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This study was conducted to answer the questions:

(@O what 1s the nursing school applicant®s perception of the
role attributes of the nursing student? and (2 how does
this perception differ from her concept of self iIn relation
to the nursing student®s role?

Data were obtained through the construction and ad-
ministration of a Likert-Thurstone type scale. Forty-two
members of the faculties of four diploma schools of nursing,
and twenty-five members of the faculty of one collegiate
school of nursing served as judges in rating the items of
the scale.

Three hundred sixty nine high school senior girls in
Colorado interested in nursing were subjects for the study.

Analysis of data revealed that the applicants gener-

ally agreed with the experts on the role attributes of the



nursing student. The data also indicated that the appli-
cant"s expectations of the nursing student were generally

higher than her expectations of self.
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CHAPTER |
1. INTRODUCTION

Inconsistency between an individual®s expectations
about nursing and subsequent experience with it seems to
cause disillusionment and conflict.1l Conception of role,
the concept of the rights and obligations a person per-
ceives as associated with his position, provides expecta-
tions which guide conduct and generate attitudes. As a
role becomes incorporated into personality it directs per
sonal goals and motives. Corwin and Taves have stated,

"the person who does not maintain a role conception with

. M. Rose, "The Adequacy of Women®"s Expectations
for Adult Roles,”™ Social Forces, 30:69-77, 1951; Joanne
Berkowitz and Norman Berkowitz, ™"Nursing Education and Role
Conception,™ Nursing Research, 9:218-219, Fall, 1960;
Ronald G. Corwin, Marvin J. Taves and J. Eugene Haas, "Pro-
fessional Disillusionment,'™ Nursing Research> 10:141-144,
Summer, 1961; Ronald G. Corwin and Marvin J. Taves, ''Some
Concomitants of Bureaucratic and Professional Conceptions
of the Nurse Role,"™ Nursing Research, 11:223-227, Fall,
1962.

2Ronald G. Corwin and Marvin J. Taves, '"'Some Con-
comitants of Bureaucratic and Professional Conceptions of
the Nurse Role,”™ Nursing Research, 11:223, Fall, 1962.



certainty must have doubts about his conduct and about him-
self. Confusion accompanying uncertainty of the role and
consequent lack of self-assurance probably iIncreases the
desire for change."3

Depboye and Anderson have stated that . . .an oc-
cupation becomes means through which the individual at-
tempts to implement his self-concept.14 Through the
measurement of occupational perceptions data can be pro-
vided which would lead to the formulation of hypotheses
about need structure and perceptions of the occupations to

5
satisfy needs.
I1. THE PROBLEM

Statement of the problem. Some research and consid-
erable discussion of the problem of attrition in nursing
suggest that prospective nursing students may need a more

realistic picture of the nursing education program and the

3lbid., p. 226.

4

W. J. Depboye and W. J. Anderson, ™"Occupational
Stereotypes and Manifest Needs of High School Students,"”
Journal of Counseling Psychology. 8:4:296, 1961.

51bid.



nursing profession.6 Clarification of one aspect of nurs-
iIng can be provided by answering the following questions:
(O what i1s the nursing school applicant®s perception of
the role attributes of the nursing student? and () how
does this perception differ from her concept of self In re-
lation to the nursing student"s role attributes?

The purposes of this study were: (D to construct a
rating scale that will evaluate the applicant™s perception
of the role attributes of the nursing student, and to de-
velop one or more scoring devices for the developed scale;
(@ to contrast the applicant™s perception of role attri-
butes of the nursing student with the role attributes as
identified by knowledgeable and experienced professionals
In the area of nursing education by examining areas of
agreement and disagreement between the nursing applicants
and the experts? (@) to compute an index of difficulty and
an index of discrimination for the scale items; (4 to ex-

amine differences between applicants interested in the

Calvin W. Taylor and others, Selection and Recruit
ment of Nurses and Nursing Students. University of Utah
Press, 1963, p. 49; Gilbert E. Teal and Ralph A. Fabrizio,
Causes of Student Withdrawal from Nurse Training, Public
Service Research, Inc., Stanford, Conn., 1964, p.- 1.
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collegiate program and those interested in the diploma pro-
gram; () to contrast the applicant™s perception of self,
and () to develop norms to be utilized as a basis for
further research about applicants in the state of Colorado.

Justification of the problem. According to the re-
port of the Surgeon General®s Consultant Group on Nursing,
the United States will need approximately 850,000 profes-
sional nurses by 1970 to provide effective and efficient
nursing services for the nation. To meet the feasible goal
of 680,000 nurses, schools of nursing must graduate 53,000
nurses a year by 1969- a 75 per cent increase over 1961.

An important factor iIn the shortage of nurses is the
high attrition rate iIn schools of nursing. In 1961 Tate
found in a study conducted for the National League for
Nursing that the average attrition rate for students iIn
baccalaureate programs in nursing was 44 per cent and for
diploma programs, 30.5 per cent.Q If the increasing de-

mands of the nursing needs of the nation are to be met, it

7Report of the Surgeon General®s Consultant Group on
Nursing, Toward Quality in Nursing, U.S. Department of
Health, Education and Welfare, February 1963, p. 22.

~Barbara Tate, "Attrition Rates in Schools of Nurs-
ing,"” Nursing Research, 10:91-96, Spring, 1961.



IS necessary to learn the causes of attrition and where ap-
propriate, to apply the findings of research studies deal-
Ing with attrition to the improvement of curriculum and
selection procedures.

Studies of attrition have been numerous and varied,
and many of them inconclusive, 1In an extensive study of
selection procedures used In 698 nursing programs, Taylor
and others found that attrition rates in these schools
ranged from 24 to 56 per cent with an average of 39 per

9
Thirteen of eighteen studies carried out from 1944

cent.
through 1953 ranked failure in classwork as the primary

reason for drop-outslO with an average of 42.6 per cent of

students entering nursing programs.ll a few studies indi-

cated that non-academic reasons were given for either all
or for a high percentage of drop-out. [In one school
(Guinee 1959) the admission qualifications of the 81 drop-
outs were higher than those for the 75 retainees.12 Teal
and Fabrizio found that non-academic drop-outs scored con-
sistently higher on pre-entrance examinations than the

academic drop-outs.13 Marriage and dislike for nursing

9Taylor, op. cit., p. 46. 100lbid.. p. 4.

Ibid., p- 48. 121bid. 13Teal, op. cit.
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9Tay|or, op. cit., p. 46. 10Ibid-, p. 54.

12 13

Yibid., p. 48. Ibid. Teal, op. cit.



were ranked second and third, but the actual percentage of
drop-out due to these reasons were reported in only a few
studies. Teal and Fabrizio concluded from their study
that students gave marriage as a reason for leaving school
because this was considered socially acceptable. Estimat-
ing the percentage of drop-out due to dislike for nursing
is difficult since it may be concealed in other categories
as “unsuitability for nursing,” T“other reasons® and “trans-
fer to academic programs other than nursing."15 According
to Taylor (1963) causes for attrition can be categorized
under academic failure and personal reasons. This second
category provides a broad area for needed research.

In general, studies predicting retention of students
In nursing programs have not proved very successful on rep-
lication from school to school and even within schools from
year to year. These studies have investigated the areas of
scholastic achievement, aptitude, personality, and
interest.16 Because a large percentage of drop-out 1is

14Taylor, og. cit., p. 48. 15Ibid.

16Irene Healy and Walter R. Borg, 'Personality and
Vocational Interests of Successful and Unsuccessful Nursing
School Freshmen,™ Journal of Educational and Psychological
Measurement, 12:767-775, Winter, 1952? William B. Michael,

Robert A. Jones, and Russell Haney, "Development and Vali-
dation of a Test Battery for Selection of Student Nurses,'



attributed to non-academic factors, it is imperative that

further predictive measures iIn non-intellectual areas be

17

investigated. One such area that seems promising is that

of role perception. Upon conclusion of her study '"Drop-
outs from Schools of Nursing; the Effect of Self and Role
Perception, ™ Kibrick recommended that her instrument for
testing the applicant’s perception of role attributes of
the nursing student be refined and expanded, since the seg-

ment of the role concerned with attributes had the highest

predictability for drop—outs.18

Kibrick®s study investigated the degree of concensus
on a selected number of variables between nursing educators

and nursing students within each of the seven schools

Journal of Educational and Psychological Measurement, 19:
641-643, Winter 1959; Russell Haney, William B. Michael,
and Robert A. Jones, "ldentification of Aptitudes and
Achievement Factors in the Prediction of the Success iIn
Nursing Trainees,”™ Journal of Educational and Psychological
Measurement, 19:645-647, Winter, 1959; Russell Haney and
others, "Cognitive and Non-Cognitive Predictors of Achieve-
ment In Student Nursing,'" Journal of Educational and
Psychological Measurement, 20:387-389, Summer, 1960.

17Taylor, Oof. cit., p. 56.

18Anne Karlon Kibrick, '"Drop-outs from Schools of
Nursing; the Effect of Self and Role Perception,” (unpub-
lished doctoral dissertation, Harvard University,
Cambridge, 1958), p. 192.



studied and the effect of this concensus on the drop-outs
from these schools of nursing. Subjects consisted of the
entire classes entering seven different schools in the fall
of 1956. Five hundred and thirty-eight students were
tested within three days of entry. Analysis was based on
data obtained from 460 students of whom 71 were with-
drawals. Eight instruments were constructed. The four
concerned with the role segments of knowledge, activities,
attributes, and relationships were administered to 30
supervisors and instructors i1n the seven schools who served
as role definers. The i1tems on which they unanimously
agreed were used as the standard for measurement of the
students®™ role perception. The remaining four i1nstruments
were concerned with the self concept, motivation, antici-
pated adjustments, and socioeconomic background of the
students.

Scores representing the degree of agreement in the
students®™ conception of her task and her role as related to
the standards of the role definers, and the agreement be-
tween her self concept and her conception of the ideal
nursing student were developed for each subject. Point bi-
serial correlations of each of the variables with a criter-

1on indicator of perseveration in the nursing education



program were done. OFf the 126 correlations 13 were signif-
icant and 90 were in the predicted direction. . . the
attributes and relationships variables were the most highly
correlated with students remaining iIn the program accord-
ing to the point biserial correlations and the variables
concerned with the role attributes were among those varia-
bles with the highest beta weights."19

Kibrick developed an excellent pool of items with a
considerable amount of descriptive i1nformation about those
items. The inclusion of an i1tem in the pool was judged to
be sufficient basis for its importance. All items carried
equal weight with all other items. One of the means used
to develop the scale for the present study was to cull that
large pool of i1tems for those which on the basis of
Kibrick®"s study showed promise of providing the nursing
educator with valuable information and to subject that pool
of i1tems to further iInvestigation and culling. The remain-
ing items which will have survived a number of severe cri-
teria will be converted to a form of optimum utility by the

devising of scoring schema and norm development.

19Ibid., p- 143.
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It is hoped that through a rating scale constructed
by expansion of Kibrick®"s instrument, means will be pro-
vided to obtain information in role perception that will be
useful iIn counseling nursing students who might otherwise
be lost to nursing because of disillusionment.

It 1s not iIntended that the ultimate investigation
of the utility of the developed scales In a long term iIn-
vestigation of prediction of retention or performance will
fall within the limits of this study. This will be left
for subsequent work by the investigator and others
interested. Such a study would exceed the limits of time,
expertness and opportunities provided by the Master Degree

program.
I11. DEFINITION OF TERMS

The role theory of Gross provided the theoretical
framework for the consideration of role perception in
Kibrick®s study and his definitions are used in this

study.20

Neal Gross and others, Explorations in Role
Analysis (New York* John Wiley and Sons, 1958).
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Expectation is defined as . -an evaluative
standard applied to an incumbent of a position."21

Position refers to social location.

Role is '"a set of expectations, or . .. a set of
evaluative standard applied to an incumbent of a
position."22

“A role attribute is an actual quality of an iIncum-
bent of that position."23

Applicant refers to the high school senior girl in-

terested In nursing.

211bid., p. 58. 221bid.. p. 60. 231bid., p. 64.



CHAPTER 11
METHODOLOGY

The purposes of this study were: (1) to construct a
rating scale that will evaluate the applicant™s perception
of the role attributes of the nursing student and to de-
velop one or more scoring devices for the developed scale;
(@ to contrast the applicant®s perception of role attri-
butes of the nursing student with the role attributes as
identified by knowledgeable and experienced professionals
in the area of nursing education, by examining areas of
agreement and disagreement between the nursing applicants
and the experts; (@) to compute an index of difficulty and
an index of discrimination for the scale items; (4 to ex-
amine areas of differences between applicants interested In
the collegiate program and those interested in the diploma
program; (5) to contrast the applicant®s perception of the
role attributes of the nursing student and the applicant®s
perception of self, and (6) to develop norms to be utilized
as a basis for further research about applicants iIn the

state of Colorado.
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Beginning with development of the scale, Chapter 11
will present the methods used to accomplish the purposes of

this study.

I. DEVELOPMENT OF THE SCALE AND SCORING DEVICES

Development of the scale. The immediate problem
consisted of developing a valid scale to identify role per-
ception. The previous work of Kibrick on role perception
of the nursing student provided direction in developing a
Likert-Thurston type scale. Doctor Kibrick graciously
granted permission for the use of her instruments iIn this
study. (See Appendix A.) The 111 items statistically sig-
nificant iIn her instruments evaluating attributes, relation-
ships and self-concept served as the nucleus of the scale.
Additional items which were considered descriptive of the

nursing student were obtained from the literature,l and

Laura Krieger Eads, ''Characteristics of a Nurse
Able to Adjust Well to Nursing Situations,”™ American Jour-
nal of Nursing, 36:705-715, July, 19367 Dorothy Evelyn
Maxson, "A Study of the Motivations, and Feelings of Se-
lected Groups of Student Nurses at the University of
Colorado™ (unpublished Master®"s thesis, the University of
Colorado, Boulder, 1954), p. 93? Doris Mae Stromquist, "A
Study of Reasons Given by Selected Students for Their
Choice of Nursing as a Career,'” (unpublished Master®s
thesis, University of Colorado, Boulder), p. 25?7 Jane
Holliday, 'The ldeal Characteristics of a Professional
Nurse,”™ Nursing Research, 10:4:205-210, Fall, 1961? Robert



from professional nurses engaged in nursing practice at
different levels— staff nurses, head nurses, supervisors
and a director of nursing service. The number of items was
increased to 210 since i1t was anticipated elimination of
ambiguous and irrelevant items on scaling would decrease
the scale from one-half to one-third. A total of approxi-
mately 100 items was desired for the final scale. Two pro-
fessional nurses who had experience working with students
were asked to read the list of items and to answer the
questions: (O are any of the items ambiguous? and (2) can
more than one iInterpretation be given to a statement? No
items were eliminated after this evaluation, but a number
of terms were changed.

After the statements were edited they were set up
for evaluation by the experts on an eleven point scale
ranging from a positive five, representing the most desir-
able point on the continuum, to a minus five, representing
the least desirable point on the continuum. (See Appendix
B.) The raters were asked to give a high or positive

rating to those statements considered typical of the ideal

P. Bullock, ™"Position, Function, and Job Satisfaction of
Nurses in the Social System of a Modern Hospital,'™ Nursing
Research, 2:1:4-14, June, 1953.



student, and low, or negative ratings to those statements
considered typical of the poor student. Because evaluation
by faculty of both diploma and collegiate school of nursing
programs was desired, Taculty members of selected diploma
and collegiate schools of nursing iIn Denver were chosen as
judges. The scales were administered to forty-two members
of the faculty of four diploma schools of nursing and
thirty-three members of the faculty of two collegiate
schools of nursing. Due to failure of five of the eight
responding faculty members in one collegiate school to fol-
low directions, these responses were not included in the
sample, leaving twenty-five faculty members from one col-
legiate school to serve as judges for the collegiate
schools.

Hereafter, items judged by faculty of the diploma
programs will be referred to as Group 1, and the items
judged by faculty of the collegiate program, Group II.

Final selection of items. The mean and standard
deviation of each i1tem iIn the two groups were obtained.

The 210 i1tems iIn the two groups were cross-validated by
using the data from Group | as the criterion since this
group had the larger number of judges. If the mean score

of the i1tem in Group Il was within a unit above or below



16

the mean score of the i1tem in Group I, the item was re-
tained. By means of this process 83 i1tems were eliminated.
The remaining 127 items were further refined by comparing
the standard deviations in Group I and Group 1l. Because

their high standard deviations twelve more items were
eliminated. However, these twelve items were left in the
scale to serve as distractors. Thus the i1tems iIn the scale
were reduced to 127; 115 of which would be scored.

Scale fof the applicants. Following the final se-
lection of items, the eleven-point scale was transformed to
® five—point scale. The applicant was instructed to give
an A or B rating to the statement she believed to be typi-
cal of the good nursing student, a D or E rating to the
statement she believed to be typical of the poor nursing
student, and a C rating if she believed the statement did
not distinguish between the good and the poor student. On
this scale the term "ideal”™ was replaced by the term 'good"
because a number of the judges objected to the former term,
and it was believed the applicants might object to it also.

The applicant was requested to judge the statements
a second time and rate the same items according to whether
or not she agreed or disagreed that the statements were

typical of her own attitudes and characteristics. These
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responses would supply the data necessary to study the
self-concept of the applicant.

Subjects. The subjects for this study were high
school senior girls in Colorado interested In nursing.
Letters requesting participation in the study were sent to
the principals of 227 high schools in Colorado. (See Ap-
pendix A.)

One hundred fifteen, or 51 per cent, of the princi-
pals indicated willingness to participate. An additional
24, or eleven per cent, reported they had no seniors inter-
ested iIn nursing. Five, or two per cent, regretted they
would be unable to participate due to various reasons. A
total of 141, or 64 per cent, responded.

Actual participation included 88, or 37 per cent, of
the high schools with 369 senior girls responding.

The type of schools and number of girls from each

were as Tollows:

Schools Number of girls
Rural: 37 100
Urban: 50 263
Military: 1 6

Total 88 369
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A<toirinistration of the scales. After the principals
tt+e high schools sent in the names of the individuals
who would be responsible for administering the scales to
the applicants iIn their respective schools, letters of in-
struction were sent to them with the scales and answer
sheets. (See Appendix A.)

