirical, and Critical Literature on the Practice of Educational Administration. Review of 
Educational Research, 70(1), 55–81. http://doi.org/10.3102/00346543070001055;

	 Murphy, J., Smylie, M., Mayrowetz, D., & Louis, K.S. (2009). The role of the principal in fostering the 
development of distributed leadership. School Leadership & Management, 29(2), 181–214.  
http://doi.org/10.1080/13632430902775699

35	 Riehl, C.J. (2000). The Principal’s Role in Creating Inclusive Schools for Diverse Students: A Review of 
Normative, Empirical, and Critical Literature on the Practice of Educational Administration. Review of 
Educational Research, 70(1), 55–81. http://doi.org/10.3102/00346543070001055

36	 Copland, M.A. (2003). Leadership of Inquiry: Building and Sustaining Capacity for School Improvement. 
Educational Evaluation and Policy Analysis, 25(4), 375–395. http://doi.org/10.3102/01623737025004375

37	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J.Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press. p. 64.

38	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live

39	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live

40	 Mulford, W., Silins, H., & Leithwood, K. (2004). Educational Leadership for Organisational Learning and 
Improved Student Outcomes. Studies in Educational Leadership (Vol. 3). New York, NY: Kluwer Academic 
Publishers., p. 5

41	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live

42	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012(10/7/2012), 1–11. 
Retrieved October 8, 2016, from http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.
aspx?direct=true&db=ehh&AN=66564929&site=ehost-live

43	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Richardson, J. W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan;

	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21. http://doi.org/10.1080/09243453.2015.1030432

http://doi.org/10.1080/09243453.2015.1030432
http://doi.org/10.3102/00346543070001055
http://doi.org/10.3102/01623737025004375
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://stats.lib.pdx.edu/proxy.php?url=http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=66564929&site=ehost-live
http://doi.org/10.3390/educsci6030026
http://doi.org/10.1080/09243453.2015.1030432


http://nepc.colorado.edu/publication/leadership 19 of 25

44	 Kent School Services Network (2013, Fall).The Link Between School Environment and Attendance The 
primary goal of the Kent School. Johnson Center at Grand Valley State University.

45	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452

46	 Sanders, M. (2015, April). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 3453, 
1–21. http://doi.org/10.1080/09243453.2015.1030432;

	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452;

	 Tagle, R. (2005). Full-service community schools: Cause and outcome of public engagement. New Directions 
for Youth Development, (107), 45–54.

47	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452

48	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026

49	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J.Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press, p. 59.

50	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Richardson, J.W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan.

51	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026

52	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026, p. 26.

53	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026

54	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026, p. 12.

55	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026

56	 Slaughter-Defoe, D.T., & Carlson, K.G. (1996). Young African American and Latino chil- dren in high-poverty 
urban schools: How they perceive school climate. Journal of Negro Education, 65, 60–70. In Milner, H. (2013) 
Analyzing Poverty, Learning, and Teaching Through a Critical Race Theory Lens. Review of Research 37(1), 
1-53.

57	 Podolsky, A., Kini, T., Bishop, J., & Darling-Hammond, L. (2016, September). Solving the Teacher Shortage: 
How to Attract and Retain Excellent Educators, 1–12;

	 Seashore Louis, K., Leithwood, K., Wahlstrom, K.L., & Anderson, S.E. (2010). Learning from Leadership: 
Investigating the Links to Improved Student Learning. ERS Informed Educator, 2012 (10/7/2012), 1–11.

58	 Allensworth, E., Ponisciak, S., & Mazzeo, C. (2009). The Schools Teachers Leave: Teacher Mobility in Chicago 
Public Schools. Consortium on Chicago School Research;

http://doi.org/10.1108/09578231111146452
http://doi.org/10.1080/09243453.2015.1030432
http://doi.org/10.1108/09578231111146452
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026
http://doi.org/10.3390/educsci6030026


http://nepc.colorado.edu/publication/leadership 20 of 25

	 Clotfelter, C.T., Ladd, H.F., & Vigdor, J.L. (2006). Teacher-student matching and the assessment of teacher 
effectiveness. Journal of human Resources, 41(4), 778-820.

59	 Allensworth, E.M. (2011, Fall). Teacher Performance in the Context of Truly Disadvantaged Schools in 
Chicago. Voices in Urban Education. Annenberg Institute for School Reform. Providence, RI: Brown 
University, p. 43.