Scoring. Two scoring keys were developed for scor-
ing the rating scales given to the high school seniors. On
the fTirst key the answer was considered correct if the re-
sponse agreed with the criterion set up by the expert
judges, that i1s, the mean score of each scale item. In the
study these scores were referred to as agreement scores.
The number of items with their mean values were as follows:
minus 1.0 — 1.99 :© 12?7 plus 1.0 — 1.99 : 14? minus 2.0 —
2.99 : 19? plus 2.0 - 2.99 : 11?7 minus 3.0 - 3.99 : 9? plus
3.0 -3.99 : 16? minus 4.0 - 4.99 : 1? plus 4.0 - 4.99 : 3.
The total number of items given a positive rating by the
judges was 74, a negative rating 41.

The other key was devised to obtain a weighted
score. The weight for each item was determined from the
mean values placed on each i1tem by the judges. The possi-

ble number of correct items with their mean values were as

follows: plus 4 : 33? plus 3 - 16? plus 2 : 11?7 plus 1 :
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14; minus 1 : 12; minus 2 : 19; minus 3:9; minus 4:1.
The weighted score for each applicant was obtained by alge-
braic summation of the difference between the total number
of positive items answered correctly and the negative items

answered correctly.
I1. DETERMINING AGREEMENT

The percentage of correct or agreement responses was
computed from the total number of correct and incorrect re-
sponses given to each i1tem of the scale. 'C" responses,
which were neither correct nor incorrect, were given no
weight and so were not considered in the total count of

responses.

I11. DETERMINING THE INDEX OF DIFFICULTY AND
COEFFICIENT OF DISCRIMINATION
Index of difficulty. The index of difficulty 1is
simply the percent of incorrect responses to an item.
Coefficient of discrimination. The coefficients of

discrimination were estimated from an Abac chart developed

2

The Board of Examiners, Michigan State College,
Comprehensive Examinations in a Program of General Educa-
tion (East Lansing: Michigan State College Press, 1949),
p. 150.
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at the University of Chicago.3

The coefficients on the chart range from O to .75 1iIn
graduated units of five. When numbers fell exactly on the
line of the chart between levels of coefficients, the lower
coefficient of discrimination was chosen. These coeffi-
cients were iIndicated by an asterisk. The coefficient of
discrimination indicates the extent to which an i1tem dis-
criminates between two groups.

IV. AREAS OP DIFFERENCE BETWEEN COLLEGIATE

AND DIPLOMA RESPONSES

The coefficient of discrimination was used to deter-
mine whether or not responses to i1tems distinguished sig-
nificant differences between the responses of the collegiate

and diploma groups.
V. COMPARISON OF ROLE PERCEPTION AND SELF-CONCEPT

The criterion used to determine significant differ-
ences between the applicant’s perception of the role attri-
butes of the nursing student and the applicant®s self-

concept was the coefficient of discrimination.

3lbid., p. 151. 41bid., p. 150.
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VI. DEVELOPMENT OF NORMS

The sixth purpose of this study was to develop norms
to be utilized as a basis for further research about nurs-
ing school applicants iIn the state of Colorado.

Means, standard deviations, and centile ranks were
computed for both unit and weighted scores for each group

of applicants for the role attributes and self-concept

instruments.



CHAPTER 111
ANALYSIS AND INTERPRETATION OF DATA

Data were obtained for the study through a Likert-
Thurston type scale. The 369 respondents were asked to in-
dicate whether their interest was iIn a collegiate or iIn a
diploma nursing program. One hundred sixty-three appli-
cants indicated interest in the diploma program, 93 in the
collegiate program and 113 did not indicate the type of
program in which they were interested.

Items of the scale were placed iInto 21 categories
according to Murray®s theory of needs.l Three items, be-
cause of their non-specificity, were not placed in any
category. Items used from Kibrick"s instrument were left
in the categories in which she had placed them according to
Murray®s theory.

In this study all figures were rounded to the first

decimal place.

H. Murray and others, Explorations iIn Personality
(New York: Oxford University Press, 1938).
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The procedure followed iIn Chapter 11l was to present
an analysis related to each purpose of the study in a

separate section.
I. AREAS OP AGREEMENT AND DISAGREEMENT

Data presented iIn Section 1 of this Chapter related
to the second purpose of this study: to contrast the ap-
plicant®s perception of role attributes of the nursing
student with the role attributes as identified by knowl-
edgeable and experienced professionals iIn the area of nurs-
ing education by examining areas of agreement and disagree-
ment between the nursing applicants and the experts.

The following procedure was utilized iIn presenting
the data iIn Section 1. Characteristics typical of each
role attribute were presented. This was followed by the
items classified under the specific role attribute, and
then the i1tems with the percentage of applicant®"s who
agreed with the experts and then the percentage of appli-
cants who disagreed with the experts.

Attributes on which applicants agreed with the ex-
perts on all 1tems In a category were presented first.
These attributes included: achievement, exposition, con-

junctivity, deliberation, rejection, succorance,
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emotionality, recognition, autonomy, inner direction, same-
ness, placidity, play, nurturance, abasement, cognizance,
dominance, change and deference. The applicants also
agreed with the experts on the three i1tems that were not
placed In a special category.

Next the attributes on which the applicants disa-
greed with the experts on some items were presented. These
attributes included: affiliation and other direction.

A. CATEGORIES OP ITEMS ON WHICH
APPLICANTS AND EXPERTS AGREED

Achievement. Characteristics of the attribute
achievement include persevering iIn accomplishing something
difficult; working with purpose to accomplish difficult
goals, and determination in seeking difficult goals.2

Six iItems pertained to the role attribute achieve-
ment: 31, 20, 21, 66, 86, and 99. (See Table 1, p. 25.)

In responding to item 31, "tries to do her best in
whatever she does,”™ 99 per cent of the applicants agreed
with the experts that this behavior was typical of the good

nursing student.

21bid., p. 164.
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Response to i1tem 20, "usually persists iIn the pur-
suit of a purpose,”™ revealed that 98 per cent of the appli-
cants agreed with the experts that this behavior was
typical of the good nursing student.

In rating item 21, "is accurate and thorough in her
work,"™ 100 per cent of the applicants agreed that this
characteristic was typical of the good nursing student.

In answering item 66, "‘does equally good work with
or without supervision,”™ 99 per cent of the applicants
agreed with the experts that this was typical of the good
nursing student.

Responses to item 86, '"'studies the easy part of a
lesson and skims over the hard part,’ showed that 99 per
cent of the applicants agreed with the experts that this
behavior was typical of the poor nursing student.

In rating i1tem 99, "complains about heavy class as-
signments,” 98 per cent of the applicants agreed this was
typical of the poor nursing student.

Exposition. Characteristics of the attribute ex-
position include an expositive attitude in which one points
out and demonstrates, relates facts, explains, and

interprets.3

31bid., p. 83.
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Three items pertained to the role attribute exposi-
tion: 16, 42, and 77. (See Table 2, p. 28.)

In responding to item 16, "is able to express her
ideas clearly iIn speaking,'™ 99 per cent of the applicants
agreed with the experts that this was typical of the good
nursing student.

Responses to item 42, "is quite persuasive in her
speech,” showed 92 per cent of the applicants agreed with
the experts that this was typical of the good nursing
student.

In rating item 77, "has a striking personality,” 95
per cent of the applicants agreed this was typical of the
good nursing student.

Conitunctivitv. Characteristics of the attribute
conjunctivity include co-ordination of thoughts and ac-
tions; organization of purpose; and ability to make a co-
herent pattern of one®"s life.

Seven items pertained to the role attribute conjunc-
tivity: 1, 6, 27, 30, 49, 82, and 89. (See Table 3,

p- 30.)

In responding to item 1, "is methodical in her daily

41bid., p. 147.
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life,” 95 per cent of the applicants agreed with the ex-
perts that this was typical of the good nursing student.

Answers to item 6, '"is systematic iIn her behavior,"
revealed that 91 per cent of the applicants agreed this was
typical of the good nursing student.

Rating of i1tem 27, "sticks to a plan of action which
she has decided upon,™ showed 91 per cent of the applicants
agreed this was typical of the good nursing student.

Responses to item 30, "is conventional in her be-
havior,”™ showed 87 per cent of the applicants agreed this
was typical of the good nursing student.

In responding to item 49, ™"allows a given time for
study and recreation,'” 99 per cent of the applicants agreed
with the experts that this was typical of the good nursing
student.

Answers to item 82, "will make a better wife and
mother because of her nursing education,” showed 96 per
cent of the applicants agreed this was typical of the good
nursing student.

On item 89, "is always punctual In reporting on
duty,™ 99 per cent of the applicants agreed with the ex-

perts that this was typical of the good nursing student.
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Deliberation. Characteristics of the attribute de-
liberation include compulsive thinking, and inhibition and
reflection before acting.”

Two items pertained to the role attribute delibera-
tions 15 and 40. (See Table 4, p. 32.)

In responding to item 15, "becomes confused when she
has too many things on her mind at one time,” 94 per cent
of the applicants agreed with the experts that this was
typical of the poor nursing student.

On item 40, "is disturbed by doing many things at
one time," 93 per cent of the applicants agreed this was
typical of the poor nursing student.

Rejection. Characteristics of the attribute rejec-
tion include: snubs, ignores, and excludes other iIndi-
viduals;6 adapts disdainful and superior attitudes, and
withholds love from others.7

Four items pertain to the attribute rejection: 76,
79, 107, and 118. (See Table 5, p. 33.)

In responding to item 76, "‘gradually acquires a
sense of hardness,™ 79 per cent of the applicants agreed
with the experts that this was typical of the poor nursing

student.

5lbid., p. 148. 6lbid., p. 83. 7lbid.. p. 177.
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Answers to item 79, "is a snob to others in fields
not her own,"™ 100 per cent of the applicants agreed this
was typical of the poor nursing student.

In rating 1tem 107, ™is inclined to be narrow iIn her
field of iInterests,” 98 per cent of the applicants agreed
this was typical of the poor nursing student.

Responses to i1tem 118, 'gradually loses the first
interest she has iIn her patients,” 97 per cent of the ap-
plicants agreed this was typical of the poor nursing
student.

Succorance. Characteristics of the attribute suc-
corance include seeking aid, protection and sympathy; de-
pendency;8 craving affection, and avoiding being alone.9

Five items pertained to the attribute succorance:

10, 26, 37, 94, and 97. (See Table 6, p. 35.)

In responding to i1tem 10, "feels vaguely iInsecure
when she has to act on her own responsibility,” 92 per cent
of the applicants agreed with the experts that this was
typical of the poor nursing student.

Answers to item 26, "is rather easily discouraged

when things go wrong,' revealed 98 per cent of the

8lbid., p. 83. Ibid., p. 182.
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applicants agreed this was typical of the poor nurs-
ing student.

In rating i1tem 37, "feels quite anxious when left by
herself,'” 85 per cent of the applicants agreed this was
typical of the poor nursing student.

On 1tem 94, "feels that other students are too occu-
pied with their own interests,” 93 per cent of the appli-
cants agreed this was typical of the poor nusring student.

On 1tem 97, "is afraid of doing procedures and hurt-
ing the patient,”™ 95 per cent of the applicants agreed this
was typical of the poor nursing student.

Emotionality. Characteristics of the attribute
emotionality include becoming excited frequently; showing
emotion on slightest provocation and exhibiting marked
fluctuations of mood.10

Five items pertained to the role attribute emotion-
ality: 12, 81, 85, 104 and 108. (See Table 7, p. 37.)

In responding to item 12, "gets so involved with her
patients that she feels like crying when she sees them
crying,” 94 per cent of the applicants agreed with the ex-

perts this was typical of the poor nursing student.

101bid., p. 206.
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On item 81, "lives a frustrated life,” 97 per cent
of the applicants agreed this was typical of the poor nurs-

ing student.

Answers to item 85, "works poorly under pressure,'
revealed 98 per cent of the applicants agreed this was

typical of the poor nursing student.

Responses to item 104, 'tends to be crude,” showed
that 99 per cent of the applicants agreed this was typical

of the poor nursing student.

On i1tem 108, "finds it difficult to relax when off
duty,' 98 per cent of the applicants agreed this was typi-

cal of the poor student.

Recognition. Characteristics of the attribute rec-
ognition include exciting praise and commendation? demand-

ing respect and seeking distinction.”
Eight items pertain to the role attribute recogni-

tion: 44, 45, 62, 63, 88, 103, 92 and 101. (See Table 8,

P. 39.)
In responding to item 44, "is treated by the faculty

as an individual personality, not just another student,”™ 93

per cent of the applicants agreed with the experts that

iLlbid.. p. 81.
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this was typical of the good nursing student.

Responses to item 45, "is treated by the supervisors

as an individual personality, not just another student.”

showed that 92 per oent of the applicants agreed this was

typical of the good student.

In responding to item 62, ™"is regarded as a profes-

sional person by the patient,” 92 per cent of the appli-

cants agreed this was typical of the good nursing student.

In responding to item 63, ™"is respected for the work

that she does,”™ 100 per cent of the applicants agreed this

was typical of the good nursing student.

Answers to i1tem 88, 'gives credit to others for

their ability,” revealed 98 per cent of the applicants

agreed this was typical of the good nursing student.

On 1tem 103, "is respected by her patients,” 99 per

cent of the applicants agreed this was typical of the good
nursing student.

On item 92, "is taken for granted by the patients,"”

87 per cent of the applicants agreed this was typical of
the poor nursing student.
On i1tem 101, ™"is less modest than most women,"™ 76

per cent of the applicants agreed this was typical of the

poor nursing student.
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Autonomy. Characteristics of the attribute autonomy
include defiance of authority; striving for independence,12
irresponsibility and defiance of convention.13

Eleven i1tems pertained to the role attribute of
autonomy: 3, 22, 32, 33, 52, 67, 70, 83, 41, 47 and 9.
(See Table 9, p. 42.)

In replying to item 3, "generally relies on her own
decisions,”™ 60 per cent of the applicants agreed with the
experts that this was typical of the good nursing student.

Responses to i1tem 22, "enjoys being responsible for
many things at one time,"” showed 85 per cent of the appli-
cants agreed this was typical of the good nursing student.

On i1tem 32, "works hard at achieving independence,"
82 per cent of the applicants agreed this was typical of
the good nursing student.

On item 33, "enjoys being placed In a responsible
position,” 99 per cent of the applicants agreed this was
typical of the good nursing student.

In responding to item 52, "has the right to select
her friends without any regard to her classmates,”™ 53 per

cent of the applicants agreed this was typical of the good

N\
Z1vid., p. e2. 131bid., p. 156.
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nursing student.

In responding to item 67, "accepts full responsi-
bility for her mistakes,” 100 per cent of the applicants
agreed this was typical of the good nursing student.

Replies to item 70, "does not make excuses or apolo-
gize unnecessarily,"” showed 96 per cent of the applicants
agreed this was typical of the good nursing student.

Replies to item 83, ™"uses her initiative while car-
ing for patients,"” revealed 92 per cent of the applicants
agreed this was typical of the good nursing student.

Answers to i1tem 41, "is apt to criticize people In
authority,” revealed that 99 per cent of the applicants
agreed this was typical of the poor nursing student.

On 1tem 47, '"gives the doctor information about the
patient only if he asks for 1it,” 69 per cent of the appli-
cants agreed this was typical of the poor nursing student.

On 1tem 90, "finds working with older patients less
interesting than working with younger patients,”™ 95 per
cent of the applicants agreed this was typical of the poor
nursing student.

Inner Direction. Characteristics of the attribute
"inner direction”™ include the ability to regulate one"s

life according to principles, and the ability to avoid



being greatly influenced by others.

Ten items pertained to the role attribute 'inner
direction™: 23, 34, 64, 65, 68, 75, 123, 124, 126 and 87.
(See Table 10, p. 46.)

Responses to item 23, 'avoids irresponsible pleasure
seekers,™ indicated 83 per cent of the applicants agreed
with the experts that this was typical of the good nursing
student.

In rePlying to item 34, "works best iIndependently
and on her own,"™ 52 per cent of the applicants agreed this
was typical of the good nursing student.

On item 64, "remembers and fulfills promises made to
co-workers,” 99 per cent of the applicants agreed this was
typical of the good nursing student.

On 1tem 65, '"remembers and fulfills promises made to
patients,”™ 99 per cent of the applicants agreed this was
typical of the good nursing student.

Responses to item 68, 'answers the patients®™ light
promptly,"” showed 99 per cent of the applicants agreed this
was typical of the good nursing student.

Responses to item 75, "does not allow likes or dis-
likes to interfere with her duties,” revealed 99 per cent

of the applicants agreed this was typical of the good
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nursing student.

In rating item 123, "keeps her room neat and clean,™
99 per cent of the applicants agreed this was typical of
the good nursing student.

In rating i1tem 124, "is always well-groomed when off
duty,'™ 98 per cent of the applicants agreed this was typi-
cal of the good nursing student.

Replies to i1tem 126, '"carries her concept of re-
sponsibility toward duty over into her daily living,” iIndi-
cated 91 per cent of the applicants agreed this was typical
of the good nursing student.

On item 87, "entered nursing because she couldn®t go
to college,” 99 per cent of the applicants agreed this was
typical of the poor nursing student.

Sameness. Characteristics of the attribute change
include consistency and dependability.14

Two items pertained to the role attribute sameness:
24 and 39. (See Table 11, p. 48.)

In response to items 24, 'generally goes about her
work in the same way,' 78 per cent of the applicants agreed

this was typical of the good nursing student.

141bid., p. 203.
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In responding to item 39, "is a creature of habit,”
80 per cent of the applicants agreed this was typical of a
poor nursing student.

Placidity. Characteristics of the attribute placid-
ity include calmness, placidity, and moderation in senti-
ments.1®
Three i1tems pertained to the role attribute placid-
ity: 71, 78, and 105. (See Table 12, p. 50.)

On i1tem 71, "handles an emergency without revealing
her excitement,” 99 per cent of the applicants agreed with
the experts that this was typical of the good nursing
student.

On 1tem 78, "believes iIn regularity in habits of
sleeping, working, eating, and recreating,'” 92 per cent of
the applicants agreed this was typical of the good nursing
student.

In regard to i1tem 105, "leads a confining life,” 89
per cent of the applicants agreed this was typical of the
poor nursing student.

Play. Characteristics of the attribute play include

seeking diversion and entertainment; Hlaughing, joking,

151bid.. p. 207.
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avoiding serious tension,16 and good natured humor.17

Six 1tems pertained to the role attribute play:
116, 121, 7, 48, 109, and 125. (See Table 13, p. 52.)

In replying to item 116, "makes good use of her time
when off duty,”™ 97 per cent of the applicants agreed with
the experts that this was typical of the good nursing
student.

Responses to item 121, "has a sense of humor,™
showed 98 per cent of the applicants agreed this was typi-
cal of the good nursing student.

On i1tem 7, "likes to play around with people who
don*"t take life too seriously,”™ 93 per cent of the appli-
cants agreed this was typical of the poor nursing student.