60	 Strahan, D. (2003). Promoting a collaborative professional culture in three elementary schools that have 
beaten the odds. The Elementary School Journal, 104(2), 127–146; 

	 Darling-Hammond, L., & Richardson, N. (2009). Research review/teacher learning: What 
matters. Educational leadership, 66(5), 46-53;

	 Muijs, D., & Harris, A. (2003). Teacher leadership—Improvement through empowerment? An overview of the 
literature. Educational Management & Administration, 31(4), 437-448;

	 Sato, M., Wei, R.C., & Darling-Hammond, L. (2008). Improving teachers’ assessment practices through 
professional development: The case of National Board Certification. American Educational Research 
Journal, 45(3), 669-700;

	 Spillane, J.P., Diamond, J.B. (Eds.) (2007). Distributed Leadership in Practice. New York, NY: Teachers 
College Press;

	 Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the impact of professional learning 
communities on teaching practice and student learning. Teaching and teacher education, 24(1), 80-91.

61	 Day, C. & Harris, A. (2003) ‘Teacher Leadership, Reflective Practice and School Improvement”, in 
International Handbook of Educational Administration, pp. 724–49. Dordrecht: Kluwer.

62	 Leithwood, K., Aitken, R., & Jantzi, D. (2006). Making schools smarter: Leading with evidence. Newbury 
Park, CA: Corwin Press;

	 Sebring, P.B., Bryk, A.S., & Easton, J.Q. (2006, September). The Essential Supports for School Improvement. 
Human Development;

	 Ross, J.A., Hogaboam-Gray, A., & Gray, P. (2003). The Contribution of Prior Student Achievement and School 
Processes To Collective Teacher Efficacy in Elementary Schools. Presented at the Annual Meeting of the 
American Educational Research Association; 

63	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452;

	 Copland, M.A. (2003). Leadership of Inquiry: Building and Sustaining Capacity for School Improvement. 
Educational Evaluation and Policy Analysis, 25(4), 375–395. http://doi.org/10.3102/01623737025004375;

	 Spillane, J.P., Diamond, J.B., eds. (2007). Distributed Leadership in Practice. New York, NY: Teachers College 
Press.

64	 Hargreaves, A., & Fink, D. (2012). Sustainable leadership (Vol. 6). Hoboken, NJ: John Wiley & Sons.

65	 Muijs, D., & Harris, A. (2003). Teacher leadership—Improvement through empowerment? An overview of the 
literature. Educational Management & Administration, 31(4), 437-448;

	 Muijs, D., Harris, A., Chapman, C., Stoll, L., & Russ, J. (2004). Improving schools in socioeconomically 
disadvantaged areas–A review of research evidence. School effectiveness and school improvement, 15(2), 149-
175;

	 Katzenmeyer, M., & Moller, G. (2001). Awakening the Sleeping Giant. Helping Teachers Develop as Leaders. 
2nd ed. Thousand Oaks, CA: Corwin;

http://doi.org/10.1108/09578231111146452
http://doi.org/10.3102/01623737025004375


http://nepc.colorado.edu/publication/leadership 21 of 25

	 Troen, V., & Boles, K. (1992). Leadership from the Classroom: Women Teachers as the Key to School Reform. 
Paper presented at the Annual Meeting of the American Educational Research Association, San Francisco, CA;

	 Darling-Hammond, L., & Richardson, N. (2009). Research review/teacher learning: What 
matters. Educational leadership, 66(5), 46-53;

	 Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the impact of professional learning 
communities on teaching practice and student learning. Teaching and teacher education, 24(1), 80-91;

	 Bolam, R., McMahon, A., Stoll, L., Thomas, S., & Wallace, M. (2005). Creating and sustaining professional 
learning communities. Research Report Number 637. London, England: General Teaching Council for 
England, Department for Education and Skills.

66	 Castrechini, S., & London, R.A. (2012, February). Positive student outcomes in community schools, 48. 
Retrieved February 6, 2015, from http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614;

	 Henderson, A.T., & Mapp, K.L. (2002). A new wave of evidence: The impact of school, family, and community 
connections on student achievement, 1–239. Retrieved February 9, 2014, from  
http://www.sedl.org/connections/; 

	 Warren, M.R., Hong, S., Rubin, C.H., & Uy, P.S. (2009). Beyond the Bake Sale: A Community-Based Relational 
Approach to Parent Engagement in Schools. Teachers College Record, 111(9), 2209–2254. Retrieved 
September 12, 2014, from http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://
gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_
id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jtitl

67	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J.Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press, p. 57.

68	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J. Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press, p. 59.

69	 Mapp, K.L., & Kuttner, P.J. (2013). Partners in education: A dual capacity-building framework for family–
school partnerships. Austin, TX: SEDL.

70	 Warren, M. (2005). Communities and Schools: A New View of Urban Education Reform. Harvard 
Educational Review, 75(2), 133–174. Retrieved May 15, 2014, from  
http://her.hepg.org/index/M718151032167438.pdf

71	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J.Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press, p. 204.

72	 Olivos, E.M. (2006). The power of parents: A critical perspective of bicultural parent involvement in public 
schools. New York, NY: Peter Lang;

	 Auerbach, S. (2007). From Moral Supporters to Struggling Advocates: Reconceptualizing Parent Roles in 
Education through the Experience of Working-Class Families of Color. Urban Education, 42(3), 250–283;

	 One America (2012). Breaking Down Education Barriers: Lessons from Immigrant Youth and Families in 
South King County. Seattle, WA;

	 Mapp, K.L. (2002). Having Their Say: Parents describe how and why they are involved in their children’s 
education. Annual Meeting of the American Educational Research Association, 1–18.

73	 Lawrence-Lightfoot, S. (2003). The essential conversation : What parents and teachers can learn from each 
other (1st ed.). New York, NY: Random House.

74	 Warren, M. (2010). Community organizing for education reform. In M. Orr & J. Rogers (Eds.), Public 
engagement for public education. Palo Alto, CA: Stanford University Press.

http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614
http://www.sedl.org/connections/
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://her.hepg.org/index/M718151032167438.pdf


http://nepc.colorado.edu/publication/leadership 22 of 25

75	 Castrechini, S., & London, R. (2012, February). Positive student outcomes in community schools, 48. 
Retrieved February 6, 2015, from http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614;

	 Henderson, A.T., & Mapp, K.L. (2002). A new wave of evidence: The impact of school, family, and community 
connections on student achievement, 1–239. Retrieved February 9, 2014, from  
http://www.sedl.org/connections/;

	 Warren, M.R., Thompson, J.P., & Saegert, S. (2001). The role of social capital in combating poverty. Social 
capital and poor communities, 3.

76	 Richardson, J.W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York, NY: Palgrave Macmillan;

	 Henderson, A.T., & Mapp, K.L. (2002). A new wave of evidence: The impact of school, family, and community 
connections on student achievement, 1–239. Retrieved February 9, 2014, from  
http://www.sedl.org/connections/; 

	 Sanders, M.G. (2001). The role of “Community” in comprehensive school, family, and community partnership 
programs. The Elementary School Journal, 102(1), 19. http://doi.org/10.1086/499691

	 Warren, M. (2005). Communities and Schools: A New View of Urban Education Reform. Harvard 
Educational Review, 75(2), 133–174. Retrieved May 15, 2014, from  
http://her.hepg.org/index/M718151032167438.pdf

77	 Richardson, J. W. (2009). The full-service community school movement: Lessons from the James Adams 
Community School. New York City: Palgrave Macmillan.

78	 Whalen, S.P. (2007). Three Years into Chicago’s Community Schools Initiative (CSI): Progress, Challenges , 
and Lessons Learned.

79	 Henderson, A.T., & Mapp, K.L. (2002). A new wave of evidence: The impact of school, family, and community 
connections on student achievement, 1–239. Retrieved February 9, 2014, from  
http://www.sedl.org/connections/; 

	 Mapp, K.L., Johnson, V.R., Strickland, C.S., & Meza, C. (2008). High School Family Centers: Transformative 
Spaces Linking Schools and Families in Support of Student Learning. Marriage & Family Review, 43(October 
2014), 338–368. http://doi.org/10.1080/01494920802073205; 

	 Henderson, A.T. (NEA). (2011). Family-School-Community Partnerships 2.0: Collaborative Strategies to 
Advance Student Learning. National Education Association, 1–80. Retrieved May 15, 2014, from  
http://www.nea.org/assets/docs/Family-School-Community-Partnerships-2.0.pdf; 

	 Potapchuk, W.R. (2013). The Role of Community Schools In Place-Based Initiatives Collaborating for Student 
Success, (June); Blank, M., Jacobson, R., & Melaville, A. (2012). Achieving Results Through Community 
School Partnerships, (January), 1–36.

80	 Blank, M.J., Jacobson, R., & Melaville, A. (2012). Achieving Results through Community School Partnerships: 
How District and Community Leaders Are Building Effective, Sustainable Relationships. Washington, D.C.: 
Center for American Progress.