On i1tem 48, "laughs and "goofs-off" with the
doctors," 97 per cent of the applicants agreed this was
typical of the poor nursing student.

In responding to item 109, "finds i1t difficult to be
quiet In the dormitory,"™ 99 per cent of the students agreed
this was typical of the poor nursing student.

In response to i1tem 125, "finds i1t difficult to ad-

just to less time for recreation than she had i1n high

161bid., p- 83. 171bid.. p. 173.
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school,” 93 per cent of the applicants agreed this was
typical of the poor nursing student.

Nurturance. Characteristics of the attribute nur-
turance includes nourishes, protects, expresses sympathy?18
helps, supports, consoles, comforts, and nurses.19

Ten 1tems pertained to the role attribute nurtur-
ance: 51, 54 through 60, 95 and 96. (See Table 14, p.54.)

In rating item 51, "is iInterested in her classmates*®
problems,”™ 96 per cent of the applicants agreed with the
experts that this was typical of a good nursing student.

In responding to item 54, "wins trust and confidence
of her patient,”™ 100 per cent of the applicants agreed this
was typical of the good nursing student.

Responses to item 55, "is sensitive to the needs and
fe®lings of the patient, " showed 97 per cent of the appli-
cants agreed this was typical of the good nursing student.

Responses to item 56, '‘respects the habits and cus-
toms of the patients,” showed 99 per cent of the applicants
agreed this was typical of the good nursing student.

In responding to item 57, "recognizes the equal
rights of patients of all colors, race and religions,”™ 100

18, .
Ibid., p. 83. 191bid., p. 184.
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per cent of the applicants agreed this was typical of the
good nursing student.

On 1tem 58, "listens attentively to what the patient
has to say,'” 100 per cent of the applicants agreed this was
typical of the good nursing student.

On item 59, 'tries to reduce the patient"s suffering
to a minimum,™ 99 per cent of the applicants agreed this
was typical of the good nursing student.

In replying to item 60, 'tries to make death less
hard for the patient,”™ 98 per cent of the applicants agreed
this was typical of the good nursing student.

In replying to item 95, "takes time to talk with her
patients, 99 per cent of the applicants agreed this was
typical of the good nursing student.

On i1tem 96, "is a helper and friend of the patient,”
98 per cent of the applicants agreed this was typical of
the good nursing student.

Abasement. Characteristics of the attribute abase-
ment include compliance and acceptance of punishment; apol-
ogizing and self-depreciation;20 admission of inferiority,2l
and blaming self.22

Dipid,, p. 82.  “libid., p. 161.  PIbid., p. 162.
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Two 1tems pertained to the role attribute abasement:
25 and 5. (See Table 15, p. 57.)

On item 25, "blames herself more than others when
things go wrong," 66 per cent of the applicants agreed with
the experts that this was typical of the good nursing
student.

On 1tem 5, "frequently feels inferior to other
people,”™ 94 per cent of the applicants agreed this was
typical of the poor nursing student.

Cognizance. Characteristics of the attribute cog-
nizance include an i1nquiring attitude; reading and seeking
of knowledge; and satisfying curiosity. A

Five i1tems pertained to the role attribute cogni-
zance: 17, 114, 119, 120, and 100. (See Table 16, p. 58.)

In responding to item 17, “keeps up to date on what
IS going on,™ 99 per cent of the applicants agreed with the
experts that this was typical of the good nursing student.

Responses to item 114, '"finds entertainment In read-
ing,”” 97 per cent of the applicants agreed this was typical

of the good nursing student.

In rating i1tem 119, "tends to have a broad scale of

231bid.. p. 83.
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erests, 97 per cent of the applicants agreed this was

typical of the good nursing student.

On i1tem 120, “is one of a select group intellec-

tually, - 72 per cent of the applicants agreed this was

typical of the good nursing student.

on item ioo. "feels that aides can do the same

things that nurses do. 98 per cent of the applicants

agreed this was typical of the poor nursing student.

Dominance. Characteristics of the attribute domi-

nance iInclude the ability to influence and control others,

and the ability to persuade, to lead and to direct others.24

Pour items pertained to the role attribute domi-

nancel 38. 61, 2, and 98. (See Table 17, p. 60.)

in responding to item 38. "enjoys being in charge of

work done by others.™ 76 per cent of the applicants agreed
with the experts that this was typical of the good nursing

student.

In responding to item 61, 'is firm iIn her dealings

ith patients, 94 per cent of the applicants agreed this

was typical of the good nursing student.

On item 2, "likes to sway others to her opinion,™ 92

%4 \bid. . p. 82.
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interests, 97 per cent of the applicants agreed this was

typical of the good nursing student.
On i1tem 120, "is one of a select group intellec-

tually, 72 per cent of the applicants agreed this was

typical of the good nursing student.

On 1tem 100, 'feels that aides can do the same
things that nurses do,"” 98 per cent of the applicants
agreed this was typical of the poor nursing student.

Dominance. Characteristics of the attribute domi-

nance i1nclude the ability to influence and control others;

and the ability to persuade, to lead and to direct others.24

Pour 1items pertained to the role attribute domi-

nance: 38, 61, 2, and 98. (See Table 17, p. 60.)

In responding to item 38, "enjoys being iIn charge of

work done by others,”™ 76 per cent of the applicants agreed
with the experts that this was typical of the good nursing

student.

In responding to item 61, *is firm iIn her dealings

with patients,” 94 per cent of the applicants agreed this

was typical of the good nursing student.

On i1tem 2, "likes to sway others to her opinion,”™ 92

24

o>

Ibid., p. 82.



60

JONVNIANOQ 3JLngldlly F10d



61

per cent of the applicants agreed this was typical of the
poor nursing student.

On i1tem 98, ™"feels that giving baths and emptying
bed pans are jobs for the nurses aides,” 97 per cent of the
applicants agreed this was typical of the poor nursing
student.

No Category. Because of their non-specificity,
three items were not placed in any category: 117, 110, and
113. (See Table 18, p. 62.)

In responding to item 117, ™is a girl who comes from
an average family,' 93 per cent of the applicants agreed
with the experts that this was typical of the good nursing
student.

On 1tem 110, "is a girl who had no Immediate chance
to marry after graduation from high school,”™ 94 per cent of
the applicants agreed this was typical of the poor nursing
student.

On item 113, "is under constant supervision of the
instructor while she iIs working with patients,”™ 84 per cent
of the applicants agreed this was typical of the poor nurs-
ing student.

Change. Characteristics of the attribute change in-

clude irregularity in working; iInconsistency of
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purpose?25 and instability.26

One 1i1tem pertained to the role attribute changes
11. (See Table 19, p. 64.)

On item 11, "frequently starts new jobs without
waiting to finish what she has been doing,”™ 97 per cent of
the applicants agreed with the experts that this was typi-
cal of the poor nursing student.

Deference. Characteristics of the attribute defer-
ence i1nclude serving gladly? co-operating with a leader?
and admiring and willingly following a Ieader.27

Five items pertained to the role attribute defer-
ence: 46, 69, 84, 102, and 91. (See Table 20, p. 65.)

In responding to item 46, 'discusses the patient”s
problems with the doctor,”™ 73 per cent of the applicants
agreed with the experts this was typical of the good nurs-
ing student.

Replies to i1tem 69, "tells the doctor when she 1is
not familiar with a procedure,”™ indicated 98 per cent of
the applicants agreed this was typical of the good nursing
student.

Replies to i1tem 84, "is free to go to her instructors

251bid., p. 203. 26lbid.*, p. 149.  27lbid., p. 82.
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with her personal problems,”™ indicated 84 per cent of the
applicants agreed this was typical of the good nursing
student.

On item 102, "finds that rules and regulations help
her to adjust to the discipline of nursing,” 97 per cent of
the applicants agreed this was typical of the good nursing
student.

On 1tem 91, "expects the patients to order her
around,™ 98 per cent of the applicants agreed this was
typical of the poor nursing student.

B. CATEGORIES OP ITEMS ON WHICH APPLICANTS

AND EXPERTS HAVE SOME DISAGREEMENT

Affiliation. Characteristics of the attribute af-
filiation include forming of friendships and associations;
living with others; and co-operation and conversing
socially with others. %8

Nine i1tems pertained to the role attribute affilia-
tion. Applicants and experts agreed on eight: 35, 50, 93,
106, 72, 73, 74, and 8; and disagreed on one: 4. (See

Table 21, p. 67.)
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In responding to item 35, "works best iIn a friendly

environment, 78 per cent of the applicants agreed with the

experts that this was typical of a good nursing student.
Replies to item 50, '‘goes out evenings and during

free time with her classmates,”™ indicated 60 per cent of

the applicants agreed this was typical of the good nursing
student.

In response to item 93, "enjoys talking with
patients, 99 per cent of the applicants agreed this was
typical of the good nursing student.

On item 106, ™"is a sincere individual,™ 98 per cent
of the applicants agreed this was typical of the good nurs-
ing student.

On 1tem 72, "is able to meet doctors, patients and

visitors with ease and dignity,"™ 99 per cent of the appli-

cants agreed this was typical of the good nursing student.

Responses to item 73, '"'does not discuss the faults

of other nurses with patients,” indicated 96 per cent of

the applicants agreed this was typical of the good nursing

student.

Responses to item 74, “is willing to give assistance

to other students when they need help,™ 99 per cent of the

applicants agreed this was typical of the good nursing



69

student.

On 1tem 8% "feels “out of sorts®™ i1f she has to be by
herself for any length of time,” 97 per cent of the appli-
cants agreed with the experts that this was typical of the
poor student.

On item 4, "becomes bound by strong loyalties to her
friends,” 59 per cent of the applicants disagreed with the
experts that this was typical of the good nursing student.

Other direction. The characteristics of the attri-
bute ™"other direction™ include being greatly influenced by
others.

Pour items pertained to the role attribute 'other
direction.” Applicants and experts agreed on three items:
9, 36, and 29; and disagreed on one: 14. (See Table 22,
p- 70.)

In responding to item 9, "is able to evaluate her-
self 1In terms of others®™ reactions to her,” 96 per cent of
the applicants agreed with the experts that this was typi-
cal of the good nursing student.

On item 36, 'gets along well with most people re-
gardless of how she feels about them,™ 99 per cent of the
applicants agreed this was typical of the good nursing

student.
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In responding to item 29, "accepts the standards of
the group as her own,'™ 63 per cent of the applicants agreed
this was typical of the poor nursing student.

On item 14, "generally feels anxious about getting
along with others," 79 per cent of the applicants disagreed

with the experts that this was typical of the poor nursing

student.

I1.  INDEX OF DIFFICULTY AND INDEX OF DISCRIMINATION

The third purpose of this study was to compute an
index of difficulty and an index of discrimination for the
scale 1tems. The i1ndex of difficulty is the per cent of
items answered incorrectly. An answer was considered iIn-
correct if it disagreed with the criterion set by the ex-
perts. The investigator arbitrarily decided that a per
cent of 50 or above would constitute agreement, or dis-
agreement, as the case might be.

Igfex of Difficulty. According to the above criter-
ion the applicants disagreed with the experts on only two
items: 4 and 14. (See Table 23, p. 72.)

On 1tem 4, "becomes bound by strong loyalties to her
friends, 59 per cent of the applicants answered iIncorrect-

ly according to the criterion set by the experts.
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On item 14, 'generally feels anxious about getting
along with others,”™ 79 per cent of the applicants answered
incorrectly.

Index of Discrimination. Significant coefficients
of discrimination between responses of the collegiate and
diploma applicants on the items in the role attributes
scale were reported in Section V of chapter 111,

Significant coefficients of discrimination between
the responses of the total group of applicants on role at-
tributes and self-concept, and between the responses of the
collegiate and diploma applicants on role attributes and
self-concept were reported in Section V of chapter III.

For the complete indices of discrimination see
Appendix D.

I11.  SIGNIFICANT DIFFERENCES BETWEEN DIPLOMA
AND COLLEGIATE RESPONSES ON ROLE ATTRIBUTES

The fourth purpose of this study was to examine
areas of differences between applicants iInterested in the
collegiate program and applicants interested iIn the diploma
program.

This purpose was accomplished by determining the co-

efficient of discrimination between responses made by the

collegiate applicants and responses made by the diploma
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applicants on the role attributes instrument.

Percentages of correct answers for both groups were
presented to show which group had the higher percentage of
correct answers.

A total of 19 i1tems had significant coefficients of
discrimination. There were 12 i1tems at the .20 level of
discrimination? 6 items at the .25 level, and 1 item at the
.50 level.

Stems at the .20 level of discrimination. (See
Table 24, p. 75.)

On item 1, ™"is methodical in her daily life,” 96 per
cent of the diploma applicants, and 91 per cent of the col-
legiate applicants agreed this was typical of the good
nursing student.

On 1tem 6, "is systematic in her behavior,”™ 86 per
cent of the diploma applicants, and 94 per cent of the col-
legiate applicants agreed this was typical of the good
nursing student.

On item 11, "frequently starts new jobs without
waiting to finish what she has been doing,"” 96 per cent of
the diploma applicants, and 100 per cent of the collegiate
applicants agreed this was typical of the poor nursing

student.
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On i1tem 22, "enjoys being responsible for many things
at one time,” 83 per cent of the diploma applicants, and 93
per cent of the collegiate applicants agreed this was typi-
cal of the good nursing student.

On item 62, "is regarded as a professional person by
the patient,” 89 per cent of the diploma applicants, and 95
per cent of the collegiate applicants agreed this was typi-
cal of the good nursing student.

On item 90, "finds working with older patients less
interesting than working with younger patients,” 92 per
cent of the diploma applicants, and 98 per cent of the col-
legiate applicants agreed this was typical of the poor
nursing student.

On item 91, "expects the patients to order her
around,"”™ 97 per cent of the diploma applicants, and 99 per
cent of the collegiate applicants agreed this was typical
of the poor nursing student.

On item 107, ™"is inclined to be narrow in her field
of iInterests,” 97 per cent of the diploma applicants, and
100 per cent of the collegiate applicants agreed this was
typical of the poor nursing student.

On 1tem 108, "finds 1t difficult to relax when off

duty, 97 per cent of the diploma applicants, and 100 per



cent of the collegiate applicants agreed this was typical
of the poor nursing student.

On i1tem 119, '"tends to have a broad scale of iInter-
ests,” 98 per cent of the diploma applicants, and 94 per
cent of the collegiate applicants agreed this was typical
of the good nursing student.

On item 121, "has a sense of humor,”™ 97 per cent of
the diploma applicants, and 100 per cent of the collegiate
applicants agreed this was typical of the good nursing
student.

On i1tem 124, "is always well-groomed when off duty,”
96 per cent of the diploma applicants, and 100 per cent of
the collegiate applicants agreed this was typical of the
good nursing student.

ltems at the 15 and .50 level of discrimination.
(See Table 25, p. 79.)

On item 32, "works hard at achieving independence,™
85 per cent of the diploma applicants, and 68 per cent of
the collegiate applicants agreed this was typical of the
good nursing student.

On 1tem 48, "laughs and "goofs-off® with the
doctors,”™ 95 per cent of the diploma applicants, and 100

per cent of the collegiate applicants agreed this was
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typical of the poor nursing student.

On i1tem 55, "is sensitive to the needs and feelings
of the patient,”™ 92 per cent of the diploma applicants, and
100 per cent of the collegiate applicants agreed this was
typical of the good nursing student.

On item 56, 'respects the habits and customs of the
patient, 99 per cent of the diploma applicants, and 93 per
cent of the collegiate applicants agreed this was typical
of the good nursing student.

On i1tem 60, "tries to make death less hard for the
patient,” 95 per cent of the diploma applicants, and 100
per cent of the collegiate applicants agreed this was typi-
cal of the good nursing student.

Item 117 had a coefficient of discrimination of .50.
On item 117, ™"is a girl who comes from an average family,"
81 per cent of the diploma applicants, and 100 per cent of
the collegiate applicants agreed this was typical of the

good nursing student.
IV. ROLE PERCEPTION AND SELF-CONCEPT

The fifth purpose of this study was to contrast the
applicant™s perception of the role attributes of the nurs-

ing student and the applicant®s perception of self.
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The 303 subjects who judged the items of the scale
in terms of what they agreed were typical of their own at-
titudes and characteristics were collegiate applicants, 80;
diploma applicants, 140, and unspecified applicants, 83.

The data iIn Section 1V were presented by analyzing
each i1tem separately according to attributes. Each item
was presented with the percentage of applicants who agreed
or disagreed that the attitude or characteristic mentioned
in the i1tem was typical of their own attitudes or charac-
teristics.

The attributes were presented in the following
order: category of items on which all applicants agreed;
category of items on which all applicants disagreed, and
category of items on which there was both agreement and
disagreement. Under the third category items of agreement
were listed first.

Significant coefficients of discrimination between
responses made by the total group of applicants on role at-
tributes and on self-concept were presented according to
the level of discrimination of the responses.

Significant coefficients of discrimination between

responses made by the collegiate and diploma applicants
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were presented according to the level of discrimination of

the responses.
A. ITEMS OP AGREEMENT ON SELF-CONCEPT

Nurturance. Characteristics of the attribute nur-
turance include nourishes, protects, expresses sympathy;2/"
helps, supports, consoles, comforts and nurses.3®

Ten i1tems pertained to the role attribute nurtur-
ance: 51, 54 through 60, 95 and 96. (See Table 26, p. 8.)
On item 51, ™is interested iIn her classmates™ prob-
lems,” 94 per cent of the applicants agreed this was typi-
cal of themselves.

On 1tem 55, "is sensitive to the needs and feelings
of the patient,” 95 per cent of the applicants agreed this
was typical of themselves.

On the following three items 97 per cent of the ap-
plicants agreed the characteristics were typical of them-
selves: item 54, "wins the trust and confidence of her

patients;™ item 95, "takes time to talk with her patients;"

and 1tem 96, "is a helper and friend of the patient."

O\ pid., p. 18a.
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On i1tem 59, 'tries to reduce the patient"s suffering
to a minimum,' and on item 60, '"tries to make death less
hard for the patient,” 98 per cent of the applicants agreed
these characteristics were typical of themselves.

On i1tem 56, '"respects the habits and customs of the
patient,” and on item 58, ™"listens attentively to what the
patient has to say,” 99 per cent of the applicants agreed
these were typical of themselves.

On item 57, "recognizes the equal rights of patients
of all colors, race, and religions,”™ 100 per cent of the
students agreed this was typical of themselves.

Exposition. Characteristics of the attribute expo-
sition include an expositive attitude in which one points
out and demonstrates, relates facts, explains and
interprets. sl

Three items pertained to the role attribute exposi-
tion: 16, 42, and 77. (See Table 27, p. 85.)