81	 Warren, M. (2005). Communities and Schools: A New View of Urban Education Reform. Harvard 
Educational Review, 75(2), 133–174. Retrieved May 15, 2014, from http://her.hepg.org/index/
M718151032167438.pdf; 

	 Warren, M.R., Hong, S., Rubin, C.H., & Uy, P.S. (2009). Beyond the Bake Sale: A Community-Based Relational 
Approach to Parent Engagement in Schools. Teachers College Record, 111(9), 2209–2254. Retrieved 
September 12, 2014, from  

http://www.eric.ed.gov/ERICWebPortal/detail?accno=ED535614
http://www.sedl.org/connections/
http://www.sedl.org/connections/
http://doi.org/10.1086/499691
http://her.hepg.org/index/M718151032167438.pdf
http://www.sedl.org/connections/
http://doi.org/10.1080/01494920802073205
http://www.nea.org/assets/docs/Family-School-Community-Partnerships-2.0.pdf
http://her.hepg.org/index/M718151032167438.pdf
http://her.hepg.org/index/M718151032167438.pdf


http://nepc.colorado.edu/publication/leadership 23 of 25

http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.
serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/
ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jtitl

82	 Renée, M., & McAlister, S. 2011. The Strengths and Challenges of Community Organizing as an Education 
Reform Strategy: What the Research Says. Community Organizing as an Education Reform Strategy 
Series. Prepared by the Annenberg Institute for School Reform at Brown University. Quincy, MA: Nellie Mae 
Education Foundation.

83	 Hallinger, P. (2011). Leadership for learning: lessons from 40 years of empirical research. Journal of 
Educational Administration, 49(2), 125–142. http://doi.org/10.1108/09578231111116699; 

	 Hallinger, P., & Heck, R.H. (2010a). Collaborative leadership and school improvement : understanding 
the impact on school capacity and student learning. School Leadership & Management : Formerly School 
Organisation , 30(2), 95–110. http://doi.org/10.1080/13632431003663214

	 Heck, R.H., & Hallinger, P. (2010). Collaborative Leadership Effects on School Improvement: Integrating 
Unidirectional- and Reciprocal-Effects Models. The Elementary School Journal, 111(2), 226–252.

84	 Mulford, W., Silins, H., & Leithwood, K. (2004). Educational Leadership for Organisational Learning and 
Improved Student Outcomes. Studies in Educational Leadership (Vol. 3). New York, NY: Kluwer Academic 
Publishers, p. 5;

	 Hallinger, P., & Heck, R.H. (2010). Collaborative leadership and school improvement: understanding the 
impact on school capacity and student learning. School Leadership & Management: Formerly School 
Organisation, 30(2), 95–110. http://doi.org/10.1080/13632431003663214

85	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452;

	 Copland, M.A. (2003). Leadership of Inquiry: Building and Sustaining Capacity for School Improvement. 
Educational Evaluation and Policy Analysis, 25(4), 375–395. http://doi.org/10.3102/01623737025004375;

	 Sanders, M. (2015). Leadership, partnerships, and organizational development: exploring components 
of effectiveness in three full-service community schools. School Effectiveness and School Improvement, 
3453(April 2015), 1–21. http://doi.org/10.1080/09243453.2015.1030432;

	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J.Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press;

	 Camburn, E., Rowan, B., & Taylor, J.E. (2003). Distributed Leadership in Schools: The Case of Elementary 
Schools Adopting Comprehensive School Reform Models. Educational Evaluation and Policy Analysis, 25(4), 
347–373. http://doi.org/10.3102/01623737025004347

86	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J.Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press.

87	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452

	 Henderson, A.T., & Mapp, K.L. (2002). A new wave of evidence: The impact of school, family, and 
community connections on student achievement, 1–239. Retrieved February 9, 2014, from  
http://www.sedl.org/connections/; 

	 Mapp, K.L. & Kuttner, P. (2014). Partners in Education: A Dual Capacity-Building Framework for Family – 
School Partnerships. Austin, TX/Washington, DC: SEDL & US Department of Education.