On i1tem 16, ™"is able to express her 1ideas clearly Iin
speaking,' 98 per cent of the applicants agreed this was

typical of themselves.

311bid., p. 83.
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On 1tem 42, "is quite persuasive In her speech,”™ 74
per cent of the applicants agreed this was typical of them-
selves.

On 1tem 77, "has a striking personality,"” 77 per
cent of the applicants agreed this was typical of them-
selves .

Cpn-Junctivity. Characteristics of the attribute
conjunctivity include co-ordination of thought and actions;
organization of purpose; and ability to make a coherent
pattern of one"s life.32

Seven i1tems pertained to the role attribute conjunc-
tivity: 1, 6, 27, 30, 49, 82, and 89. (See Table 28, p.
87.)

On item 1, ™"is methodical in her daily life,” 83 per
cent of the applicants agreed this was typical of them-
selves.

On 1tem 6, "is systematic In her behavior," 77 per
cent of the applicants agreed this was typical of them-
selves.

On item 27, 'sticks to a plan of action which she

has decided upon,™ 90 per cent of the applicants agreed

3 bid., p. 147.
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this was typical of themselves.

On i1tem 30, '"is conventional iIn her behavior,”™ 78
per cent of the applicants agreed this was typical of
themselves.

On i1tem 49, "allows a given time for study and a
given time for recreation,” 86 per cent of the applicants
agreed this was typical of themselves.

On i1tem 82, "will make a better wife and mother be-
cause of her nursing education,”™ 95 per cent of the appli-
cants agreed this was typical of themselves.

On item 89, "is always punctual iIn reporting on
duty,”™ 93 per cent of the applicants agreed this was typi-

cal of themselves.
B. ITEMS OF DISAGREEMENT ON SELF-CONCEPT

Emotionalitv. Characteristics of the attribute emo-
tionality include becoming excited frequently; showing
emotion on slightest provocation and exhibiting marked

. 33
fluctuations of mood.

Five items pertained to the role attribute emotion-

ality: 12, 81, 85, 104, and 108. (See Table 29, p. 89.)

331bid., p. 206.
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On i1tem 12, ™"gets so involved with her patients that
she feels like crying when she sees them crying,'” 80 per
cent of the applicants disagreed this was typical of them-
selves.

On item 81, "lives a frustrated life,” 93 per cent
of the applicants disagreed this was typical of themselves.

On i1tem 85, "works poorly under pressure,'™ 91 per
cent of the applicants disagreed this was typical of them-
selves.

On item 104, ™"tends to be crude,™ 96 per cent of the
applicants disagreed this was typical of themselves.

On i1tem 108, '"finds i1t difficult to relax when off
duty,”™ 94 per cent of the applicants disagreed this was
typical of themselves.

Deliberation. Characteristics of the attribute de-
liberation include compulsive thinking, and inhibition and
reflection before acting.34

Two i1tems pertained to the role attribute delibera-

tion: 15 and 40. (See Table 30, p- 91.)
On 1tem 15, "becomes confused when she has too many

things on her mind at one time," 75 per cent of the

341bid., p. 148.
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applicants disagreed this was typical of themselves.

On item 40, "is disturbed by doing many things at
one tiae,” 80 per cent of the applicants disagreed this was
typical of themselves.

Rejection. Characteristics of the attribute rejec-
tion include snubs, 1i1gnores, and excludes other iIndivid-
uals;35 adopts disdainful and superior attitudes and
withholds love from others.3"

Pour items pertained to the role attribute rejec-
tion: 76, 79, 107, and 118. (See Table 31, . 93.)

On i1tem 76, 'gradually acquires a sense of hardness,™
78 per cent of the applicants disagreed this was typical of
themselves.

On 1tem 79, "is a snob to others iIn fields not her
own,"™ 94 per cent of the applicants disagreed this was
typical of themselves.

On 1tem 107, "is inclined to be narrow iIn her fTield
of iInterests,” 93 per cent of the applicants disagreed this
was typical of themselves.

On i1tem 118, 'gradually loses the first interest she
has 1n her patients,”™ 91 per cent of the applicants

36

351bid.. p. 83. Ibid., p. 177.
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disagreed this was typical of themselves.

Succo.rance. Characteristics of the attribute suc-
corance include seeking aid, protection and sympathy;
dependency;37 craving affection, and avoiding being alone.38

Five items pertained to the role attribute succor-
ance: 10, 26, 37, 94, and 97. (See Table 32, p. 95.)

On item 10, "feels vaguely insecure when she has to
act on her own responsibility,” 78 per cent of the appli-
cants disagreed this was typical of themselves.

On i1tem 26, "is rather easily discouraged when
things go wrong,”™ 78 per cent of the applicants disagreed
this was typical of themselves.

On 1tem 37, Teels quite anxious when left by her-
self, " 85 per cent of the students disagreed this was typi-
cal of themselves.

On 1tem 94, "feels that other students are too oc-
cupied with their own iInterests,” 85 per cent of the
applicants disagreed this was typical of themselves.

On i1tem 97, "is afraid of doing procedures and hurt-
ing the patient,”™ 86 per cent of the applicants disagreed

this was typical of themselves.

37 38

Ibid., p. 83. Ibid., p. 182.
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Change. Characteristics of the attribute change in-
clude irregularity in working; iInconsistency of purpose#
and instability.40

One item pertained to the role attribute change; 11.
On i1tem 11, "frequently starts new jobs without waiting to

finish what she has been doing,” 87 per cent of the appli-

cants disagreed this was typical of themselves.
C. ITEMS OP AGREEMENT AND DISAGREEMENT ON SELF-CONCEPT

Cognizance. Characteristics of the attribute cogni-
zance include an inquiring attitude; reading and seeking of
knowledge; and satisfying curiosity.41

Five items pertained to the role attribute togni-
zance: 17, 114, 119, 100, and 120. (See Table 33, p. 97.)

On item 17, "keeps up to date on what is going on,"
96 per cent of the applicants agreed this was typical of
themselves.

On 1tem 114, ™"finds entertainment iIn reading,"” 91
per cent of the applicants agreed this was typical of

themselves.

39, . 40 i
Foxd., p. 203. Ibid.. p. 149. - 'Ibid.. p. 83.
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On item 119, '"tends to have a broad scale of inter-
ests,"” 92 per cent of the applicants agreed this was typi-
cal of themselves.

On 1tem 100, "feels that aides can do the same things
that nurses do," 94 per cent of the applicants disagreed
this was typical of themselves.

On item 120, ™"is one of a select group intellectu-
ally, " 63 per cent of the applicants disagreed this was
typical of themselves.

Deference. Characteristics of the attribute defer-
ence i1nclude serving gladly; co-operating with a leader;
and admiring and following a Ieader.42

Five i1tems pertained to the role attribute deference:
46, 69, 84, 102, and 91. (See Table 34, p. 99.)

On item 46, 'discusses the patient®s problems with
the doctor,”™ 69 per cent of the applicants agreed this was
typical of themselves.

On 1tem 69, "tells the doctor when she is not famil-
lar with a procedure,’™ 98 per cent of the applicants agreed
this was typical of themselves.

On item 84, ™"is free to go to her iInstructors with

421bid., p. 82.
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her personal problems,”™ 71 per cent of the applicants
agreed this was typical of themselves.

On item 102, ™"finds that rules and regulations help
her to adjust to the discipline of nursing,” 95 per cent of
the applicants agreed this was typical of themselves.

On 1tem 91, "expects the patients to order her
around,' 93 per cent of the applicants disagreed this was
typical of themselves.

Direction. The characteristics of the attri-
bute "other direction” include being greatly influenced by
others.

Four items pertained to the role attribute other
direction: 9, 14, 36, and 29. (See Table 35, p. 101.)

On item 9, "is able to evaluate herself iIn terms of
others®™ reactions to her," 93 per cent of the applicants
agreed this was typical of themselves.

On 1tem 14, ™"generally feels anxious about getting
along with others™ 80 per cent of the applicants agreed
this was typical of themselves.

On item 36, "gets along well with most people re-
gardless of how she feels about them,”" 96 per cent of the
applicants agreed this was typical of themselves.

On 1tem 29, ™"accepts the standards of the group as
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her own,™ 69 per cent of the applicants disagreed this was
typical of themselves.

Recognition. Characteristics of the attribute rec-
ognition include exciting praise and commendation; demand-
Ing respect and seeking distinction.4”

Eight items pertained to the role attribute recogni-
tions 44, 45, 62, 63, 83, 103, 92, and 101. (See Table
36, p. 103.)

On item 44, ™"is treated by the faculty as an individ-
ual personality, not just another student,™ 89 per cent of
the applicants agreed this was typical of themselves.

On 1tem 45, ™"is treated by the supervisors as an iIn-
dividual personality, not just another student,” 92 per
cent of the applicants agreed this was typical of them-
selves .

On 1tem 62, '"iIs regarded as a professional person by
the patient,” 90 per cent of the applicants agreed this was
typical of themselves.

On i1tem 63, "is respected for the work that she
does,' 99 per cent of the applicants agreed this was typi-
cal of themselves.

B 1bid., p. 8l.



103

2] g
es -
s
ts
mﬂ S+
s 5+
20 we®sS5E8T 5, ot ORTS , LG
Fof 5 =9 )

100d “usWoM JSoUl Ueyl JIsepow S99 “TOT
—003 *8300Fq or
VoL Ag 2 OB3S 30 OB Ba 5z ‘S
=000 “Boovie & FQ Wo PhaskEB8Ps 8r ‘ooz
FPooo A QI ITOR
STP0F 30T 8 %0 of aF Fm B89rFo “g3
SOOO .@.\nWO;_H
G S W @© Sof Fpo Boo 8. 82

coo ‘o
nor@80% =& = 8z §6.58495 8r ‘3o
>ocoo o? ©§8 =P ovz §8cF
o AT BOO8 wE Izo TAT O Oz
Bz 8 o8F W3 8 9Qa W@ 563Bv=a B8r ‘o
oo OPoeB SPoRo0E $8oc
g W QT o8 So LBt T ATgoT
20z B Bz 05 W =527 % O,
O8>,
O Wsg -

o WzWN> M=z

S (C " =



104

On 1tem 88, '"gives credit to others for their abil-
ity, " 97 per cent of the applicants agreed this was typical
of themselves.

On item 103, ™"is respected by her patients,'™ 97 per
cent of the applicants agreed this was typical of them-
selves.

On 1tem 92, "is taken for granted by the patients,"
86 per cent of the applicants disagreed this was typical of
themselves.

On 1tem 101, "is less modest than most women," 81
per cent of the applicants disagreed this was typical of
themselves.

Abasement. Characteristics of the attribute abase-
ment include compliance and acceptance of punishment;
apologizing and self-depreciation;44 admission of inferi-
ority,45 and blaming self_46.

Two items pertained to the role attribute abasement:
25 and 5. (See Table 37, p. 105.)

On i1tem 25, "blames herself more than others when
things go wrong,"” 70 per cent of the applicants agreed this

was typical of themselves.

44 A\ ac. _
iMd., p- 82. Ibid., p. 161. Ibid., p. 162.
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On item 5, "frequently feels inferior to other
people,”™ 77 per cent of the applicants disagreed this was
typical of themselves.

Dominance. Characteristics of the attribute domi-
nance include the ability to influence and control others;
and the ability to persuade, to lead and to direct others.47

Four items pertained to the role attribute domi-
nance: 38, 61, 2 and 98. (See Table 38, p. 107.)

On item 38, "enjoys being in charge of work done by
others,"™ 65 per cent of the applicants agreed this was
typical of themselves.

On item 61, "is firm in her dealings with patients,”
90 per cent of the applicants agreed this was typical of
themselves.

On i1tem 2, "likes to sway others to her opinion,"” 66
per cent of the applicants disagreed this was typical of
themselves.

On item 98, "feels that giving baths and emptying
bed pans are jobs for the nurses®™ aides,” 92 per cent of

the applicants disagreed this was typical of themselves.

" 1bid., p. 162.
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Achievement. Characteristics of the attribute
achievement include persevering in accomplishing something
difficult; working with purpose to accomplish difficult
goals, and determination in seeking difficult goals.48

Six i1tems pertained to the role attribute achieve-
ment: 20, 21, 31, 66, 8, and 9. (See Table 39, p. 109.)

On 1tem 20, "usually persists iIn the pursuit of a
purpose,' 98 per cent of the applicants agreed this was
typical of themselves.

On i1tem 21, ™is accurate and thorough in her work,"
96 per cent of the applicants agreed this was typical of
themselves.

On i1tem 31, "tries to do her best in whatever she
does,”™ 99 per cent of the applicants agreed this was typi-
cal of themselves.

On 1tem 66, ''does equally good work with or without
supervision,’™ 98 per cent of the applicants agreed this was
typical of themselves.

On i1tem 86, 'studies the easy part of a lesson and
skims over the hard part,” 90 per cent of the applicants
disagreed this was typical of themselves.

B bid., p. 164.



109

AINIWIATIHOV D 1d34ONOO-d13S



1X0

On 1tem 99, "complains about heavy class assign-
ments, " 84 per cent of the applicants disagreed this was
typical of themselves.

Sameness. Characteristics of the attribute sameness
include consistency and dependability.49

Two items pertained to the role attribute sameness:
24 and 39. (See Table 40, p. 111.)

On i1tem 24, '"generally goes about her work in the
same way," 79 per cent of the applicants agreed this was
typical of themselves.

On item 39, "is a creature of habit,” 71 per cent of
the applicants disagreed this was typical of themselves.

Placidity. Characteristics of the attribute placid-
it; include calmness and moderation In sentiments.”O0

Three items pertained to the role attribute placid-
ity: 71, 78, and 105. (See Table 41, p. 112.)

On 1tem 71, "handles an emergency without revealing
her excitement,”™ 95 per cent of the applicants agreed this
was typical of themselves.

On item 78, "believes in regularity in habits of
sleeping, working, eating, and recreating,"” 78 per cent of

49
Ibid., p. 203. 501bid., p. 207.
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the applicants agreed this was typical of themselves.

On 1tem 105, "leads a confining life,” 90 per cent
of the applicants disagreed this was typical of themselves.

Play. Characteristics of the attribute play include
seeking diversion and entertainment; laughing, joking;
avoiding serious tension,51 and good natured humor.52

Six items pertained to the role attribute play:

121, 116, 7, 48, 109, and 125. (See Table 42, p. 114.)

On i1tem 121, "has a sense of humor,'™ 97 per cent of
the applicants agreed this was typical of themselves.

On item 116, "makes good use of her time when off
duty,” 93 per cent of the applicants agreed this was typi-
cal of themselves.

On item 7, "likes to play around with people who
don-t take life too seriously,”™ 75 per cent of the appli-
cants disagreed this was typical of themselves.

On item 48, "laughs and <“goofs-off® with the doc-
tors,” 88 per cent of the applicants disagreed this was
typical of themselves.

On 1tem 109, "finds i1t difficult to be quiet iIn the

dormitory,™ 93 per cent of the applicants disagreed this

51 ..
Ibid., p- 83. 521bid., p. 173.
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was typical of themselves.

On i1tem 125, "finds i1t difficult to adjust to less
time for recreation than she had in high school,”™ 93 per
cent of the applicants disagreed this was typical of them-
selves.

InAer Direction. Characteristics of the attribute

inner direction” include the ability to regulate one"s
life according to principles and the ability to avoid be-
ing greatly influenced by others.

Ten 1tems pertained to the role attribute "inner
direction": 23, 34, 64, 65, 68, 75, 123, 124, 126, and 87.
(See Table 43, p. 116.)

On i1tem 23, "avoids irresponsible pleasure seekers,"
68 per cent of the applicants agreed this was typical of
themselves.

On i1tem 34, "works best independently and on her
own,”™ 72 per cent of the applicants disagreed this was
typical of themselves.

On i1tem 64, "remembers and fulfills promises made to
co-workers," 99 per cent of the applicants agreed this was
typical of themselves.

On item 65, "remembers and fulfills promises made to

patients,” 99 per cent of the applicants agreed this was
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typical of themselves.

On i1tem 68, ™"answers the patients® lights promptly,™
98 per cent of the applicants agreed this was typical of
themselves.

On 1tem 75, "does not allow likes or dislikes to iIn-
terfere with her duties,” 9 per cent of the applicants
agreed this was typical of themselves.

On item 123, "keeps her room neat and clean,” 91 per
cent of the applicants agreed this was typical of them-
selves .

On 1tem 124, "is always well-groomed when off duty,"
91 per cent of the applicants agreed this was typical of
themselves.

On 1tem 126, '‘carries her concept of responsibility
toward duty over into her daily living,” 91 per cent of the
applicants agreed this was typical of themselves.

On i1tem 87, "entered nursing because she couldn®t go
to college,” 93 per cent of the applicants disagreed this
was typical of themselves.

Affiliation. Characteristics of the attribute af-
filiation include forming of friendships and associations;

living with others; and co-operating and conversing
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sociably with others.53

Nine items pertained to the role attribute affilia-
tion: 4, 35, 50, 72, 73, 74, 93, 106, and 8. (See Table
44, p. 120.)

On item 72, "is able to meet doctors, patients and
visitors with ease and dignity,” 92 per cent of the appli-
cants agreed this was typical of themselves.

On 1tem 4, "becomes bound by strong loyalties to her
friends,” 69 per cent of the applicants agreed this was
typical of themselves.

On i1tem 35, "works best in a friendly environment,™
93 per cent of the applicants agreed this was typical of
themselves.

On item 50, 'goes out evenings and during free time
with her classmates,” 74 per cent of the applicants agreed
this was typical of themselves.

On i1tem 73, "does not discuss the faults of other
nurses with patients,” 93 per cent of the applicants agreed
this was typical of themselves.

On 1tem 74, ™"is willing to give assistance to other
students when they need help,”™ 98 per cent of the appli-

cants agreed this was typical of themselves.

531bid., p. 83.
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On item 93, "enjoys talking with patients,”™ 99 per
cent of the applicants agreed this was typical of them-
selves.

On item 106, ™"is a sincere individual, "94 per cent
of the applicants agreed this was typical of themselves.

On item 8, "feels “out of sorts” if she has to be by
herselt for any length of time,” 90 per cent of the appli-
cants disagreed this was typical of themselves.

Autonomy. Characteristics of the attribute autonomy
include defiance of authority; striving for independence;54
irresponsibility and defiance of convention.55

Eleven items pertained to the role attribute autono-
my; 3, 22, 32, 33, 52, 67, 70, 83, 41, 47, and 90. (See
Table 45, p. 122.)

On item 3, generally relies on her own decisions,™
77 per cent of the applicants agreed this was typical of
themselves.

On 1tem 22, "enjoys being responsible for many things
at one time,” 73 per cent of the applicants agreed this was
typical of themselves.

On item 32, "works hard at achieving independence,™

54
Ibid., p. 82. 551bid., p. 156.
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89 per cent of the applicants agreed this was typical of
themselves.

On item 33, "enjoys being placed in a responsible
position,” 94 per cent of the applicants agreed this was
typical of themselves.

On item 52, "has the right to select her friends
without any regard to her classmates,” 63 per cent of the
applicants agreed this was typical of themselves.

On 1tem 67, "accepts full responsibility for her
mistakes,”™ 98 per cent of the applicants agreed this was
typical of themselves.

On 1tem 70, "does not make excuses or apologize un-
necessarily, " 91 per cent of the applicants agreed this was
typical of themselves.

On 1tem 83, "uses her initiative while caring for
patients,” 95 per cent of the applicants agreed this was
typical of themselves.

On item 41, "is apt to criticize people iIn author-
ity, " 86 per cent of the applicants disagreed this was
typical of themselves.

On item 47, 'gives the doctor information about the
patient only iIf he asks for it,” 62 per cent of the appli-

cants disagreed this was typical of themselves.
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On 1tem 90, "finds working with older patients less
interesting than working with younger patients,”™ 76 per
cent of the applicants disagreed this was typical of them-
selves.

No Category. Because of their non-specificity three
items were not placed in any category: 110, 113, and 117.
(See Table 46, p. 126.)

On item 117, ™"is a girl who comes from an average
family, 86 per cent of the applicants agreed this was
typical of themselves.

On item 110, ™"is a girl who had no Immediate chance
to marry after graduation from high school,”™ 84 per cent of
the applicants disagreed this was typical of themselves.

On item 113, "is under constant supervision of the
instructor while she is working with patients,”™ 79 per cent
of the applicants disagreed this was typical of themselves.

D. SIGNIFICANT DIFFERENCES BETWEEN RESPONSES

ON ROLE ATTRIBUTES AND SELF-CONCEPT

A total of 55 items had significant coefficients of

discrimination on comparison of the responses of the total

group of applicants on the role attributes instrument and

the self-concept iInstrument.
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There were 21 i1tems at the .20 level of discrimina-
tion? 15 i1tems at the .25 level; 9 items at the .30 level;
7 1tems at the .35 level; 1 item at the .40 level; 1 i1tem
at the .45 level and 1 1tem at the .70 level.

Items at the 420 level of discrimination. (See
Table 47, p. 128.) On item 3, "generally relies on her own
decisions,” 60 per cent on the role attributes instrument
agreed this was typical of the good nursing student, and 77
per cent on the self-concept iInstrument agreed this was
typical of themselves.

On 1tem 8, 'feels T"out of sorts® if she has to be by
herselt for any length of time,” 97 per cent on the role
attributes instrument agreed this was typical of the poor
nursing student, and 90 per cent on the self-concept in-
strument disagreed this was typical of themselves.

On item 21, "is accurate and thorough in her work,"™
100 per cent on the role attributes instrument agreed this
was typical of the good nursing student, and 96 per cent on
the self-concept instrument agreed this was typical of
themselves.

On 1tem 22, "enjoys being responsible for many things
at one time,"” 85 per cent on the role attributes instrument

agreed this was typical of the good nursing student, and 73
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per cent on the self-concept iInstrument agreed this was
typical of themselves.

On i1tem 23, "avoids 1irresponsible pleasure seekers,"
83 per cent on the role attributes instrument agreed this
was typical of the good nursing student, and 68 per cent on
the self-concept iInstrument agreed this was typical of
themselves.

On item 33, "enjoys being placed in a responsible
position,”™ 99 per cent on the role attributes instrument
agreed this was typical of the good nursing student, and 94
per cent on the self-concept instrument agreed this was
typical of themselves.

On 1tem 71, “handles an emergency without revealing
her excitement,”™ 99 per cent on the role attributes instru-
ment agreed this was typical of the good nursing student,
and 95 per cent on the self-concept instrument agreed this
was typical of themselves.

On 1tem 75, "does not allow likes or dislikes to iIn-
terfere with her duties,” 99 per cent on the role attri-
butes instrument agreed this was typical of the good
nursing student, and 95 per cent on the self-concept in-
strument agreed this was typical of themselves.

On 1tem 91, "expects the patient to order her
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around,™ 98 per cent on the role attributes instrument
agreed this was typical of the good nursing student, and 93
per cent on the self-concept iInstrument disagreed this was
typical of themselves.

On i1tem A4, "feels that other students are too oc-
cupied with their own interests,” 93 per cent on the role
attributes instrument agreed this was typical of the poor
nursing student, and 85 per cent on the self-concept iIn-
strument disagreed this was typical of themselves.

On item 98, 'feels that giving baths and emptying
bed pans are jobs for the nurses® aides,”™ 97 per cent on
the role attributes iInstrument agreed this was typical of
the poor nursing student, and 92 per cent on the self-
concept instrument disagreed this was typical of themselves.

On i1tem 100, 'feels that aides can do the same
things that nurses do," 98 per cent on the role attributes
instrument agreed this was typical of the poor nursing
student, and 94 per cent on the self-concept iInstrument
disagreed this was typical of themselves.

On 1tem 104, "tends to be crude,” 99 per cent on the
role attributes instrument agreed this was typical of the
poor nursing student, and 96 per cent on the self-concept

instrument disagreed this was typical of themselves.
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On 1tem 106, '"is a sincere individual,” 98 per cent
on the role attributes instrument agreed this was typical
of the good nursing student, and 94 per cent on the self-
concept instrument agreed this was typical of themselves.

On 1tem 107, "is inclined to be narrow iIn her field
of iInterests,” 98 per cent on the role attributes instru-
ment agreed this was typical of the poor nursing student,
and 93 per cent on the self-concept instrument disagreed
this was typical of themselves.

On item 108, ™"finds it difficult to relax when off
duty, 98 per cent on the role attributes iInstrument
agreed this was typical of the poor nursing student, and 94
per cent on the self-concept iInstrument disagreed this was
typical of themselves.

On item 114, "finds entertainment in reading,"”™ 97
per cent on the role attributes iInstrument agreed this was
typical of the good nursing,student, and 91 per cent on the
self-concept instrument agreed this was typical of them-
selves.

On i1tem 116, "makes good use of her time when off
duty,”™ 97 per cent on the role attributes instrument agreed
this was typical of the good nursing student, and 93 per

cent on the self-concept iInstrument agreed this was typical
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of themselves.
On 1tem 117, ™"is a girl who comes from an average

family, " 93 per cent on the role attributes iInstrument

agreed this was typical of the good nursing student, and 86

per cent on the self-concept iInstrument agreed this was
typical of themselves.
On 1tem 118, "gradually loses the fTirst iInterest she

has i1n her patients,” 97 per cent on the role attributes

instrument agreed this was typical of the poor nursing
student, and 91 per cent on the self-concept iInstrument
disagreed this was typical of themselves.

On 1tem 119, '"tends to have a broad scale of inter-
ests, 97 per cent on the role attributes instrument agreed
this was typical of the good nursing student, and 92 per
cent on the self-concept iInstrument agreed this was typical
of themselves.

- ms N ~"25. level of discriminat-inn, (Gee
Table 48, p. 135.)

On item 6, ™"is systematic iIn her behavior,”™ 91 per

cent on the role attributes iInstrument agreed this was

typical of the good nursing student, and 77 per cent on the

self-concept instrument agreed it was typical of themselves.

On item 10, "feels vaguely insecure when she has to
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act on her own responsibility,” 92 per cent on the role at-
tributes iInstrument agreed this was typical of the poor
nursing student, and 78 per cent on the self-concept iIn-
strument disagreed this was typical of themselves.

On item 40, "is disturbed by doing many things at
one time,”™ 93 per cent on the role attributes iInstrument
agreed this was typical of the poor nursing student, and 80
per cent on the self-concept instrument disagreed this was
typical of themselves.

On item 42, "is quite persuasive iIn her speech,”™ 92
per cent on the role attributes iInstrument agreed this was
typical of the good nursing student, and 74 per cent on the
self—concept iInstrument agreed this was typical of them-
selves.

On item 48, "laughs and "goofs-off" with the doc-
tors, 97 per cent on the role attributes iInstrument agreed
this was typical of the poor nursing student, and 88 per
cent on the self-concept instrument disagreed this was
typical of themselves.

On item 72, "is able to meet doctors, patients, and
visitors with ease and dignity,” 99 per cent on the role
attributes iInstrument agreed this was typical of the good

nursing student, and 92 per cent on the self-concept
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instrument agreed this was typical of themselves.

On i1tem 78, "believes in regularity in habits of
eating, sleeping, working and recreating,”™ 92 per cent on
the role attributes instrument agreed this was typical of
the good nursing student, and 78 per cent on the self-
concept instrument agreed this was typical of themselves.

On item 79, "is a snob to others in fields not her
own, 100 per cent on the role attributes instrument agreed
this was typical of the poor nursing student, and 94 per
cent on the self-concept instrument disagreed this was
typical of themselves.

On item 85, "works poorly under pressure,'”™ 98 per

cent on the role attributes instrument agreed this was

typical of the poor nursing student, and 91 per cent on the

self-concept instrument disagreed this was typical of them-
selves.

On item 87, "entered nursing because she couldn’t go
to college, 99 per cent on the role attributes iInstrument
agreed this was typical of the poor nursing student, and 93
per cent on the self-concept instrument disagreed this was
typical of themselves.

On 1tem 89, "is always punctual iIn reporting on

duty, 99 per cent on the role attributes instrument agreed
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this was typical of the good nursing student, and 93 per
cent on the self-concept instrument agreed this was typical
of themselves.

On item 109, ™"finds it difficult to be quiet iIn the
dormitory,™™ 99 per cent on the role attributes iInstrument
agreed this was typical of the poor nursing student, and 93
per cent on the self-concept instrument disagreed this was
typical of themselves.

On item 110, "is a girl who had no immediate chance
to marry after graduation from high school,”™ 94 per cent on
the role attributes iInstrument agreed this was typical of
the poor nursing student, and 84 per cent on the self-
concept instrument disagreed this was typical of themselves.

On item 123, "keeps her room neat and clean,”™ 99 per
cent on the role attributes instrument agreed this was
typical of the good nursing student, and 91 per cent on the
self-concept iInstrument agreed this was typical of them-
selves .

On item 124, "is always well-groomed when off duty,”
98 per cent on the role attributes instrument agreed this
was typical of the good nursing student, and 91 per cent on
the self-concept instrument agreed this was typical of

themselves.



140

Items at the .30 level of discrimlnation. (See
Table 49, p. 141.)

On 1tem 1, "is methodical in her daily life,” 95 per
cent on the role attributes iInstrument agreed this was
typical of the good nursing student, and 83 per cent on the
self-concept instrument agreed this was typical of them-
selves.

On item 4, "becomes bound by strong loyalties to her
friends,” 41 per cent on the role attributes instrument
agreed this was typical of the good nursing student, and 69
per cent on the self-concept Instrument agreed this was
typical of themselves.

On item 5, "frequently feels inferior to other

people,”™ 94 per cent on the role attributes instrument
agreed this was typical of the poor nursing student, and 77
per cent on the self-concept instrument disagreed this was
typical of themselves.

On item 7, "likes to play around with people who
don’t take life too seriously,” 93 per cent on the role at-
tributes instrument agreed this was typical of the poor
nursing student, and 75 per cent on the self-concept iIn-

strument disagreed this was typical of themselves.

On i1tem 11, "frequently starts new jobs without
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waiting to finish what she has been doing,"™ 97 per cent on
the role attributes instrument agreed this was typical of

th« poor nursing student, and 87 per cent on the self-

concept instrument disagreed it was typical of themselves.

On item 12, 'gets so involved with her patients that
she feels like crying when she sees them crying,™ 94 per

cent on the role attributes iInstrument agreed this was

typical of the poor nursing student, and 80 per cent on the

self-concept instrument disagreed this was typical of
themselves.

On item 35, "works best in a friendly environment,™
78 per cent on the role attributes instrument agreed this
was typical of the good nursing student, and 93 per cent on
the self-concept instrument agreed i1t was typical of them-
selves.

On item 86, 'studies the easy part of a lesson and
skims over the hard part,™ 99 per cent on the role attri-
butes instrument agreed this was typical of the poor nurs-
ing student, and 90 per cent on the self-concept iInstrument
disagreed this was typical of themselves.

On item 125, "finds it difficult to adjust to less
time for recreation than she had in high school,'” 93 per

cent on the role attributes instrument agreed this was
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typical of the poor nursing student, and 79 per cent on the

self-concept instrument disagreed this was typical of

themselves.

Items at the |3 level of discriminate,,. (See

Table 50, p. 145.)

On item 15, "becomes confused when she has too many

things on her mind at one time,” 94 per cent on the role

attributes iInstrument agreed this was typical of the poor

nursing student, and 75 per cent on the self-concept iIn-

strument disagreed this was typical of themselves.

On item 41, "is apt to criticize people iIn author-

ity, " 99 per cent on the role attributes instrument agreed

this was typical of the poor nursing student, and 86 per

cent on the self-concept instrument disagreed this was

typical of themselves.

On item 49, ™"allows a given time for study and a

given time for recreation,”™ 99 per cent on the role attri-

butes instrument agreed this was typical of the good nurs-

ing student, and 86 per cent on the self-concept instrument

agreed this was typical of themselves.

On item 77, "has a striking personality,” 95 per

cent on the role attributes instrument agreed this was

typical of the good nursing student, and 77 per cent on the
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self-concept instrument agreed It was typical of themselves.

On item 90. "finds working with older patients less

interesting than working with younger patients,” 95 per

cent on the role attributes instrument agreed this was

typical of the poor nursing student, and 76 per cent on the

self-concept instrument disagreed this was typical of

themselves.
On 1item 99, "complains about heavy class assign-

98 per cent on the role attributes iInstruments

and 84

ments,"
agreed this was typical of the poor nursing student,

per cent on the self-concept instrument disagreed this was

typical of themselves.

On 1tem 120, "is one of a select group intellec-

tually, - 72 per cent on the role attributes instrument

agreed this was typical of the good nursing student, and 37

per cent on the self-concept instrument agreed this was

typical of themselves.

at the M0, ™45, and ~70 levels of discrimina-

tion* (See Table 51, p. 147.)

On i1tem 2, "likes to sway others to her opinion,"™ 92

per cent on the role attributes instrument agreed this was

typical of the poor nursing student, and 66 per cent on the

self-concept iInstrument disagreed this was typical of
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themselves.

On i1tem 26, "is rather easily discouraged when
things go wrong,”™ 98 per cent on the role attributes in-
strument agreed this was typical of the poor nursing
student, and 78 per cent on the self-concept iInstrument
disagreed this was typical of themselves.

On item 92, "is taken for granted by the patients,”
87 per cent on the role attributes instrument agreed this
was typical of the poor nursing student, and 14 per cent on
the self-concept instrument disagreed this was typical of
themselves.

E. SIGNIFICANT DIFFERENCES BETWEEN COLLEGIATE
AND DIPLOMA RESPONSES ON SELF-CONCEPT

In comparing the responses of the collegiate and
diploma applicants on the self-concept iInstrument, a total
°f 13 i1tems were identified as being significant. Ten
items were significant at the .25 level of discrimination;
1 item at the .25 level, and 1 item at the .30 level.

Percentages of correct answers for both groups were
presented to indicate which of the two groups had the

higher percentage of correct answers.
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2 en's Si. Si® j120 level of discrimination. (See
Table 52, p. 150.)

On i1tem 32, "works hard at achieving independence,"”
89 per cent of the diploma applicants, and 96 per cent of
the collegiate applicants agreed this was typical of them-
selves.

On item 36, 'gets along well with most people re-
gardless of how she feels about them,'™ 95 per cent of the
diploma applicants, and 99 per cent of the collegiate ap-
plicants agreed this was typical of themselves.

On i1tem 41, "is apt to criticize people iIn author-
ity,” 93 per cent of the diploma applicants, and 85 per
cent of the collegiate applicants disagreed this was typi-
cal of themselves.

On i1tem 62, "is regarded as a professional person by
the patient,”™ 84 per cent of the diploma applicants, and 93
per cent of the collegiate applicants agreed this was typi-
cal of themselves.

On 1tem 66, '‘does equally good work with or without
supervision,”™ 96 per cent of the diploma applicants, and 99
per cent of the collegiate applicants agreed this was typi-
cal of themselves.

On i1tem 69, '"tells the doctor when she is not
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familiar with a procedure,”™ 94 per cent of the diploma ap-
plicants, and 99 per cent of the collegiate applicants
agreed this was typical of themselves.

On i1tem 86, 'studies the easy part of a lesson and
skims over the hard part,« 88 per cent of the diploma ap-
plicants, and 95 per cent of the collegiate applicants dis-
agreed this was typical of themselves.

On i1tem 116, "makes good use of her time when off
duty, 94 per cent of the diploma applicants, and 98 per
cent of the collegiate applicants agreed this was typical
of themselves.

On i1tem 119, "tends to have a broad scale of inter-
ests,” 94 per cent of the diploma applicants, and 87 per
cent of the collegiate applicants agreed this was typical
of themselves.

On item 121, "has a sense of humor,”™ 95 per cent of
the diploma applicants, and 99 per cent of the collegiate
applicants agreed this was typical of themselves.

I tems- 21 level of discrimination. (See
Table 53, p. 152.)

On i1tem 74, "is willing to give assistance to other

students when they need help,™ 95 per cent of the diploma

applicants, and 100 per cent of the collegiate applicants
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agreed this was typical of themselves.

On 1tem 120, '"is one of a select group intellec-
tually, 26 per cent of the diploma applicants, and 51 per
cent of the collegiate applicants disagreed this was typi-
cal of themselves. (The experts judged this to be typical
of the good nursing student.)

Item *t. the <30 level of discrimination. (See
Table 53, p. 152.)

On item 1, "is methodical in her daily life,"” 84 per
cent of the diploma applicants, and 60 per cent of the col-

legiate applicants agreed this was typical of themselves.
F.  NORMS

The sixth purpose of this study was to develop norms
that could be utilized as a basis for further research
about nursing school applicants in the state of Colorado.

Centile ranks, means and standard deviations were
computed for both unit and weighted scores for each group
of applicants on the role attributes and self-concept iIn-
struments. However, interpretation of the above was beyond

the scope of this study. (See Appendix F and Appendix G.)