88	 Harris, A., & Muijs, D. (2003). Teacher Leadership - Improvement through Empowerment. Educational 

http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://search.proquest.com/docview/61844676?accountid=14609%5Cnhttp://gq8yy6pb7j.search.serialssolutions.com/ ?ctx_ver=Z39.88-2004&ctx_enc=info:ofi/enc:UTF-8&rfr_id=info:sid/ProQ:ericshell&rft_val_fmt=info:ofi/fmt:kev:mtx:journal&rft.genre=article&rft.jti
http://doi.org/10.1108/09578231111116699
http://doi.org/10.1080/13632431003663214
http://doi.org/10.1080/13632431003663214
http://doi.org/10.1108/09578231111146452
http://doi.org/10.3102/01623737025004375
http://doi.org/10.3102/01623737025004347
http://doi.org/10.1108/09578231111146452
http://www.sedl.org/connections/


http://nepc.colorado.edu/publication/leadership 24 of 25

Management & Administration, 31(4), 437–448. http://doi.org/10.1177/0263211X030314007;

	 Muijs, D., Harris, A., Chapman, C., Stoll, L., & Russ, J. (2004). Improving Schools in Socio-economically 
Disadvantaged Areas: a Review of Research Evidence. School Effectiveness and School Improvement, 
15(April), 37–41. http://doi.org/10.1076/sesi.15.2.149.30433

89	 Leithwood, K., & Sun, J. (2012). The Nature and Effects of Transformational School Leadership: A Meta-
Analytic Review of Unpublished Research. Educational Administration Quarterly, 48(3), 387–423.  
http://doi.org/10.1177/0013161X11436268;

	 Hallinger, P., & Heck, R.H. (2010). Collaborative leadership and school improvement: understanding the 
impact on school capacity and student learning. School Leadership & Management: Formerly School 
Organisation, 30(2), 95–110. http://doi.org/10.1080/13632431003663214;

	 Mapp, K.L. & Kuttner, P. (2014). Partners in Education: A Dual Capacity-Building Framework for Family – 
School Partnerships. Austin, TX/Washington, DC: SEDL & US Department of Education.

90	 Ashton, P.J. & Webb, R.B. (1986) Making a Difference: Teachers’ Sense of Efficacy and Student Achievement. 
New York, NY: Longman;

	 Sergiovanni, T.J. (2000). The Lifeworld of Leadership: Creating Culture, Community, and Personal Meaning 
in Our Schools. The Jossey-Bass Education Series. San Francisco, CA: Jossey-Bass Inc.

91	 Bryk, A.S., Sebring, P.B., Allensworth, E., Easton, J. Q., & Luppescu, S. (2010). Organizing schools for 
improvement: Lessons from Chicago. Chicago, IL: University of Chicago Press;

	 Gruenert, S. (2005). Correlations of Collaborative School Cultures with Student Achievement. NASSP Bulletin, 
89(645), 43–55.

92	 Hargreaves, A., & Fink, D. (2012). Sustainable leadership (Vol. 6). Hoboken, NJ: John Wiley & Sons.

93	 Hargreaves, A., & Fink, D. (2012). Sustainable leadership (Vol. 6). Hoboken, NJ: John Wiley & Sons.

94	 Hill, C.R. (2016). Putting the Community in Community Schools (Unpublished Doctoral Dissertation). San 
Francisco State University, San Francisco, CA;

	 Adams, C.M., & Jean-Marie, G. (2011). A diffusion approach to study leadership reform. Journal of 
Educational Administration, 49(4), 354–377. http://doi.org/10.1108/09578231111146452

95	 Sanders, M.G., & Lewis, K.C. (2005). Building Bridges Toward Excellence: Community Involvement in High 
Schools. The High School Journal, 88(3), 1–9. http://doi.org/10.1353/hsj.2005.0005;

	 Spillane, J.P., & Diamond, J.B. (Eds.), (2007). Distributed Leadership in Practice. New York, NY: Teachers 
College Press;

	 Harris, A. & Chapman, C. (2002) Democratic leadership for school improvement in challenging contexts. 
Paper presented to the International Congress on School Effectiveness and Improvement, Copenhagen.

96	 Ladd, H.F. (2011). Teachers’ Perceptions of Their Working Conditions: How Predictive of Planned and Actual 
Teacher Movement? Educational Evaluation and Policy Analysis, 33(2), 235–261.