CHAPTER IV
SUMMARY AND CONCLUSIONS

SununarY of the study. The purposes of this study
were: (@) to construct a rating scale that would evaluate
the applicant®s perception of the role attributes of the
nursing student and to develop one or more scoring devices
for the developed scale; () to contrast the applicant®s
perception of the role attributes of the nursing student
with the role attributes as identified by knowledgeable and
experienced professionals iIn the area of nursing education
by examining areas of agreement and disagreement between
the nursing applicants and the experts; (@B) to compute an
index of difficulty and an index of discrimination for the
scale items; (@) to examine areas of differences between
applicants interested in the collegiate program and those
in the diploma program; (G) to contrast the applicant’s
perception of the role attributes of the nursing student
and the applicant®s perception of self, and () to develop
norms to be utilized as a basis for further research about

applicants iIn the state of Colorado.
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Data for the evaluation of the applicant®s percep-
tion of the role attributes of the nursing student and for

the applicant®s perception of self were obtained through a

Likert-Thurstone type scale constructed with items from

Kibnck™ instruments on role perception serving as Iits

nucleus. Forty-two members of the faculties of four diplo-

ma schools of nursing and twenty-five members of the

faculty of one collegiate school of nursing served as ex-

pert judges iIn rating the items of the scale.
Unit, or agreement scores, were based on the criter-

ion of correct or incorrect as decided by the expert

judges. Weighted scores were based on the mean values

placed on each item by the expert judges. Items of the

scale were placed into twenty-one categories according to

Murray®s theory of needs. Three items, because of their

non-specificity, were not placed in any category.

Three hundred sixty nine high school senior girls

interested in nursing were subjects for the study. They

represented 88, or 37 per cent, of the high schools in
Colorado.

On role attributes the total group of applicants and

the experts agreed on items that pertained to achievement,

exposition, conjunctivity, deliberation, rejection,
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succorance, emotionality, recognition, autonomy, inner
direction, sameness, placidity, nurturance, abasement,
cognizance, dominance, change, deference and the three
items that were not placed iIn a special category.

Agreement was above 90 per cent on all items per-
taining to achievement, exposition, play, nurturance, de-
liberation, emotionality, and change. There were eighteen
items on which the agreement between applicants and experts
was below 90 per cent. These included the areas of con-
junctivity, rejection, succorance, recognition, autonomy,
inner direction, sameness, placidity, abasement, cogni-
zance, dominance, affiliation, deference and other
direction.

On role attributes the total group of applicants and
the experts disagreed on only two items. These pertained
to affiliation and other direction. The two items below 90
per cent pertained to affiliation and other direction.

In comparing responses of the collegiate and diplo-
ma applicants on role attributes, 1t was found that
thirteen areas contained nineteen items with a significant
coefficient of discrimination. These areas included con-
junctivity, change, autonomy, recognition, deference, re-

jection, emotionality, cognizance, play, inner direction,
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nurturance, succorance and no special category.

In responding to the self-concept instrument, the
applicants agreed that the characteristics and attitudes
described in all items under nurturance, exposition and
conjunctivity were typical of themselves. Agreement was
above 90 per cent on all items pertaining to nurturance.
There were twenty-three items on which the applicants re-
sponded that the characteristics and attitudes were typical
of themselves that the agreement score was below 90 per
cent. These included the areas of exposition, conjunctiv-
ity, deference, other direction, recognition, abasement,
dominance, sameness, placidity, inner direction, affilia-
tion, autonomy and no category. The item under other
direction was the only item judged by the experts to be
typical of the poor nursing student that the applicants
agreed was typical of themselves.

On self-concept the applicants disagreed with all
items under emotionality, deliberation, rejection and
succorance. There were twenty-four i1tems on which the ap-
plicants responded that the characteristics and attitudes
were not typical of themselves, that the disagreement score
was below 90 per cent. These iIncluded the areas of emo-

tionality, deliberation, rejection succorance, cognizance,
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other direction, recognition, abasement dominance, achieve-
ment, play, autonomy and no category. The item under
cognizance was the only item judged by the experts to be
typical the good nursing student that the applicants
disagreed were typical of themselves.

In comparing responses of the total group of appli-
cants on role attributes and self-concept, i1t was found
that nineteen areas contained 55 i1tems with a significant
coefficient of discrimination. These areas included
autonomy, affiliation, achievement, 1inner direction,
placidity, deference, succorance, dominance, cognizance,
emotionality, rejection play, conjunctivity, deliberation,
exposition, abasement, change, recognition and no special
category.

In comparing responses of the collegiate and diplo-
ma applicants on self-concept, it was found that nine areas
contained thirteen items with a significant coefficient of
discrimination. These areas iIncluded autonomy, other
direction, recognition, achievement, deference, play,
cognizance, affiliation and conjunctivity.

Centile ranks were computed for both unit and
weighted scores for each group of applicants on role attri-

butes and self-concept. Interpretation of the mean and
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standard deviation scores was beyond the scope of this
study.

Conclusions. The following conclusions are based on
the findings of this study:

1. The applicants generally agreed with the experts
on the role attributes of the nursing student.

2. The differences between the responses of the
collegiate and diploma applicants on perception of the role
attributes of the nursing student were minimal.

3. The applicant®s expectations of the nursing
student were generally higher than her expectations of
self.

4. The differences between responses of the colle-
giate and diploma applicants on self-concept were minimal.

5. Since there were minimal differences between the
collegiate and diploma applicants on both perception of

role attributes of the nursing student and on the appli-

cant®"s self-concept, the significant differences between

the responses of the total group on the role attributes and

self-concept instruments must result from the responses of

the third group, the group that did not indicate in which

program they were interested.
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June 14, 1963

Anne K. Kibrick, Ed.D.
Professor of Nursing and
Director, Graduate Division
School of Nursing

Boston University
Cambridge, Massachusetts

Dear Doctor Kibrick]j

I have studied your dissertation on "Drop-Outs from
Schools of Nursing; The Effect of Self and Role Percep-

lon, and would like to compliment you on an excellent
study I personally believe that you have made a con-
tribution to the field of nursing.

At present | am on leave from my position as director of
the school of nursing to obtain my master®s degree from
the University of Colorado*

Attribut”e,PeSmi2~SJ°n tO USS Y°Ur questionnaire_on "Role
devising a questionnaitre for use with our

students. A self- addressed, stamped envelope is en-
closed for any suggestions you may wish to offer, and the
permission for the use of the test iIf you care to gSantit.

Thank you very much for your consideration.
Sincerely,
Sister Mary del Rey, R.S.M.

SMdR/rms

Enclosure
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Boston University
Boston, Massachusetts

SCHOOL OP NURSING

June 21, 1963

Sister Mary del Rey, R. S. M.
788 - 19th Street
Boulder, Colorado

Dear Sister Mary del Rey:

Thank you for your kind comments about my dissertation.
They are appreciated. I would be very happy to have you
use my questionnaires and would like to hear from you
about your study.

Sincerely,

Anne K. Kibrick
Director
AKK:shg Graduate Division
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UNIVERSITY OF COLORADO
Boulder, Colorado

School of Nursing

January 2, 1964

Dear

a, n- A”~cordin9 to the Report of the Surgeon General®s con-
sultant Group on Nursing, the United States will need

proximately 850,000 professional nurses by 1970 to provide
effi~ient nursing service for the nation.

To meet the feasible goal of 680,000 nurses, schools of

nursing must graduate 53,000 nurses a year by 1969 - a 75

per cent iIncrease over 1961.

+ Selection devices which include school grades, apti-

one-third of the appllcaﬁﬁ fawﬁot?a%creentﬁgpgwx*¢ately

schools of nursing. Nursing educators feel that other

who In!truments are needed to screen those students
ho withdraw for non-academic reasons, it is believed
that one facet to be explored is In the area of the appli-
cant s role perception of the student nurse.

In fulfTillment of requirements for my thesis as a
graduate student in Nursing Education Administration at
the university of Colorado, 1 am constructing a rating
scale that will test the ideas and attitudes the high
school senior has about the student nurse.

1 would deeply appreciate your cooperation in this
study, which would involve the administration of the rating
scale to seniors interested In nursing. Even though stu-
dents may not have decided definitely at this time to enter
a nursing program, if they have any iInterest at all in
nursing, 1 would like them to fill out the questionnaire.
The time needed would be approximately one hour.

I do hope that you will assist me in this study. If
you are willing to participate, would you please furnish
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-2
£ N Tetan
January 15, 19647 .- €ss st elope
that U ﬁNoilﬁjh:ﬁl-ﬁkrSucelfttril’lnmiCﬂ-fmm‘ n
é‘)l‘l!én_se ors engaged 1in vocational counsefling

Sincerely yours,

Sister Mary del Rey, R.s._M.
SMdR/rms
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UNIVERSITY OF COLORADO
Boulder, Colorado

School of Nursing

Number of students in senior class
Number of students interested iIn nursing

Name of person who will administer questionnaire

I would be interested in a summary of the results
of the study. Yes No

Signature

Date
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UNIVERSITY OP COLORADO
Boulder, Colorado

School of Nursing

March 6, 1964

Dear

The questionnaires that you have consented to give to
your high school seniors interested in nursing are enclosed.

Since this is not a test, the students would not have
to be supervised while they are responding to the state-
ments. At your discretion, the students might even answer
them at home. However, would you please check to make
certain that the students understand the directions for
the two sections of the questionnaire, since there might be
an element of confusion in changing from a scale of agree
to disagree.

IT the students would rather not answer the second
part of the questionnaire, or i1f they feel they can not
answer it honestly, have them leave it out.

Also, if the students would rather not give their
names and addresses, this is all right, it is iImperative
for the study that they do indicate the type of nursing
program in which they are iInterested.

Woulld you please return the questionnaires at your
earliest convenience?

I do thank you for your cooperation which makes this
study possible. I trust the results will be of some bene-
fit to counselors.

Sincerely,

Sister Mary del Rey, R.S_M.
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Instructions to Raters

Following is a list of statements which might be typical of
& student nurse.

Your task iIs to judge these statements in terms of (1) what
you feel the attitudes and characteristics of the "ideal”
student would be, and (@) what you feel the attitudes and
characteristics of the 'poor"™ student would be.

Those statements that would be most likely to be typical of
e 1deal student should be given high (positive) ratings,
and those statements most likely to be typical of poor stu-
dents should be given low (negative) ratings. Ratings are
o be made along the attached scale, ranging from -5 to +5.

Circle the desired number.

The 1i1deal student nurse

1. likes to sway others to her

opinion -5-4-3-2-1 0 +1+2+3+4+5

2. generally agrees with her

superiors -5-4-3-2-1 0 +1+2+3+4+5

3. generally relies on her own

decisions -5-4-3-2-1 0 +1+2+3+4+5

4. is frank and outspoken 1in
her relationships with
others ~5-4-3-2-1 0 +1+2+3+4+5

5. frequently feels inferior to

other people -5-4-3-2-1 0 +1+2+3+4+5

6. Ulikes to play around with
people who don"t take life

too seriously -5-4-3-2-1 0 +1+2+3+4+45

7. Teels "out of sorts" if she
has to be by herself for

any length of time -5-4-3-2-1 0 +5+4+3+2+1

8. becomes bound by strong

loyalties to her friends -5-4-3-2-1 0 +5+4+3+2+1



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20 .

likes to work by herself

feels vaguely insecure when
she has to act on her own
responsibility

is easily moved by the mis-
fortunes of other people

is able to evaluate herself
in terms of others® reac-
tions to her
is methodical i1n her daily
life

IS systematic iIn her
behavior

frequently starts new jobs
without waiting to finish
what she has been doing

gets so involved with her
patients that she feels like
crying when she sees them
crying

feels for her patients and
as a result finds that tears
come to her eyes rather
easily

rarely gets angry with
people

does things only when she
fully understands why they
are being done

generally feels anxious
about getting along with
others

3-2-1
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+5+4+3+2+1

+5+4+3+2+1

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5



21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

35.

becomes confused when she has
too many things on her mind

at one time

is able to express her 1ideas

clearly in speaking
keeps up to date on what is
going on

goes her own way regardless
of the opinions of others

takes orders from others
without rebelling

is never satisfied with a job
poorly done

carries a strict conscience
about with her wherever she
goes

usually persists in the pur-

suit of a purpose

is accurate and thorough in
her work

is never satisfied unless she
does things perfectly

enjoys being responsible for
many things at one time

avoids 1irresponsible pleasure

seekers

generally goes about her work
in the same way

finds i1t difficult to hide
her feelings

finds i1t easier to do well
when she follows orders

~5-4

—5-4

~5-4

—5-4

_5-4

~5-4

~5-4

-3-2-1

-3-2-1

-3-2-1

-3-2-1

-3-2-1

-3-2-1

-3-2-1
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+142+3+4+5

+14+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+42+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5



36.

37.

38.

39~

40.

41.

42.

43.

45.

46.

47.

48.

49.

blames herself more than
others when things go wrong

would rather express her
irritation than be quiet
about it

is rather easily discouraged
when things go wrong

sticks to a plan of action
which she has decided upon

feels other peoples”
as if they were her own

would rather work where she
can think through her
problems

accepts the standards of the
group as her own

is conventional in her

behavior

has feelings of guilt when
she does not know what is

expected of her

tries to do her best in
whatever she does

works hard at achieving
independence

enjoys being placed in a
responsible position

works best independently and

on her own

works best i1n a friendly

environment

failures

“5-4-3.21

430

5-4-33.2-1
%450

-5-4-3=2_1

-5-4-3-, ;
-5-4-3-, ,
-5-4-3—, 4

-5-4-3-, ;
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+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+45

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5



50.

S1.

52.

53.

S55.

56.

57.

58.

59.

60.

61.

62.

63.

likes to share the responsi-

bility if there is any danger
of anything going wrong -5-4
likes having people dependent
on her -5-4

gets along well with most
people regardless of how she
feels about them _5_4

feels guilty about things
which she has done or has
not done _5-4

feels very guilty when she
makes a mistake _5_4

feels quite anxious when

left by herself 5.4
enjoys being in charge of

work done by others 5.4
thinks her opinions are
subordinate to those 1in

authority -5-4
generally tells others what

she thinks of them when they

annoy her _5_4
iIs a creature of habit -5-4
is disturbed by doing many

things at one time _5-4
can stand very long periods

of exhaustion “5_g
is apt to criticize people

in authority _5-4
IS quite persuasive 1in her

speech _5-4

-3-2-1

-3-2-1

-3-2-1

-3-2-1

-3-2-1

-3-2-1

-3-2-1

-3-2-1
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+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+3+4+5

+1+2+344+5



follows the instructions of

the faculty

rules and regu-
faculty has set

conforras to
lations the

upP

follows the instructions of

supervisors

conforras to rules and regula-
tions supervisors have set up

is responsible to the super-
visors for her wardwork

is responsible to the faculty

for her classwork

stands when the instructor
comes into the classroom

regards the behavior of the
faculty as the ideal to be
followed

regards the behavior of the
supervisors as the ideal to
be followed

leaves the faculty alone
unless they invite the com-
ments or presence of the
student

leaves the supervisors alone
unless they invite the com-
ments or presence of the
student

is treated by the faculty as
an individual personality,
not just as another student

=5-4-3 2.1

—5-4-3-2-1

5-4-3.2.1

541321

~5-4-33.2-1

S 45501

~5-4-31.2.1

-5-4-3-2-1

5.4.3 5 4

-5-4-3"_2_1

-5-4-3-_2_1

-5-4-3-, 1
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76.

7.

78.

79.

80.

81.

82.

83.

85.

86.

87.

88.

is treated by the supervisors
as an individual personality,
not just another student

is called by her first name by
the faculty

is called by her first name by
the supervisors

maintains a reserved,
fied attitude toward
faculty

digni-
the

maintains a reserved,
fied attitude toward
supervisors

digni-
the

discusses
lems with

the patient®"s prob-
the doctor

gives the doctor information
about the patient only iIf he
asks for it

goes out socially with aides
and orderlies

and her problems are under-
stood by the doctors

laughs and "goofs-off" with
the doctors

maintains a reserved attitude
toward aides and orderlies

is released from minor tasks
by aides and orderlies so
that she has more time for
nursing

supervises aides and order-
lies who take over nurses®
duties

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

—5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1
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allows a given time for study
and a given time for
recreation

goes out evenings and during
free time with her class-
mates

competes with her classmates
for achievement iIn nursing

gets along well with her
roommate regardless of per-

3-2-1

3-2-1

-5-4-5-2-1

sonal feelings -5-4-; 121

is interested in her class-

mates " problems -5-4-3_-2_1

has the right to select her

friends without any regard

for her classmates -5-4-3_2_1

has all the privacy she

wants -5-4-3_-2_1

has the right not to tell

where she 1is going when she

leaves the nurses” residence -5-4-3 o 1

wins the trust and confidence

of her patient -5-4-3 o1

is sensitive to the needs and

feelings of the patient -5-4-3—-5_1

respects the habits and

customs of the patient -5-4-395 1

prevents any feelings toward

the patient from interfering

with the care she gives him  -5-4-3-5_4

recognizes the equal rights

of patients of all colors, race
-5-4-3-2-1

and religions

+1+2+3+4+5
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102,

103.

104.

105.

106.

107.

108.

109.

110.

111.

112 .

113.

114.

115.

116.

listens attentively to what
the patient has to say

tries to reduce the patient"s
suffering to a minimum

tries to make death less hard
for the patient

is firm in her dealings with
patients

puts the welfare of the pa-
tient above her personal
interests

worries about her patient
when she goes off duty

gives care to patients even
though they offend her by
their bad manners

hides her personal feelings

from the patient

is regarded as a professional
person by the patient

is respected for the work that

She does

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

remembers and fulfills promises

made to co-workers

~S-4-3-2-1

remembers and fulfills promises

made to patients

does equally good work with or
without supervision

accepts Tull responsibility
for her mistakes

answers the patients®™ light

promptly

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1
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117.

118.

119.

120.

121.

122.

123.

124.

125.

126.

127.

128.

129.

tells the doctor when she 1is
not familiar with a proce-

dure

does not make excuses or
apologize unnecessarily

does not answer sharply
when a patient is ir-

ritating

handles an emergency with-
out revealing her excitement

does not lose her temper with
an unreasonable doctor

accepts criticism without
an9er

is able to meet doctors,

patients and visitors with
ease and dignity

does not discuss the faults
of other nurses with

patients

willingly remains on duty
overtime to meet an unex-

pected situation

is willing to give assistance
to other students when they

need help

does not allow likes or dis-
likes to interfere with her

duties

refrains from giving advice
or information which the
doctor should give

gradually acquires a sense
of "hardness™

3-2-1

3-2-1

3-2-1

3-2-1
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130

131

132.

133.

134.

135.

136.

137.

138.

139.

140.

141.

142.

143.

does not wait until the "last
minute"” to do an assignment

is a snob to others iIn fields
n0t hSr OWn

lives a frustrated life

prays for the welfare of her
patients

is inclined to be narrow in
her field of interest

is freer in speech than
other women

has a striking personality

must love her work since she
has many unpleasant duties
to perform

believes in regularity in
habits of sleeping, working,

eating, and recreating

believes that nursing is just
another way to make money

knows that technical skills
and knowledge will make her
a good nurse

chose nursing because it is
the best opportunity to serve
fellow man

must have a "calling” to
nursing In order to achieve
personal satisfaction in
her work

will make a better wife and
mother because of her nurs-
ing education
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144.

145.

146.

147.

148.

149.

150.

151.

152.

153.

154.

155.

156.

157.

would rather take care of
patients than attend
classes

uses her initiative while
caring for patients

is free to go to her in-
structors with her personal
problems

works poorly under pressure

feels that the instructors”
grades are influenced by
whether or not they like
the student

finds that lack of iInterest
makes attention difficult

studies the easy part of a
lesson and skims over the
hard part

argues her point of view
against others

accepts the ideas of her iIn-
structors without question

entered nursing because she
couldn®"t go to college

has less opportunities for
social activities than col-
lege students

gives credit to others for
their ability

is always punctual 1In re-
porting on duty

completes assignments on
time

-5-4-3-2-1

~5-4-3-2-1

—5-4-3-2-1

-5-4-3-2-1

"5-4-3-2-1

-5-4-3-2-1

—5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

-5-4-3-2-1

“5-4-3-2-1

-5-4-3-2-1
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158¢

159.

160.

161.

162.

163.

164.

165.

166.

167.

168.

169.

170.

171.

Eéséngﬁgﬁda%oa95er%BMlSOHEi”9-5-4-3 -

frequently discusses the care

of a patient with the doctor -5-4-

3-2-1
finds working with older pa-
tients less interesting than
working with younger patients —5—4—;3_2_l

expects the patients to order

her around ,
-5-4-15.21

is taken for granted by the

patients
-5-4-3 _5_1

finds that patients are

generally happy -5-4-3

enjoys talking with patients —5—4—3.2 1

feels that other students are

too occupied with their own

int 1

interests 5-4-3-5_4

takes time to talk with her

patients s
-5-4-3-5_4

is frightened by patients

who do not want to get well —5—4—3—2 1

is a helper and friend of

h i .

the patients _§_4_31:2_1

is frustrated by lack of

time iIn which to complete

class assignments —5—4—3—3 I

is afraid of doing proce-

dures and hurting the

patient
-5-4-3-2=1

feels that giving baths and

emptying bed pans are jobs

for the nurses” aides 5-4-3-2 4
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158.

159.

160.

161.

162.

163.

164.

165.

166.

167.

168.

169.

170.

171.

is required to do many routine
tasks that an aide could do

frequently discusses the care
of a patient with the doctor

finds working with older pa-
tients less interesting than

‘5'4‘3-2—1

B W

working with younger patients -5-4-

expects the patients to order

her around

is taken for granted by the

patients

finds that patients are
generally happy

enjoys talking with patients

feels that other students are
too occupied with their own

interests

takes time to talk with her

patients

is frightened by patients
who do not want to get well

iIs a helper and friend of
the patients

iIs frustrated by lack of
time in which to complete
class assignments

is afraid of doing proce-
dures and hurting the

P*tient

feels that giving baths and
emptying bed pans are jobs
for the nurses* aides
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5-4-3-,

5-4-3-

-5-4-3-"

~5-4-3-2)_]

5-4-3-2
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172.

173.

174.

175.

176.

177.

178.

179.

180.

181.

182.

183.

184.

185.

186.

does things on the wards as
taught iIn the classroom

complains about heavy class
assignments

finds the atmosphere of the
hospital calm and quiet

feels that aides can do the
same things that nurses do

makes sacrifices for her
education

Is depressed by griping of
other students

finds that her relationship
with faculty members is
impersonal

finds that rules and regula-
tions help her to adjust to
the discipline of nursing

IS respected by her patients
IS under constant supervision
of the instructor while she
is working with patients

leads a confining life

is less modest than most
women

finds 1t difficult to be
quiet in the dormitory

lacks the usual feminine
sympathy

IS respected for her devo-
tion to duty

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

_5-4-3-2-1

~5-4-3-2-1

_5-4-3-2-1

-5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

_5-4-3-2-1

m5-4-3-2-1

5-4-3-2-1
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187
188

189.

190.

191.

192.

193.

194.

195.

196.

197.

198.

199.

200.

201.

202.

is a sincere individual
Is dominated by duty

is inclined to be narrow in
her field of interests

finds i1t difficult to relax
when off duty

tends to be crude

does not have the opportunity

to use her ability

a girl with a background
similar to a dime store
clerk

ignores the griping of other
students

is a girl who had no immediate
chance to marry after gradua-

tion from high school

finds entertainment in read-
ing

has more difficulty getting
a husband than other women

makes good use of her time
when off duty

is a girl who comes from an
average family

Is self-sacrificing
gradually loses the first
interest she has iIn her
patients

tends to have a broad scale
of iInterests

-5-43.2-1
S54-*3.2-1

~5-4-3-2-1

5-4-3-2-4

~5-4-3-2-1

~5-4-3-2-1

_5-4-3-2-1

5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

_5-4-3-2-1

—5-4-3-2-1
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203.

204.

205.

206.

207.

208.

209.

210.

is one of a select group in-
tellectually

has a sense of humor

relieves her frustrations by
being rowdy off-duty

keeps her room neat and
clean

i1s always well-groomed when
off duty

finds i1t difficult to adjust
to less time for recreation
than she had i1n high school

carries her concept of re-
sponsibility toward duty over
into her daily living

IS quiet when her roommate
wants to study

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

~5-4-3-2-1

e5-4-3-2-1

&5-4-3-2-1

5-4-3-2-1

5-4-3-2-1
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190

Dear Students,

SHMNITHNSIr-srs
ki 2E enfering, ol feBiLed"3rPERRIGILYO! are
you 30 much for your cooperation.
LyPICAFFYanktlident nursef SEQHEMEAGE ™ jshichymjght be

statements in terms of (Part 1), ~hat vou L»? f ~ e-S ,

Of the attitudes and characte”stics o f X ~2~od student

féel ® e "5 £ P your”own”~ttitudes inHha”teristics?

r~ A" vssrjsst

For Part | use the following scale:
this i1s typical of the GOOD

A - Strongly Agree
student nurse.

B  Agree this i1s typical of the GOOD
student nurse.

C = Neutral this does not distinguish be-
tween the good and the poor
student nurse.

D = Agree this i1s typical of the POOR
student nurse.

E - Strongly Agree this 1s typical of the POOR

student nurse.

and characteristics. typical of your own attitudes

For Part 1l use the following scale:
this is typical of my attitude.

A = Strongly Agree -
this iIs typical of my attitude.

B - Agree
Neutral - J neither agree nor disagree
that this is typical of ~_ atti-
tude . J
D - DISAGREE this is typical of my attitude.

E - Strongly DISAGREE-this is typical of my attitude.



The
1.
2.

10.

11*

12.

13.

14.

15.

16.

17.

18.

191

ideal student nurse:

is methodical in her daily life.

likes to sway others to her opinion.

generally relies on her own decisions.

becomes bound by strong loyalties to her friends.
frequently feels inferior to other people.

IS systematic in her behavior.

likes to play around with people who don"t take life
too seriously.

feels "out of sorts™ if she has to be by herself for
any length of time.

is able to evaluate herself iIn terms of others®™ re-
actions to her.

feels vaguely insecure when she has to act on her own
responsibility.

frequently starts new jobs without waiting to finish
what she has been doing.

gets so i1nvolved with her patients that she feels
like crying when she sees them crying.

does things only when she fully understands why they
are being done.

generally feels anxious about getting along with
others.

becomes confused when she has too many things on her
mind at one time.

is able to express her 1ideas clearly in speaking.
keeps up to date on what is going on.

goes her own way regardless of the opinions of others.



19.
20.
21.
22.
23.
24.
25.
26.

27.

28.

29.
30.

40.

192

IS never satisfied with a job poorly done.

usually persists iIn the pursuit of a purpose.

IS accurate and thorough in her work.

enjoys being responsible for many things at one time.
avoids irresponsible pleasure seekers.

generally goes about her work in the same way.

blames herself more than others when things go wrong.
IS rather easily discouraged when things go wrong.

sticks to a plan of action which she has decided
upon.

would rather work where she can think through her
problems.

accepts the standards of the group as her own.
Is conventional iIn her behavior.

tries to do her best In whatever she does.
works hard at achieving i1ndependence.

enjoys being placed in a responsible position.
works best independently and on her own.

works best in a friendly environment.

gets along well with most people regardless of how
she feels about them.

feels quite anxious when left by herself.
enjoys being in charge of work done by others.
IS a creature of habit.

is disturbed by doing many things at one time.



41.

42.

46.

47 .

49.

50.

ol.

52.

53.

54.

55.

56.

S7.

58.

59.

193

is apt to criticize people iIn authority.
IS quite persuasive iIn her speech.
is responsible to the supervisors for her ward work.

is treated by the faculty as an individual person-
ality, not just another student.

is treated by the supervisors as an individual
personality, not just another student.

discusses the patient"s problems with the doctor.

gives the doctor information about the patient only
iIT he asks for it.

laughs and ''‘goofs-off" with the doctors.

allows a given time for study and a given time for
recreation.

goes out evenings and during free time with her
classmates.

is iInterested in her classmates®™ problems.

has the right to select her friends without any re-
gard to her classmates.

has the right not to tell where she is going when she
leaves the nurses”™ residence.

wins the trust and confidence of her patient.
IS sensitive to the needs and feelings of the patient.
respects the habits and customs of the patient.

recognizes the equal rights of patients of all colors,
races, and religions.

listens attentively to what the patient has to say.

tries to reduce the patient®s suffering to a minimum.



61.

62.

2

65.
66 .
67.
68.

69.

70.

71.

72.

73.

74.

75.

76.
7.

78.

194

tries to make death less hard for the patient.

is firm in her dealings with patients.

IS regarded as a professional person by the patient.
is respected for the work that she does.

remembers and fulfills promises made to co-workers.
remembers and fulfills promises made to patients.
does equally good work with or without supervision.
accepts full responsibility for her mistakes.
answers the patients®™ light promptly.

tells the doctor when she is not familiar with a
procedure.

does not make excuses or apologize unnecessarily.

handles an emergency without revealing her
excitement.

Is able to meet doctors, patients, and visitors with
ease and dignity.

does not discuss the faults of other nurses with
patients.

is willing to give assistance to other students when
they need help.

does not allow likes or dislikes to interfere with
her duties.

gradually acquires a sense of "hardness."
has a striking personality.

believes in regularity in habits of sleeping, work-
iIng, eating, and recreating.



79.

80.

81.

82.

83.

84.

85.

86 .

87.
88
89.

90.

91.
92.
93.

4.

95.
9%6.

97.

195

is a snob to others iIn fields not her own.

knows that technical skills and knowledge will make
her a good nurse.

lives a frustrated life.

will make a better wife and mother because of her
nursing education.

uses her iInitiative while caring for patients.

iIs free to go to her instructors with her personal
problems.

works poorly under pressure.

studies the easy part of a lesson and skims over the
hard part.

entered nursing because she couldn®t go to college.
gives credit to others for their ability.
is always punctual iIn reporting on duty.

finds working with older patients less iInteresting
than working with younger patients.

expects the patients to order her around.
is taken for granted by the patients.
enjoys talking with patients.

feels that other students are too occupied with their
own Interests.

takes time to talk with her patients.
is a helper and friend of the patient.
Is afraid of doing procedures and hurting the patient.

feels that giving baths and emptying bed pans are
Jjobs for the nurses® aides.
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9. complains about heavy class assignments.

100. Teels that aides can do the same things that nurses

101. is less modest than most women.

to the discipline”f nursing™ 8 t0 adjust

103. 1s respected by her patients.
104. tends to be crude.

105. leads a confining life.

106. 1s a sincere individual.

107 is inclined to be narrow in her fTield of iInterests.
108 finds it difficult to relax when off duty.

109- finds i1t difficult to be quiet in the dormitory.

110 Is a girl who had no immediate chance to marry after
graduation from high school. Y

111. does not have the opportunity to use her ability.

clerk911"l with 3 background similar to a dime store

112*

113* whnf!£ constant_supervision_ of the instructor
while she 1s working with patients.

114. finds entertainment iIn reading.

115" wo L r 6 difflcultr - husband than other

116. makes good use of her time when off duty.

iIs a girl who comes from an average family.

118 10SeS thS firSt intere3t she has in her



119.
120.
121.
122.
123.
124.

125.

126.

127.

197

tends to have a broad scale of interests.

iIs one of a select group intellectually,

has a sense of humor.

relieves her frustrations by being rowdy Off-duty_
keeps her room neat and clean.

iIs always well-groomed when off duty.

{igﬁ”@ﬂgndghgiMQAtiﬁoh§8ﬁugghagl]ess time for recrea-

carries her concept of responsibility toward
over into her daily living. duty

is quiet when her roommate wants to study.
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TABLE 54

PERCENTAGE OF APPLICANTS THAT DISAGREED WITH EXPERTS
ON ROLE ATTRIBUTES OF THE NURSING STUDENT

<. éotal Collegiate Diploma Unspecified
tem Feup Group Group Group
1 5 9
2 8 6 » >
3 40 41 20 35
4 59 64 £8 61
5 6 33 6 9
6 9 6 14 11
7 7 10 14 12
8 3 i c 5
9 4 4 2 4
10 8 9 3 g
11 3 0 4 4
12 6 2
13 omit 5 8
14 79 79
15 6 5 73 72
16 1 1 5 1
17 1 1 . 3
18 Oomit
%8 omit
2 5
21 0 0 f S
22 o 7 17 19
23 17 19 15 22
24 22 29 25 i
25 34 35 2 36
26 2 1 1 6
27 9 13 10 8
28 omit
29 37 36 42 34
30 13 19 16 13
31 1 1 1 0
32 18 32 15 13
33 1 0 2 2
34 48 54 50 43
* 22 24 23 19



42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63

66
67
68
69
70
71
72
73
74

Total
Group

Omit

H-le—\-bNHOHI—\HOOO(DNI—\OOHwO

TABLE 54 (continued)

Collegiate
Group

0
18
28
18

5

1

-

8
11
26
32

0

0
50

3
54
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Diploma
Group

1
16
20
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(continued)

TABLE 54

Unspecified
Group

Diploma
Group

Collegiate
Group

NOWUONMNA
) 446&3212251%143272127711022204
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97

98

99
100
101
102
103
104
105
106
107
108
109
110
111
112
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TABLE 54 (continued)

Total Collegiate Diploma Unspecified

Item Group Group Group Group
113 16 14 19 15
114 3 2 1 5
115 omit

116 3 0 2 5
117 7 0 19 12
118 3 3 5 2
119 3 6 2 2
120 28 22 35 24
121 2 0 3 6
122 omit

123 1 0 1 1
124 2 0 4 4
125 7 3 7 15
126 9 6 9 14

127 Omit



113
114
115
116
117
118
119
120
121
122
123
124
125
126
127

TABLE 54 (continued)

Collegiate
Group

=
N A

N
ODW oo oOdowoo

Diploma
Group

[E
— O

whrnob

O~N b~



PERCENTAGE OF APPLICANTS THAT DISAGREED THAT ATTITUDES
AND CHARACTERISTICS WERE TYPICAL OF THEMSELVES

Item

WWWNNNNNNNNNONRE R R
82!&83I\)HO@OO\l@(ﬂbwNHO@OO\IBG'EBBEB@OOMCDLHJ}Q)NH

Total
Group

omit

TABLE 55

Collegiate
Group

40
62
23
28
77
19
78
93

7
82
87
83

85
72
20

3

24
29
25
31
78
12

Diploma
Group

16
60
21
33
76
27
73
93

7
74
81
76

78
71
18

)

28
36
22
31
73
11

62
21

11

25
10

12
84
28
51
78
20
78
82

5
79
93
83

81
78
9
1

29
28
13
28
84
10

72
23

10

203

Unspecified
croup
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TABLE 55 (continued)

Total Collegiate Diploma Unspecified
Item Group Group Group Group

36 4 1 5 7
37 85 85 82 90
38 35 35 32 37
39 71 7 73 63
40 80 86 76 79
41 86 85 93 75
42 26 23 23 35
43 Oomit

44 11 16 13 6
45 8 11 12 4
46 31 32 30 29
47 62 67 57 65
48 88 91 85 87
49 14 15 10 17
50 26 35 24 22
51 6 3 4 12
52 37 35 42 31
53 omit

54 3 4 2 7
55 5 5 9 8
56 1 3 2 0
57 0 0 1 0
58 1 3 1 0
59 2 1 3 1
60 2 1 2 3
61 10 7 13 10
62 10 7 16 8
63 1 3 1 3
64 1 0 2 3
65 1 0 1 1
66 2 1 4 0
67 2 0 2 3
68 2 1 3 1
69 2 1 6 5
70 9 10 10 6
71 5 7 4 6
72 8 10 9 7
73 7 10 5 9
74 2 0 5 1
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TABLE 55 (continued)

Total Collegiate Diploma Unspecified

Item Group Group Group Group
75 5 4 7 4
76 78 80 79 77
77 23 25 24 23
78 22 22 24 19
79 e%} 96 93 93
80 omit

81 93 93 93 90
82 5 6 7 2
83 5 5 6 7
84 26 20 27 30
85 91 87 91 93
86 90 95 88 89
87 93 95 92 92
88 3 4 4 1
89 7 6 5 19
90 76 72 75 85
91 93 93 90 99
92 86 92 85 80
93 1 0 2 0
94 85 83 84 91
95 3 4 4 3
96 3 3 3 S
97 86 84 84 90
98 92 93 90 93
99 84 82 81 89
100 A 95 94 93
101 81 84 83 73
102 5 4 3 4
103 3 4 4 4
104 96 97 96 95
105 90 86 91 95
106 6 5 8 4
107 93 92 A9 91
108 A 92 95 A
109 93 93 95 89
110 84 80 83 98
111 omit

112 Omit



TABLE 55 (continued)

Total Collegiate Diploma
Group Group Group
79 77 79
9 8 9
115 Lt
116 7 2 6
117 14 10 13
118 91 o1 o3
119 8 13 6
120 63 49 74
121 3 1 5
122 omit
123 9 11 8
124 9 14 8
125 79 73 79
126 9 15 9
127 Omit