97	 Blank, M.J., Jacobson, R., & Melaville, A. (2012). Achieving Results through Community School Partnerships: 
How District and Community Leaders Are Building Effective, Sustainable Relationships. Washington, D.C.: 
Center for American Progress;

	 Fehrer, K., & Leos-Urbel, J. (2016). “We’re One Team”: Examining Community School Implementation 
Strategies in Oakland. Education Sciences, 6(3), 26. http://doi.org/10.3390/educsci6030026;

	 Lambert, L. (2006). Lasting leadership: A study of high leadership capacity schools. The Educational Forum, 
70(3), 238–254. http://doi.org/10.1080/00131720608984900

http://doi.org/10.1177/0263211X030314007
http://doi.org/10.1076/sesi.15.2.149.30433
http://doi.org/10.1177/0013161X11436268
http://doi.org/10.1080/13632431003663214
http://doi.org/10.3390/educsci6030026
http://doi.org/10.1080/00131720608984900


http://nepc.colorado.edu/publication/leadership 25 of 25

98	 Muijs, D., Harris, A., Chapman, C., Stoll, L., & Russ, J. (2004, April). Improving Schools in Socio-economically 
Disadvantaged Areas: a Review of Research Evidence. School Effectiveness and School Improvement, 15, 
37–41. http://doi.org/10.1076/sesi.15.2.149.30433

99	 Blank, M.J., Jacobson, R., & Melaville, A. (2012). Achieving Results through Community School Partnerships: 
How District and Community Leaders Are Building Effective, Sustainable Relationships. Washington, D.C.: 
Center for American Progress; 

	 Klar, H. W., Huggins, K. S., Hammonds, H. L., & Buskey, F. C. (2015). Fostering the capacity for distributed 
leadership: A post-heroic approach to leading school improvement. International Journal of Leadership in 
Education, 3124(April), 1–27. http://doi.org/10.1080/13603124.2015.1005028

100	Spillane, J.P., Diamond, J.B., (Eds.), (2007). Distributed Leadership in Practice. New York, NY: Teachers 
College Press;

	 Hill, C.R. (2016). Putting the Community in Community Schools (Unpublished Doctoral Dissertation). San 
Francisco State University, San Francisco, CA.

101	 McLaughlin, M. (1987). Learning from Experience: lessons from policy implementation, Educational 
Evaluation and Policy Analysis, 9(22), 171-8;

 	 Klar, H. W., Huggins, K.S., Hammonds, H.L., & Buskey, F.C. (2015, April). Fostering the capacity for 
distributed leadership: A post-heroic approach to leading school improvement. International Journal of 
Leadership in Education, 3124, 1–27. http://doi.org/10.1080/13603124.2015.1005028

102	 Spillane, J.P., Diamond, J.B. (Eds.), (2007). Distributed Leadership in Practice. New York, NY: Teachers 
College Press;

	 Darling-Hammond, L., & McLaughlin, M.W. (1995). Policies that support professional development in an era 
of reform. Phi Delta Kappan, 76(8), 597–605;

	 Harris, A., & Muijs, D. (2003). Teacher Leadership- Improvement through Empowerment. Educational 
Management & Administration, 31(4), 437–448. http://doi.org/10.1177/0263211X030314007;

	 Leithwood, K., & Sun, J. (2012). The Nature and Effects of Transformational School Leadership: A Meta-
Analytic Review of Unpublished Research. Educational Administration Quarterly, 48(3), 387–423.  
http://doi.org/10.1177/0013161X11436268

103	 Oakes, J., & Rogers, J. (2006). Learning power: Organizing for education and justice. New York, NY: 
Teachers College Press;

	 Blank, M.J., Jacobson, R., & Melaville, A. (2012). Achieving Results through Community School Partnerships: 
How District and Community Leaders Are Building Effective, Sustainable Relationships. Washington, D.C.: 
Center for American Progress.

104	Hargreaves, A. & Braun, H. (2013). Data-Driven Improvement and Accountability. Boulder, CO: National 
Education Policy Center. Retrieved May 6, 2017, from  
http://nepc.colorado.edu/publication/data-driven-improvement-accountability/;

	 Blank, M.J., Jacobson, R., & Melaville, A. (2012). Achieving Results through Community School Partnerships: 
How District and Community Leaders Are Building Effective, Sustainable Relationships. Washington, D.C.: 
Center for American Progress;

 	 Renée, M., Oakes, J., Rogers & Blasi, G. (2007). Organizing education: The role of academic research in 
community organizing for equity focused education reform. In A. Barlow (Ed.), Community empowerment 
and professional advocacy for social justice. Lanham, MD: Rowman and Littlefield.

http://doi.org/10.1076/sesi.15.2.149.30433
http://doi.org/10.1080/13603124.2015.1005028
http://doi.org/10.1080/13603124.2015.1005028
http://doi.org/10.1177/0263211X030314007
http://doi.org/10.1177/0013161X11436268
http://nepc.colorado.edu/publication/data-driven-improvement-accountability/