81

10
20
85

55

13
74
21
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TABLE 56

PERCENTAGE OF APPLICANTS THAT AGREED witH THE EXPERTS
ON ROLE ATTRIBUTES OF THE NURSING STUDENT

Collegiate Diploma Unspecified
Item gﬁgﬁé crogp croup croup
1 % o1 9% 95
2 92 o4 89 o1
3 60 60 61
4 41 ?sg 42 39
S 94 97 94 92
6 01 o 86 89
7 93 90 86 83
8 97 99 %5 98
9 9% 926 %A ag
10 92 o1 o7 o1
11 97 100 96 96
12 94 96 95 92
13 omit
15 94 95 93 o4
16 99 99 o8 99
17 99 99 99 97
18 Oomit
19 Oomit
20 98 95 o8 98
21 100 100 99 100
22 85 o3 83 81
23 83 81 85 78
24 78 71 75 39
25 66 65 63 64
26 98 Q9 99 o4
28 omit
29 63 64 58 66
30 87 81 84 87
31 99 99 99 100
32 82 68 85 87
33 99 100 o8 o8
34 52 46 50 57
* 8 76 77 81



42
43
44

46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63

66
67
68
69
70
71
72
73
74

Total
Group

99
85
76
80
93
99
92
Oomit
93
92
73
69
97
99
60
96
53
Omit
100
97
99
100
100
99
98
94
92
100
99
99
99
100
99
98
96
99
99
96
99

TABLE 56 (continued)

Collegiate
Group

100
82
72
82
95
99
93

92
89
74
68
100
100
50
97
46

99
100
93
100
100
100
100
A
95
100
99
100
100
100
100
98
96
100
100
98
99

Diploma
Group

99
84
80
82
91
99
90

91
92
72
70
95
99
62
95
52

99
92
99
99
99
98
95
94
89
99
99
99
99
100
100
97
96
99
99
96
99

75
94
99
91

96
90
71
67
97
99
67
96
59

100
93
97

100

100

100
99
94
95

100
99

100

100
99
99
99
97
99

LOO



81
82
83
84
85
86
87
88
89
90
91
92
93

95

96

97

98

99
100
101
102
103
104
105
106
107
108
109
110
111
112

Total
Group

99
79
95
92
100
Oomit
97
96
92
84
98
99
99
98
99
95
98
87
99
93
99
98
95
97
98
98
76
97
99
99
89
98
98
98
99

Omit
Omit

TABLE 56 (continued)

Collegiate
Group

99
79
96
87
100

99
97
93
81
99
100
100
96
100
98
99
88
99
85
100
99
97
97
97
98
80
97
98
99
90
99
100
100
99
93

Diploma
Group

99
77
93
95
100

98
96
88
87
97
98
98
99
99
92
97
88
99
95
98
98
95
95
98
99
75
93
98
99
88
97
97
97
99
94

96
96
94
82
97
98
99
98
98
95
99
85
99
96
97
98
93
98
99
98
73
93
99
99
90
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TABLE 56 (continued)

Total Collegiate Diploma Unspecified

Item Group Group Group Group
113 84 86 81 85
114 97 98 99 95
115 omit

116 97 100 o8 95
117 93 100 81 88
118 97 97 95 o8
119 97 A 98 o8
120 72 78 65 76
121 98 100 97 A
122 Omit

123 99 100 99 99
124 98 100 96 96
125 93 97 93 85
126 91 e%} 91 86

127 Omit
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TABLE 57

PERCENTAGE OP APPLICANTS THAT AGREED THAT ATTITUDES
AND CHARACTERISTICS WERE TYPICAL OF THEMSELVES

Total Collegiate Diploma Unspecified
Item Group Group Group Group
1 83 60 84 88
2 34 38 40 16
3 77 77 79 72
4 69 72 67 49
5 23 23 28 22
7 25 22
8 10 7 2; ig
11 13 13
12 20 17 o o
13 Omit
14 20 15 22 19
1 98 80
17 96 97 gg gé
18 Oomit
19 Oomit
20 98 98 97 95
21 96 97 93 99
22 73 76
23 68 71 z '
24 79 75 78 87
25 70 69 69 72
26 22 22 27 16
27 90 88 89 90
28 omit
29 31 25 38 28
30 78 71 79 77
31 99 100 o8 97
32 89 96 89 90
33 9 95 93 93
34 72 71
35 03 02 n 66
20 91
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TABLE 57 (continued)

Total Collegiate Diploma Unspecified

Item Group Group Group Group
36 96 99 95 93
37 15 15 18 10
38 65 65 68 63
39 29 23 27 37
40 20 14 24 21
41 14 15 7 25
42 74 77 77 65
43 Oomit

44 89 84 87 94
45 92 89 88 96
46 69 68 70 71
47 38 33 43 35
48 12 9 15 13
49 86 85 90 83
50 74 65 76 78
51 94 97 96 88
52 63 65 58 69
53 omit

54 97 96 98 93
55 95 95 91 92
56 99 97 98 100
57 100 100 99 100
58 99 97 99 100
59 98 99 97 99
60 98 99 98 97
61 90 93 87 90
62 90 93 84 92
63 99 97 99 97
64 929 100 98 97
65 99 100 99 99
66 98 99 96 100
67 98 100 98 97
68 98 99 97 99
69 98 99 94 95
70 91 90 90 A
71 95 93 96" A
72 92 90 91 93
73 93 90 95 91

74 98 100 95 99



Item

75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
91
92
93
94
95
96
97
98
99
100
101
102
103
104
105
106
107
108
109
110
111
112

Oomit

Total
croup

95
22

77
78

95
95
74

10

97
93
24

14
99
15
97
97
14

16

19
95
97

10
94

16

TABLE 57 (continued)

Collegiate
Group

96
20

75
78

95
80
13

96
28
100
17
96
97
16
18
16
96
96

14
95

20

Diploma
Group

93
21
76
16

7

-
93
%}
73

9
22

8
96
95
25
10
15
98
16
96
97
16
10
19

6
17
97
96

4

9
92

6

5

5
17

214

Unspecified
Group

96
23
I
81

7

10
98
93
70
2
11
8
99
91
15
1
20
100
9
97
95
10
7
11
7
27
96
99
5
5
96
9
6
11
2



l1tem

113
114
115
116
117
118
119
120
121
122
123
124
125
126
127

Total
Group

21
91

93
86

92
37
97

91
91
21
91

Collegiate
Group

23
92

98
90

9
87
51
99

89
86
27
85

TABLE 57 (continued)

Diploma
Group

21
91

94
87

7
%
26
95

92
92
21
91

19
92

90
80
15
94
45
96

91
87
26
79

215

Unspecified
Group



APPENDIX E



217

TABLE 58

COEFFICIENTS OF DISCRIMINATION BETWEEN THE DIPLOMA
AND APPLICANTS 1 PERCEPTION OF THE ROLE ATTRIBUTES
OF THE NURSING STUDENT

Coefficient of Coefficient of
I'tem Discrimination Item Discrimination
1 .20 32 o5
2 .15 33 15
3 .05 31 0
4 .10 35 05
S .15 36 0
6 .20 37 05
7 .10 38 10*
8 .10 39 0
9 .10 40 15
10 .05 a1 0
11 .20 42 .10
12 _ .05 43 omit
13 Oomit 44 05
14 o 45 10
15 .10 46 05
16 _10* 47 05
17 0 48 o5
18 Omit 49 0
20 15 51 10
21 0 52 10
22 .20 53 Omit
23 .10 54 0
24 _05* 55 o5
25 .05 56 o5
26 0 57 0
27 .10 58 0
28 Oomit 59 10
31 0 62 20

*Falls on line between two levels of discrimination.
This represents the lower level.
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TABLE 58 (continued)

Coefficient of Coefficient of
Item Discrimination Item Discrimination
63 0 96 10
64 0 97 10
65 0 o8 _15*
66 0 99 10
67 0 100 .10
68 0 101 10
69 .10 102 15
70 0 103 05
71 0 104 05
72 0 105 05*
73 .15 106 .15
[ 0 107 20
7 0 108 .20
76 .05 109 05
77 .15 110 .05
78 .10 111 omit
79 0 112 omit
80 omit 113 .10
81 .10 114 .10
82 .05 115 omit
83 .15 116 .15
84 .10 117 .50
85 .15 118 .10
86 .15 119 20
87 15 120 _15*
88 .15* 121 20
89 0 122 omit
90 -20* 123 .10
o1 -20* 124 20
o2 0 125 .15*
93 0 126 .10
94 .25* 127 omit
95 .15

*Falls on line between two levels of discrimination.
This represents the lower level.
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TABLE 59
COEFFICIENTS OF DISCRIMINATION BETWEEN THE APPLICANTS*®

PERCEPTION OF THE ROLE ATTRIBUTES OF THE NURSAT
STUDENT AND THE APPLICANTS®" SELF-CONCEPT

Total collegiate and

Item Item  Group Diploma Group
1 .30 -30 32 .15 .20*
2 -40 -05 33 .20* .10
3 .20 -05 34 10 -05
4 -30 .05 35 -30 -05
S -30 .05 36 .15 .20
6 .25 10 37 0 -05
7 -30* 10 38 .15 -05
8 .20* 0 39 .15 .05
9 .10* 0 40 .25 .15

10 .25 .10 41 .35 .20

11 -30 .10 42 -25 0

12 -30 .10 43 Omit

13 Omit 44 .10 .10

14 .05 .15 45 0 .05

15 .35 .05 46 .05 -05

16 .15 -05 47 .10 .15

17 .15 .15 48 .25 -15*

18 Omit 49 .35 -15*

19 Omit 50 .15 .15

20 0 .15 ol .10 -05

21 .20* .15 52 .10 .10

22 .20 .05 53 Omit

23 .20 .10 54 .15 .15

24 .05 .05 55 10 -15

25 .05 0 56 0 10

*26 .45 .10 57 0 .10

27 .05 .05 58 -15 -15

28 Omit 59 .10 .15

29 .10 .15 60 0 .10

30 .15 .10* 61 .15 .15

31 0 -15* 62 .05 .20

discrimination,

%ﬁﬂ? represents the IOWQFW®§UeFWO levels



1tem

63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
91
92
93
94
95

Total
Group

.15
0
0

.10

15

10

0
.15
.20*
.25
.15
.15
.20*
.05
.35
.25
.25

.15
05

10

.15
.25
.30

25

10

.25
35*

20

.70
0

.20

.15

TABLE 59 (continued)

Collegiate and
Diploma Group

.15
-15*
.10
.20
.15*
.15
.20*
0
.10
.05
.15*
.25
.15
.05
.05
.05
.15

0
.05
.10
.10
.10
.20
10

0
.05
.05
.10
.15*
-15*
.05

0

oFalls on line between two

Total
Item Group Diploma Group

96
97
98
99
100
101
102
103
104
105
106
107
108
109
110
111 Omit
112 Omit
113
114
115 Omit
116
117
118
119
120
121
122 Omit
123
124
125
126
127 Omit

This represents the lower level.

.05
05

20

35

20
10
10

15

20

05

20
20
20

.25
.25

10

.20*

.20
.20

.20*

.20

35

10

.25*

.25

.30
0

0
0

.10
.05
.10
.05
.10

0

.10
.15
-10*
.10
.10*
10
.05

.05
.05

.20
.10
.05
.20
.25*
.20*

.10
.15
10
.15

220

Collegiate and

levels of discrimination.
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TABLE 60

CENTILE RANKS FOR UNIT SCORES ON ROLE ATTRIBUTES
FOR DIPLOMA APPLICANTS

Raw Centile Centile
Score F Rank Point
105-114 1 100 106

95-104 31 99 104

95 102
90 100
85-94 63 75 93
60 89
50 87
75-84 43 40 84
30 80
25 78

65-74 15 10 69

55-64 7 5 62
3 57
2 55

45-54 1 1.5 49

35-44 0

25-34 1 1 31

15-24 0

5-14

Number of cases=163
Mean=85
Standard Deviation=12



TABLE 61
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CENTILE RANKS FOR UNIT SCORES ON ROLE ATTRIBUTES

FOR COLLEGIATE APPLICANTS

Raw
Score

100-109

90-99

80-89

70-79

60-69

50-59

F=frequency
Number of cases=93
Mean=85

Standard Deviation=10

29

37

13

Centile
Rank

99

95
90
75

60
50
40
30

=N w oo

Centile
Point

106

99
97
93

88
86
84
81

79
68
62
60

59
54
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TABLE 62

CENTILE RANKS FOR UNIT SCORES ON ROLE ATTRIBUTES
FOR UNSPECIFIED APPLICANTS

Raw Centile Centile
Score F Rank Point
100-109 99 108

6 95 100

90-99 90 98

34 75 o3

80-89 40 60 88
50 85

40 83

30 80

70-79 21 25 77
60-69 9 10 69
5 63

3 60

50-59 3 2 57
1 53

F=frequency

Number of cases=113
Mean=84

Standard Deviation=1I1



TABLE 63
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CENTILE RANKS FOR WEIGHTED SCORES ON ROLE ATTRIBUTES

150-159
140-149

130-139
120-129

110-119

100-109
90-99
80—-89

70-79
60— 69
50—59
40—49
30-39
20-29
10-19

for diploma applicants

15

44

41

28

14

~

P O O Frr rr O -

Number of cases=163

Mean=122

Standard Deviation=21

Centile
Rank

99

95
90

75

60
50
40

30
25

15
10

5
3

Centile
Point

155

147
141

135

129
125
121

116
113

105
98

85
81

72

54
46
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TABLE 64

CENTILE RANKS FOR WEIGHTED SCORES ON ROLE ATTRIBUTES
FOR COLLEGIATE APPLICANTS

Raw Centile Centile
Score F Rank Point
150-159 1 99 150
140-149 10 95 146

90 141

130-139 21 75 134

120-129 29 60 128

50 125

40 121

110-119 16 30 117

25 114

100-109 10 10 103
90-99 0

80-89 4 5 86

3 82

70-79 1 2 78

60-69 1 1 69

Number of cases=93
Mean=122
Standard Deviation=16
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TABLE 65

CENTILE RANKS FOR WEIGHTED SCORES ON ROLE ATTRIBUTES
FOR UNSPECIFIED APPLICANTS

Raw Centile Centile
Score F Rank Point
150-159 3 99 156
140-149 6 95 145
130-139 29 90 139

75 133
120-129 31 60 127
50 124
40 120
110-119 22 30 115
25 112
100-109 9 15 104
90-99 10 10 98
5 92
3 90
80-89 2 2 86
1 80

70-79 1

F=frequencv
Number of cases=113
Mean=122

Standard Deviation=16



CENTILE RANKS FOR UNIT SCORES ON SELF-CONCEPT
FOR DIPLOMA APPLICANTS

Raw
Score

100-119

90-99

80-89

70-79

60-69
50-59

40-49

30-39
20-29

10-19

F=frequency

42

44

10

Number of cases=140

Mean=82

Standard Deviation=9

TABLE 66

Centile
Rank

99

95
90
75

60
50
40

30
25

10

228

Centile
Point

105
99
97
92
87
84
81

77
74

63
53

47
42

34



CENTILE RANKS FOR UNIT SCORES ON SELF-CONCEPT
FOR COLLEGIATE APPLICANTS

Raw
Score

100-109

90-99

80-89

70-79

60-69

50-59

40-49

30-39

Number of cases=80
Mean=82

Standard Deviation=13

22

25

18

TABLE 67

Centile
Rank

99

95
90
75

60
50
40

30
25

10

N w o

229

Centile
Point

107
99
97
92
87
84
80

76
74

64

56
51

46

38
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TABLE 68

CENTILE RANKS FOR UNIT SCORES ON SELF-CONCEPT
FOR UNSPECIFIED APPLICANTS

SRaW Centile Centile
core F Rank Point
100-109 1 99 102
95 98
90-99 18 90 95
80-89 23 75 89
60 83
70-79 24 50 76
40 76
30 73
25 71
60-69 10 10 61
50-59 4 5 52
40-49 1 3

30-39 2

RE &



CENTILE RANKS FOR WEIGHTED SCORES ON SELF-CONCEPT
FOR DIPLOMA APPLICANTS

Raw
Score

170-179
160-169
150-159
140-149

130-139
120-129

110-119

100-109
90-99
80-89
70-79
60-69
50-59
40-49
30-39
20-29
10-19

13

P O Fr P P N PP N

Number of cases=140

Mean=119

Standard Deviation=23

TABLE 69

Centile

Rank

100
99
97

95
90

75

60
50

40
30

15
10
5

N w b

o1
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Centile
Point

179
166
152

148
144

135

128
123

118
113

100
90
80
73
68
51
48
34



TABLE 70
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CENTILE RANKS FOR WEIGHTED SCORES ON SELF-CONCEPT

220-229
150-159
140-149
130-139

120-129

110-119
100-109

90-99
80-89
70-79
60-69

50-59
40-49
30-39

FOR COLLEGIATE APPLICANTS

18

17

14

Ww O w o

[EEN

Centile
Rank

99
95
93

90
75

60
50

40

30
25

10
8

P PN g

Centile
Point

222
150
142

138
132

125
120

115

108
104

90
84

66
61

56



TABLE 71
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CENTILE RANKS FOR WEIGHTED SCORES ON SELF-CONCEPT

FOR UNSPECIFIED APPLICANTS

Raw
Score

150-159

140-149

130-139
120-129

110-119

100-109

90-99

80-89

70-79

60-69

50-59
40-49

F-freguencv
Number of cases=83
Mean=117

Standard Deviation=30

14
16
12

16

Centile
Rank

99

95
90

75
60

50
40

30
25

15

10
5

Centile
Point

152

146
141

132
124

118
111

106
103

I

87
80

73

67
64

48



APPENDIX G



TABLE 72
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SUMMARY OF MEAN AND STANDARD DEVIATION SCORES
FOR UNIT AND WEIGHTED SCORES ON ROLE ATTRIBUTES

AND SELF-CONCEPT

UNIT SCORES ROLE ATTRIBUTES

Collegiate Applicants
Diploma Applicants
Not Specified

UNIT SCORES SELF-CONCEPT

Collegiate Applicants
Diploma Applicants
Not Specified

WEIGHTED SCORES ROLE ATTRIBUTES

Collegiate Applicants
Diploma Applicants
Not Specified

WEIGHTED SCORES SELF-CONCEPT

Collegiate Applicants
Diploma Applicants
Not Specified

Mean

85
04

82
82
78

122
122
122

115
119
H 7

Standard
Deviation

10

13

13

16
21
15

30
23
30



